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PREFACE

This document, QUiditLeIhnitiCirdrigh_SdIsIftt_MOBillg.
Imp lemeuting. Self-Study. and Program Quality Review, 13 designed
to assist members of a review team in conducting a program quality
review and school staff and parents in conducting a self-study in
preparation for a formal review. The program quality review process
is designed to evaluate the effects of curriculum, instructional
methodologies, and effectiveness strategies on students; guide the
development of an action plan; and provide a model for a school's
self-study.

The document is divided into four parts. Part I desctibes how
the quality criteria can be used for planning and implementation of
school improvement initiatives at school sites. Part II contains a
guide to be used by schools in conducting a self-study. All schools
scheduled for a program quality review will complete a self-study
prior to their review. It is hoped that other schools will fmd tbis
guide useful as they assess the quality of their programs during their
planning processes. Part III describes the methodology and proce-
dures of program quality review, the application of the quality
criteria to the school's curricular and instructional programs, and the
means by which suggestions in the report of fmdings might be. de-
veloped. It also contains cautions for reviewers about the application
of the criteria to the school program. Yn addition, it describes how
the transaction between the review team and the school results in
action plans for improving the program offered to the students.

Part IV contains the criteria, in the form of narrative statements,
portraying the central features of high quality, followed by a series
of concrete descriptions indicative of each quality. The criteria are
as follows:

Curricular Criteria

English-Language Arts
Mathematics
Science
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Ifistory-Social Seience
Visual. and Perfoiming Arts
Physical Education
Foreign *Language
English as a Second Language
Career-Vocational Education

Schoolwide Criteria

Students' Paths Through Ffigh School
Integrated Skills
Instructional Practices
Special Needs
Student Services: Guidance and Counseling
Improvement Processes
The Culture of the School

Both state and federal laws mandate the periodic review of
schools receiving special funding through the consolidated
application. It is hoped, however, that all schools, regardless of
funding, wifi fitid program quality review beneficial in their efforts
to provide high-quality education for all student populations.

JAMES R. ShaTh, Deputy Superintendent
Curriculum and Instructiorr' Leadership

FRED W. TEMPFS, Director
Instnictional Support Services Division

WENDY J. HARRIS, Manager
Office of School Improvement
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Introduction (cont.)

schoolwide quality criteria. Tentative plans for how the school
might better align its program with the ciiteria are identified in the
self-study report Fmally, a ki)B, by an outside team is conducted to
review the program using these same criteria. As with the planning
and self-study processes, the PQR process identifies "matches and
gaps" between the school's current program and the criteria. These
comparisons lead to formal suggestions by the PQR team as well as
action plans developed collaboratively by both the PQR team and the
school's leadership team. The action plans include a d ailed
description of who, what, when, and how future changes will take
place; they represent specific improvement initiatives which the
school owns and tereby commits to implement.

In the SIP change model, these four processes provide the
mug= while the quality criteria provide the silactign for
significant educational improvements at school sites. Taken together,
the criteria and processes are designed to generate the intensity of
activity necessary to trigger what have been characterized as quantum
leaps or "aha's" in the capacity of a school community to achieve
educational excellence and equity for each of its student populations.

To that end, this handbook is an invitation to California's
educators and intereated community members to join together in
planning and implementing their own meaningful local change
efforts. And through the SIP processes and criteria outlined here,
they are free to do so for the best of reasons; i.e., not because of the
extetnal promise of reward or threat of accountability but because of
commitment to and ownership of their own local plan for positive
change.

Office of School Improvement
1990

;
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PLANNING
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PART I
PLANNING AND IMPLEMENTING

Planning means deciding what you want to do in the future,
how you want to do it, by when you want to complete, it, andshow
you know you have been succegifal. In a school, successful
planning must also involve sufficient consensus afnong themembeas
of a school community for them t6 have the commitment necessary
to carry out the plan. There are at least three areas related to
successful planning which deserve comment here: (I) resousces;
(2) process; and (3) outcomes.

Resources

The basic resources necessary for successful planning include
both funds and information. The School Improvemem Program
(SIP) makes funds available to schools for the express purpose of
planning and implementing significant educational improvements in
(I) curriculum and instruction; (2) auxiliary services; (3) school
organization; and (4) school climate. The goal of a school's changes
in these areas is to meet three categories of students' needs:
educational, personal, and career. In addition, the SIP school is
charged with effectively meeting these needs with all of its students:
average, gified and talented, limited-English-proficient, special
education, and underachieving or at-risk students.

Since the focus is on improvement, a significant portion of the
school's SIP money should be set aside specifically for change
initigives. The SIP budget should not be spent exclusively on the
maintenance of the status quo, even if the status quo is an
improved one compared to years past.

Status quo expenditures usually involve the annual commitment
to staff salaries for paraprofessionals, curriculum specialists, or
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It is recommended, terefore, that at least _33 percenWthe
school's annual SIP budget be set aside for-change-eXp*ditures.
This policy guarantees that there will be SIP money **labia to
support the panning, implena4ntingi An& staff deieltiment-activities
so vital to significant ongoing improVenients at a school site.

Information is a second major resource fist achieving change, and
there are at least two kinds: insidenndiside. Inside inforination
consists of what the -school c6Minunit3i4lreadrimows:about
curriculum, instmction, and its tiliia,atuktits, staff, schoOl culture,
and comnuinity. Outside iniMinnilim involies what is known in
the field of educatiottabout-effective schooling, including printed
material as well as exemplary practices or programs in operation.

Generating inside information involves questions such as What
are the effects of our program on our students,:Ourselves, and the
community? How do these results relate to what *is are doing at
school and in the classrooms? and Whit are the unConsciont rules,
norms, assumpdons, expectations, or policies that make up our
school culture? The last two questiens are often the most difficult



Part I Planning and Implementing (cont.)

to answer because they involve becoming conscious of the
unconscious as well as trying to understand the why's connecting
actions with outcomes. Answers will involve what is taughn.how it
is taught, why it is taught that way, how the school is organized,
how it functions, who talks to whom about what and when, and
what schooling means for the different kinds of students at the
school.

Typical sourres of inside information include the school
performance report, grades, criterion-referenced data on student
outcomes, student and staff attendance data, data on dropouts, indices
of student conduct, opinion and satisfaction surveys of students and
parents, face-to-face discussions, staff observations and interviews,
and other local studies.

Useful points of departure for exploring these data in relation to
the questions posed above include the quality criteria, both curricular
and schoolwide, as well as the state frameworks, handbooks,
curriculum guides, and model cwriculum standards. By contrasting
what is currently taking place at the school with these state
standards, the school community can discover areas it wishes to
maintain, reinforce, or change. There is little doubt, however, that
how well the school community will be able to understand and use
the data collected will depend on how extensively face-to-face
discussion, observation, thought, and negotiation of conflicting points
of view and values take place during the planning process.

Since no school community is homogeneous, it is critical to try
to answer the questions, What is? and What should be? by
researching the various points of view of all the people who make
up the school community. The program may be interpreted in one
way from the perspective of adults, such as teachers (upper and
lower grades, by department, by program specialty, and so on);
administrators; parents (by ethnicity, grade level, subject area, and so
on); categorical program staff; paraprofessionals; pupil services
personnel; and other staff. On the other hand, the school's culture
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and educationa1program May look very clan:entail& reflect varying
degrees of SucCesafrohnthelyoint of View- of .differentitindS'of '-
students; depending oh 'grade1eVel, sUbject area, --CateiOrical 'program
partiCipationithnicity,- laninage proficiency; and SO on: *A school
that is not effeetivemitliOne of thesesiorips or-from one of these
adult or student perspectives has to consider what it can do to
change.

Outside information is also a critical resourre beCause it involves
new knowledge, skills, and ophOns not_ yet 'known to the school
communitT about .what "worke,inad whit'does not, Again, 'State
publications represent.* exCellent:sintheSisi,of,nnach'otlAst is
known ihout `1
organizational, strutturs andpXtices Other, *90*PiPuXces
include edircatihriarjah*Malt
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offices, and universities; and exentplary progiams.tuch as those
conducted by schools recognized by the California Distinguiihed
Schools Program.

In the final analysis, however, 4 is the school community's
intense interaction with the inside information of what is and the
outside information of what could be that will lead the school to an
ambitious vision and plan ithat to do next to make the most
significant improvements for all of its students.

Process

The goal of the planning process is to generate as much
interaction as possible among all those who will have a role in
implementing the resultant decisions or plans for change. This
involvement will help not only to generate a comprehensive plan but
also to establish the commitment necessary among those who must
implement it.



Part I Planning and Imp lemming (cont.)

There are five basic steps in the planning process. The fir!t step
is to establish a collective vision of what kind of ichool and *hat
kind of student the school community wants to, develop. The mond

is to collect both inside and outside information. The goal here
is to describe the current proiatam in detail and compare it with what
could or should be happening differently at the school. The lid
ake is to analyze and discuss the infeemation collected to determine
its relationship and relevance to the future vision as well as to the
current practice? and outcomes of the schooL The fountuse is to
negotiate a consensus among all interested parties regarding the
improvement initiatives to be undertaken and their expected effects.
The MI step is to &sign the improvement activities and establish
the roles necessary for carrying them out.

The amount of time it will take to carry out a comprehensive
planning proms, however, will vary depending on the size of the
school, the relative need for serious reform, and tlx format of the
plan to be generated. For example, to draw up an initial plan which
describes everything that is happening at a school, including ongoing
activities as well as changes, may take an entire school year.
However, to draft a plan for a select number of improvement
initiatives, such as the tentative suggestions and action plans
normally generated by a self-study, may take only two to four
months

The structure currently recommended for the self-study can also
serve as a model for initial planning. For example, a Ivulership
team, in cooperation with the school site council, can organize and
guide the planning process at the school site by establishing
committees to collect information and plan using the quality criteria
as major organizers for the committee structure. The leadership team
is made up of representatives of the various structures within the
school (e.g., the school site council; grade-level teachers in
elementary schools or subject-area teachers at the secondary level;
categorical program staff; program specialists; other staff at the
school and district office; and parents and students representing
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various student populations at the schon1). The leadership team
should meet;:With,the coraMittees to monitor their_ actiVities,,provide
suPPert, at4feeetire liqiet*#PeftFoti their:Feilrestc This 'team
should also reptiotregularly :tUlhe school site council and receive
direction fionalhat,gronp thrOuihout the, plauning-process because it
is this grouri-that is charged 'aiith the ultimate/responsibility of
guiding, developing, and approving the school's plan.

As mentioned previously, the quality criteria and the state
publications on which they are based-should be the major organizers
for the planning process. .It should result in'the identification of
matches and gaps as the current Program and the riterittare
compared. Fa the curriculum Miteria,:*.puticplafOlie PiaMihig
process proceeds from (1) what ittridents'Should he leariking in each
curricular area (Le., the distcict'S core 6turiculurn); to' (2) Major
instructional strategies, organizational -structures, and policies to help
students learn that ClifIfiCOMI; to (3) variations in the strategies,
smictures, and policies necessary to ensure the success of each
student population enrolled at the school (e.g., average, gifted and
talented, special education, limited-English-proficient, and
underachieving students).

Outcomes

The most obvious outcome of a planning process is the plan (i.e,
a consensus of the school community's commitments for what
changes will be made in the future). It should also include a brief
statement of the collective vision of what kind of school, teachers, Of
students the school community sets as its ideals.

The format of the plan should facilitate its use as a working
document. If it is too large or detailed, individues will find it
difficult to consult or to find their role in implementing the planned
changes. It is recommended, therefore, that, no matter how much
information is collected on the current program and no matter
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Part I Planning and Implementing (cont.)

how extensive the many positive activities or programs being carried
on at the school,,there should be a separate, identifiable
imprnvenient plan which includes a descriPtion-of thelnajor
improvement initials= to be implemented in the immediate future.
This is not w say that a comprehensive plan,of afi programa,
objectives, and &cavities at the schoel should notzbe written and
constitute a plan in themselves. Rather, there should also be an
improvement plan document which ia detachable from the
comprehensive plan or exists as a separate summary of the school's
most current change initiatives.

The hliprovement plan should not, thatfore, be imposing; nor
should it be relegated to a shelf.as a trophy of the planning process.
Rather, it should include (I) a limited number of improvement initia-
tives (e.g., four to eight major programmatic changes that the school
is willing and able to undertake and that will have a significant,
positive impact on students); (2) the roles to be played by the
members of the school community as they catty out the initiatives;
(3) regularly scheduled planning, monitoring, and problem-solving
acdvities to ensure implementation of the change initiatives; (4) an
evaluation component which may include both quantitative and
qualitative measures; and (5) a budget. The fmal product must
ultimately be approved by the school site council and the local
school board before implementation may be initiated.

IMPLEMENTING

Although it may seem obvious, implementation does not
necessarily occur automatically after planning. In fact, for successful
implementation to take place, it is often necessary to have the same
kind of organizational structures in place that were used to develop
the plan. This means that the principal, the school site council, the
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leadership team, and many of the committees foamed 041:pi:Ise* the
variods curriculai,and school*ide interests in the,schotilintax still be
required to see to it that the major change initiatives hi the plan are
carried out.

Systeinatic and ongning cammuaication among all participants in
thc school's Plafmed hPliFfri,e1!**A:hl.s hei*.09!fn PacylO.telY

ofcritical for the successful'i
local innovations. W
meetings are the most iniPortant
organizational stnicture to achieve, -CaMin ctioá. Such
meetings can accomplish Several imPtirtanif*lententation filmdom.

Fifa, they can focui on ihois deingiwbt and the
effects .of the change actiVitiei*,., .40-1P*YO10.1t.,
students, teachers, idniinistiatieMiltaiifiedataff,..pg:**.g4 so on).
Second, staff who meet regallarlx,can.eissure the.efficie* Ind
effective coordinating, of theifeffnets as well as an appropriate
division of labor among all participants.

Coordination is particularly important in a school in which
several student populations.are prOvided services by the sanatnadults,
either within or outside of the elasiroom:(e.g., limiterlaigliah-pro-
ficient, compensatory education; spanial education, ayerage, tar gifted
and talented students). For example; innovations which,often requite
a substantial amount of time for teachers to meet together might
include:

Establishing a litenture-based English-language arts
program for all students
Improving the Ennis of compensatory education students
to higher levels of mathematics and science
Implementing cooperative learning with heterogeneous
groups in science
Mainstreaming students who leceive special education
services '0 t

,



Pan I Planning and Implementing (cont.)

Providing supplementary support to migrant students
Scheduling peer-coaching visits among teachers learning
bow to use sheltered English with limited-English-
proficient students

A systematic, formal means must be provided for the adults at
the school to plan together what they will do with each other or
with their students, share with each other what they have been (King
with the stadents they serve in common, solve problems, and review
the outcomes of their effocts. This type of coordination is that
which is needed on a regular basis for reladvely large numbess of
students at a school. Clearly, such coordination, or what has
sometimes been referred to as ongoing planning, should take place in
addition to what student study team meetings can accomplish for a
relatively small number of individual students having unique
problems in the program.

Third, the time spent in implementation meetings should be
devoted mainly to the day-to-day and week-to-week joblealniling
necessary to carry out the school's planned innovations. Fourth, the
regular feedback shared by the participants at these meetings can also
provide the basis for any necessary modification" or on-course
corrections that may arise. And finally, far those who may fed
insecure or tmeasy about trying to put new ideas into practice, such
meetings should provide the ixtrans,Und_pmfationlignm needed
for people to turn planned innovations into reality.

Of all of these fimctions which may be served by implementation
meetings, coordination and problem solving will undoubtedly
predominate, both in terms of time spent in meetings and in the
immediate effects that these communications will have on the success
of the program.

As mentioned in the planning section, time is the major
prerequisite for the successful implementation of the school's change
initiatives. Therefore, teachers need time away from their tesching

21
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responsibilities. Released time,,short meetings before and after
ache,* Periodic wee4nd a everdnS qn! AO, and
the released days matilable.for schook-bssed-courdiritiOa pnas
(AB 777) and-pupil imitiVation lid niiiiienancojrógrims Pt 65)
are among the options available for setting aside time --to *est in
the successful implementation of a school's planned improvements.

SUMMARY

Effective planrig and implementation reouire modifications in
the organizational structure or capacity of a whool berodThst is
necessary to carry out business &Tumid. 'Time, fiscal resolarces,
committee stnictures, and coninnitication strategies are the *Jot
components that must be addriased by a school that is committed to
significant change. Planning *dem a plan for future acticni,
implethatting produces action, and the latter does not morally
follow from the former without deliberate leadership.

At the elementary level the principal and the school sita council
are the most obvious choices for causing both processes to happen.
At the secondary level the responsibility will more likely NI to the
department chairpersons sod assistant principal in addidon bp the
principal and school site cotmcil. In either case, however, .practured
planning and implementing must both occur regularly asd systemati-
cally in order to keep the school growing in its capacity fix change
as well as in its ability to provide an opthnal education for all of ita
students.
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PART II
GUIDE FOR CONDUCTING THE SELF-STUDY

The self-study is the foundation of the high school prig:earn
quality review. The reasons for this emphasis on the self-study are
as follows:

The quality of planning for improvement is ftendent on
the quality of the information collected and the analysis
of that information; collection of information and analysis
occur mainly in the self-study phase.

The quality of the self-study as perceived by the school
community determines the meaning accorded the visit by
the external review team and any subsequent planning.

The self-study generates the insight, commitment, and
motivation required to accomplish significant program
improvements.

This guide outlines suggested processes and strategies for
..:onducting a self-study:

Organizing for self-study
Applying the schoolwide criteria
Applying the curriculum criteria
Developing the self-study report
Using the self-study

ORGANIZING FOR SELF-STUDY

As a school organizes for a self-study, there must be clarity
about responsibilities and involvement. Ifigh schools have been
described by some as collections of departments within schools or
loosely coupled organizations.

2;3
7

The key organizMg structure for the self-study is the leadership
team. This representative body, usually appointed by the principal,
has the major responsibility for organizing and monitoring the self-
study. This group is responsible for selecting the three in-depth
areas for the self-study and the program quality review, developing
the self-study report, and facilitating the review for the PQR team.

The leadership team is composed of ten to twelve individuals
who are considered-leaders in the sohool conmumity. The team
should have representation from-:theischobra etgiiculttm,departments,
the school site council; the admin/stration,chlasifted,staff,:.*;:district
office, and students Where appropriate: Tie** alsO nycifees, a
number of committees organized to carry,ontdgfererit:spects_ of the
self-study. These committees are Organixed around the sixteen-
quality criteria (see the chart on p. 11-18). The lea&-ship team,
together with these other committees, provides the structure necessary
to carry out a thorough schoolwide analysis of the school's program
and its effect on the students and the adults in the school
comnumity.

In brief, the self-study carried out by the school community
determines the succe-s or failure of the entire ptogram quality
review. A school carrying out a half-hearted, pro forma self-study
will reap at best a nondescript review or at worst an embarrassing
external review that will result in meaningless planning for
improvement This section, "Guide for Conducting the Self-Study,"
is included in this document to emphasize the imperomce of the
self-study. Guidelines on procedures and techniques for collecting
information for the -isit by the external review team are also
included.

The quality criteria for program quality review are designed to
promote a more cohesive and coordinated view of high schools. In
the conduct of the self-study, it is not sufficient for a participant to
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Part II Guide for Conducting the Self-Study (cont.)

contribute only as an individual or to be interested only in the
results that affect his or her own department. Seven of the criteria
are schoolwide and require individuals and departments in the school
to look at the sum of all the partsthe school as a whole and its
effects on all of its students.

As a school organizes for self-study, it will be setting up the
ways in which staff will be contributing as members of three
different groups: (1) individuals; (2) members of departments; and
(3) members of the school as a whole. Self-study at these three
levels reflects an expecution for an improvement process to thrive at
each level.

In addition to the involvement of the administrative, counseling,
and instructional staff, students must be included in the self-saidy.
Students who participate should reflect the diversity of the student
population. They should be selected from the college-bound,
general-track students and career-vocational education students;
students receiving remediation or other special services; advaaced-
placement students; at-risk or potential dropout students; students
from each grade level; students from the various ethnic groups at the
school; transfer students; recent graduates; students involved in extra-
curricular activities, including sports and academic, dramatic, or other
clubs; and students who participate in student government. Finally,
the school may also elect to include parents, members of the school
site council, add representatives of the local community.

Each participant in the self-study is involved in analyzing where
the program is vis-a-vis the criteria. At the individual level each
member of the school commimity is charged with (1) self-analysis of
practices that pertain to eagh criterion; (2) peer observation and
feedback, applying selected criteria; and (3) focused discussion with
others about various aspects of the school program and the impact of
each aspect on the students, as represented in the quality criteria.

8

All leachg*J11.ther deParlPlenlat*ork, gr ..04P0,10111tly#,
colleCtively iii, locking at ttitil;the',ciariclibiiii andl the scliolwide
crite4 '1.14.e. .,departmental pe pecive qis 44f:study
beot!***Ii#01,Clitt .

,.
.. ..,...... , .narmeitich

hav0-004',,-0014-00'1:"./ i*O0,
becausâ departments are Uveorgan12ing units fC0*Ige. For
the cintionlii *Criteria, -the departments compare their eitirkult with
state and Profestional standardsiiid revieW Ike Implementation of the
curricula. The -iesulti of this Oomparison and roVie* are then judged
according to the quality criteria.

At the departmental level, for both the; schoolwide and curricular
criteria, teach* inalyie their oWn lipid* at they_ *tit* to the
criteria for their content areas. -.Tliey alio do a grottp4nalysis of
departmental norins,,pedieiea, and, 'practices' as they-relate to the
schoolwide and cutricUlunf criteria. Peer observation and focused
discussion are the basic methods to use.

For the seven schoolwide critezia considered in the self-study, all
participants are involved in shaping the individual and departmental
input into generalizations about the school. Good inptit from the
individual and departmental levels will pennit the staff and students
to see the school as a whole and., identify areas, in need of
improvement as well as areas of strength. At the schoolwide level
individuals are charged with going 'beyond their particular
classrooms, content areas, responsibilities, 91' perspectives and
woridng to synthesize what they tatow with whgt others know. They
must not exempt themselves from accountability for the impact of
the school as a whole.

The of Eortan stat`di, a Scitoolwide Perspective

The first step in the sclf-smdy process is deciding what questions
to ask, what activities to observe, and what data to review to ,be able
to compare each aspect of the school's program with the related



Part II Guide for Conducting the Self-Study (cont.)

quality criterion. Decisions must be made on, what classes to
observe; which *dents to-follow through,theit classeal What sorts of
questions to ask theatudents,4heatiffineMbers, the adiriiMOrators,
the council members,and others involved, in the variousiiarts of the
progratn; and what documentation is to be reviewed, inelnding
students' work samPles, students' aclieVement data, recMds of
awards, minutes of Meetings, and' so on. 'These depisibia also' go a
long way toward determining the usefulness of the selktudy as well
as the program quality review by establishing a schoolwide
perspective of program quality.

In the development of procedures for collecting information
about the school's program, certain sets of data should not be
overlooked. They include the school performance report, with
locally developed indicators of success; the recommendations of the
most recent program quality review or Western Association for
Schools and Colleges (WASC) accreditation review and follow-up
action taken in response to those recommendations; and the results of
the California Assessment Program and other norm-referenced tests
analyzed for patterns of achievement for all students and for specific
groups of students over time.

Good reviews and, subsequently, good planning occur when
people have good information and the commitment to act on it. The
self-study must not be so burdensome that it discourages quality
interaction among staff, students, and the community. To avoid
having the self-study feel like an academic exercise or meaningless
paperwork, it is important to keep the following in mind:

I. Information collected is to be used by the school and the
external review team to meet the goals of the program
quality review: analysis and plans for improvement.

2. The analysis provided by the self-study is shaped by the
quality criteria.

9
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3. thoie ,thEse .:Sn*,'4.gains.,;,_
ov IntdivIduals entaiTtetheachook.as a
,whOle;,,, Work should e distritaue&equaIl. .acitiiiial the
schootCOMMUnWaidthe proceiihould take irons' two

Tto four miithi -only.

Artifacts and Opinions

The artifacts, of a selfltudy tsar,fitrfkmatenals,aiia: coulleeted. They
may mclude7gtansples: of
teachers condnctint
transcripts, n.l*Cfri
best way for. a *hoop,
are another.tnajor;, kind of mfmatron. - 110.silm
opinions,of itudents,,
provide valuable infortnatioi-on adhOOL
Whenever possible, people should,be asked to provide exaMpleS or
artifacts to support their opinions.

In summary, each school is urged to individualize its procedures
for collecting information. If the snggestions for collection of data
are seen as items on a menu froni'Which sehools pick and choose
what fits their situations, the information collected will be more
meaningful and powerful.

The Quality Criteria

The criteria for the high school program quality review are
grouped in two main sections: schoolwide and curriculum. There
are seven schoolwide criteria: (1) Students' Paths Throngh Ifigh
School; (2) Integrated Skills; (3) Instructional Practices; (4) Special
Needs; (5) Student Services: Guidance and Counseling; (6) Im-
provement Processes; and (7) the Culture of the School.
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Part II Guide for Conducting the Self-Study (cont.)

The nine curriculum areae-thattire rviewpd arc
(1) English-Language Arts; (2)Mftilyamitics(3) Science;
(4) History-Social Science; (5) Forei gn Language; (6) Visual and
Perfotming Arts; (7) Physical Education; (8) English-as-a-Second
Language; and (9) Career-Vocational Education.

The concepts embedded in thew criteria are not new. They
represent significant agreements in the current analysis of effective
high school education and incorporate sound cunriculum, effective
educational practice, and applied organizational nanagement

In-Depth Areas

The leadership team in charge of planning and monitoring the
self-study must choose three of the sixteen high school quality
cziteria for an hi-depth analysis. The team may choose two
curricular and one schoolwide criterion or three curricular criteria.
These criteria will be a primary focus during both the self-study anu
the PQR. The review team will generate at least one suggestion for
each of these areas; three of these suggestions will then be
developed into action plans by the leadership team and the review
team. The school is encouraged to develop at least tentative
suggestions for improvement and action pians before the PQR in
order to facilitate the review team's work when they arrive.
Although the review team has the prerogative of developing the final
suggwtions for the report of findings, developmental work by the
leadership team beforehand will help ens= that the suggestions and
action plans that result from the review are more thorough, well-
conceived, and ambitious than would otherwise be possible.

APPLYING THE SCHOOLWIDE CRITERIA

The schoolwide criteria are desimEd to focus on what students
n experience as individuals, as members of groups (enrollees in

10
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experience,is
of ogginenee
other meinberi df tbelk

me (FalitY:*teff* aTe41M.P4.4
ProiffarP as'exPOriehOOdY by the student. Whed applying the
schoolwide criteria-for: Self' ',',:athebtenntitiMty
orgniing and conducting the ittiiiiiitonidskiiiioiv tiie-iteps listed
below:

1. Everyone involved in the self-study,timst become
acquainted with the contentaof the quality critea and
must be knowledgeable about the specifie crite a or
criteria he or she is to atiply.

2. Those who are to applY: a given criterion must decide
what Proeedtges !WY ore73 and-What tlieeific
information 'theyliviil seek out. :Foe exantOlit How will
they fP#PW iPdOicioat itoden. t!'dirO.411h thPir daY at
schoOl? 'Which.stnitentamouid they select? What

illclasses will etebierve?' For bowlong? What
specifically Sliduld -they observe While iti each :classroom?
Whom will their' talk ,to?. About what?, What pieces of
parr and what other artifacts shduld they review?

3. The process of collecting information about the criterion
being applied is carried out as planned.

.10
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4. The individuals who applied each criterion discuss what
they have found, pooling their information to develop a
common perspective of the program in operation and its
impact on students.

5. This common perspective is then compared with the
criterion. Areas of the program that reflect the
description in the criterion are identified as the program's
strengths; those that do not match the criterion are
potential improvement areas.

6. The group must next decide which of the potential
improvement areas should be selected for action. For
example. Which would have the greatest impact on the
criterion area as a whole? Which would offer the
greatest pamtial for success? In what sequence should
they be approached?

7. Finally, the conclusions of the group are recorded so that
they can be included in the self-study summary and
shared first with the school community and then with the
visiting review team.

In the pages that follow, the quality criteria are treated
individually so that the participants in the self-study can use the
criteria singly or together. A general overview of each criterion is
followed by a guide for gathering information and finally by a
model for conducting that portion of the self-study. Each school's
self-study will be unique to that site, and participants will want to
adjust the self-study to fit the needs of the particular school. (Note:
The following baformation should be considered a guide and not a
mandate.)

11
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Conduethut the Self-Study for Students' Paths

The criterion for students' paths through high school focuses on
the policies and oppertrinities that determine eackstudent's
etwience in courses and proOrns' dining bigkichonl, The term
midentlba refers to thepths*anpoied of coursework and other
structizied eleinents-,exPerlineetkhr a snidest. Included aro a
common core of cuiriculUM:aperlenced hi all students; a rich
offering of curriculian inkstnicnired everieries beyond the
common core; and a carefully monitored ,Iketvfork coasistinr of skills,
training, and outioung,a?Oeirnibt-'g_ inOvetlietoien Paths
and attsin the# higheit &bility Rcgsrdjess of the path tilYs;
students should be infotmed abotit-the4iithi' and have ,the Potential
to move betWeen paths, assured of a high-quality coMprehensive
program in each path.

When gathering and analyzing information for this criterion, keep
in mind the following major themes:

1. Students achieve a core of common leanings. In
addition, specialized courses enable students to attain
their goals and prepare themselves for higher education
or work.

2. The school's policy and practices ensure that all students
have equal opportunity for quality learning situations.
The bridges between the paths that students might take
through high school allow them to move to more rigor-
ous or challenging courses. Students are encouraged to
take higher-level classes and are supported when they do.

3. Parents, teachers, counselors, and students work together
to set the best path for each student The paths are
regularly evaluated to ensure that they are comprehensive
and balanced.
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Part 11 Guide for Conducting the Self-Study_ (cont.)1....,
4. Students and,parents receive frequent- assessmenof and

adviCeaboiit,stddent-Progreis.- *dents see how*bat
they aselesating fits together and feel that what they are
teaming is important.

The key to getting information about students'' paths ia in the
unit of analysis: the individual student's path. The criterionloies
its meaning if one looks at only cross-sectional'data. rOrnifare,
self-study procedures should be designed to gather data cid whole
paths of individual students.

Sources of Information

People

Students, including graduates
Counselors
Department chairs
Teachers
Parents, including members of the school site council
Remsentatives of local businesses and colleges

Documentation

Overall course offerings, including core requirements,
enrichment and extension offesings, rad remedial courses
Prerequisite course patterns
Students' transcripts
Scheduling and time lines for registration
Reports of the number of students receiving guidance
about paths
Reports of students' work in colleges and businesses
Allocation of resources in guidance regarding paths
Written material for students, parents, and teachers on
registration, guidance, and cotmseling
Other
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integrate akillilieften the (*ideal fail* oPenini
divesse piths to them.

When gathering and analyzing information for the integrated
skills criterion, keep in mind the following major themes Of the
critesion:

1. All students in all courses ate developing and using these
integrated skills.

2. This focus on integrated skills is enabling students in all
paths to move into and succeed in a more demanding
curriculum.

=
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Guide for Conducting the Self-Study (cont.)

3. All students are expeeted tolilelikikincresse their
thhikinrskills. The developtilarrthighecsnatal.
processes is central to instriaiOcaltiubjkp-areas.

4. In-servia programs are helping teschersincrase their
own skills and implement actividerand aulgmdents in
their classes that develop these sidlh.

Sources of Information

People

- Observation of instructional activities
Students' discussion of instruction in the integrated skills
and their perceived need for such instruction
Staff's discussion of which integrated skills are taught;
when, where, and how they are taught; and to what
ertent such instruction is needed
Discussions with librarians and teachers about library use
Other

Documentation

Students' assignments and weds completed
Integrated sldlls described in the curriculum
(s) Diagnostic data of skills students are presumed to

have
(b) Scope and sequence of skills taught directly in

curial=
Course syllabuses
Schoolwide goals and objectives
Testing data on integrated skills
(a) Standardized
(b) Formal classroom
(c) Informal classroom
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Part II Guide for Conducting the Self-Study (cont.)

When gathering and analyzing information for the instructional
practices criterion, keep in mind the following major themes of the
criterion:

1. Teachers are knowledgeable about the cenual issues, the
major works and people, and the primary methods of
thought and communication of their disciplines.
Students' learning time is concentrated on the important
priorities of the subject.

2. Students' lessons (1) prepare the students for new
content; (2) innoduce the content; (3) involve students in
interactive activities suited to the content; (4) require use
of the content with guidance and feedback; and (5)
require use of the content in independent work and
through transfer to new situations in synthesis with other
knowledge and skills

3. Class dme is used to encourage students to develop and
elaborate ideas, and discussions are designed to help
students sort out the critical issues on the subject.

4. Teaching methods and assignments are matched to the
learning situation. Type of content, style of learning,
style of teaching, and resources available are considered,
with emphasis on developing the students' capacity to
think and learn on their own.

5. Expectations for students' performance are clear and fair;
students receive timely feedback; time is managed to
maximize learning; teachers' attention is balanced, timely,
and fair; and the belief that all students can and will
learn guides interactions among teachers and students.

14

Sources of Information

People

Observation of instruction
Teachers' discussion
Students' discussion
Videotapes of instmction
Other

e Documentation

Students' work
Lesson plans
Staff development needs assessments and calendar or plan
of activities
Departmental meeting agendas and manues
Other

Possible Procedures

Teachers pair up for peer observaSon based on criterion. Each
pair observes in three or four classrooms in its own and another
department.

Sample portfolios of students' work are analyzed.

Each department in a staff meeting discusses the instructienal
strategies used and records ways in which students receive
information and are =Garaged to leatn and acquire skills and
knowledge. Department meagre's inierview students regarding
issues raised in the criterion.

e A group of teachers is selected and trained in peer observation.
This group observes randomly selected classes within each 38
department.
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Conducting the Saudenb with Special Needs

The criterion for special needs focuses on the curriculum offered
to students with special needs and the support received by these
students that enables them to be successful participants in the regular
program. Basic to this criterion are the concepts of equal access to
the core curriculum; a rigorous and challenging curriculum
commensurate with students' highest potential; and a balanced
carriculum, including one that is delivered, when and to the degree
necessary, by the use of the student's primary language as a vehicle
of instruction. Also central to the special needs criterion are the
school policies, Staff developmental activities, support services, and
commitment of staff and community that support a well-coordinated
and well-articulated program for students. They are thereby enabled
to experience success in their academic endeavors as well as their
daily school activities.

When gathering and analyzing information for the special needs
criterion, keep in mind the following major themes of the criterion:

1. The special services received by the student help him or
her master the content of tbe core curriculum.

2. The methods, materials, and assignments used in
coursework are appropriate to the special needs and
abilities of each student. Coursework is challenging.

3. Teachers are knowledgeable about the needs, capabilities,
and learning progress of the students, and they work
tvgether to provide a coherent, well-articulated program.

4. Schoolwide policies and procedures encourage and
support an environment in which all students experience
success in learning.

15
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Sources of Information

People

Students, including graduates
Special services staff
Teachersspecifically, their knowledge about special
services
Counselors
Parents of students with special needs

so Documentation

Students' assignments
Individual education plans (IEPs), individual learning
plans (ILPs)
Initial and ongoing assessment data of students
School plan
Staff development needs assessments, calendar or plan of
activities
Course outhnes and expectations
Specialist staff meeting minutes/policy statements

Possible Procedures

In-depth case studies of a sample ot students are conducted.
How the total program works and how the different regular and
special components work together are investigated.

All departments review the availability of special services and
resources and the use of tewhing strategies and materials to
address the needs of this group of students effectively.

The school site council reviews the school plan and analyzes the
effectiveness of its implementation at the school as it addresses
the needs of students with special needs.
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Part 11 Guide for Conducting the Self-Study (cont.)

Conducting the Self-Study for Student Services:
Guidance and Counseling

The criterion for student services: guidance and counseling
focuses on the guidance program and its impact on students' success.
The term student services refers to a comprehensive program of
guidance and counseling for all students bx support of their academic
studies and their participation in school life. The guidance and
counseling program is designed to provide a positive school climate
for students to experience success in school, help students overcome
behaviors disabling to learning, and remove barriers to equal access
and equity. All students learn how to plan for and effectively deal
with societal and educational changes, and take personal control over
their development as lifelong learners.

When information on the student services criterioa is being
gathered and analyzed, the following major themes should be kept in
mind:

1. All students receive guidance and counseling services and
have equal access to program services. The program is
designed to anticipate students' needs and be responsive
to all students; it includes a guidance curriculum,
individualized student planning, and systems of student
support. As a result of the program, students:

Acquire necessary decision-making information.
Learn to apply planning and sursival skills.
Experience a supportive and rewarding learning
environment.
Address educational, career, personal, and social
cone erns.

4
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2. Student services refers to a comprehensive program of
guidance and counseling and is an integral part of the
total school. Services are widely known and understood
by the entire school community.

3. The program of services is written down, is well
publicized, and includes a scheduled calendar of program
activities.

4. Leadership is evident throughout the school, and all staff
members support and provide guidance services.

5. Ongoing staff development activities support program
delivery.

6. An ongoing review of the services is made to promote
continual improvement. The program of services is
evaluated annually and revised accordingly.

The key to getting information about student services lies in the
analysis of how student services affect students' success. Therefore,
self-study procedures should be designed to gather data from
observations, interviews, and documentation which reflect the results
and comprehensive nature of the school's student services.

Sources of Information

People

Students, including graduates
Parents, including members of the school site council
Administrators
Department chairs
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Teachers
Representatives of local businesses and colleges
Personnel from community-based organizations and social
services agencies

Documentation

Statement of school policy and philosophy on student
services
Handbook for guidance and counseling services
Guidance calendar for delivery of services
Guidance and counseling goals and objectives and student
outcomes and competencies
Guidance and counseling materials and curriculum
Guidance and counseling assessment and questionnaires
Evaluation of guidance activities
Daily counselor logs and client contacts
Records on dropouts, truancy, attendance, and so on
Case studies
Staff development needs assessments and calendar or plan
of activities

Possible Procedures

a

Review guidance curriculum and program activities.

Conduct in-depth case studies of a representative group of
students, including graduates.

er) Analyze student services and the effects on student outcomes.

Cenducting the Self-Study for Improvement Processes

The improvement processes criterion focuses on the policies and
practices of organizational renewal in a school, the climate resulting
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from the policies and practices, and the components of the
improvement effort. The term jniProvement proceases refers to all
the activities related to organizatiOnal renewal in:ebroadly conceived
sense, including, planning- and Organizing 'forChange, identifying
needs, setting goals,,implementing changes, carrying out staff
development, and MaintaininreffectiVe schoolwide leadership. The
assuniption is that a deliberate and systematic foruni for growth is
operating and that growth efforts are part of everyday life at the
school.

When gathering and analyzing information for the improvement
processes criterion, keep in mind the following major themes of the
criterion:

1. The decision-making processes used by the school are
widely known, are broadly based, and include the school
site council.

2. The improvement goals reflect the academic focus of the
school; the goals and objectives of die program are
clearly defined and widely known; and the school plan
provides a focus for the alignment of curriculum,
instructional practices, and evaluation.

3. Collaboration exists among teachers and administrators,
and teachers readily participate in the development and
implementation of improvement efforts at the school.

4. Staff development is an ongoing activity designed to
improve the job-related knowledge and skills of all who
interact with the students. Ffigh interest and commitment
to professional growth and improvement are evident.

5. Supervision of instruction is ongoing and systematic and
is aimed at instmctional improvement.
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Sources of Information

People

Teachers
Department chairs
School site and school advisory council members
Student council members

Documentation

School plan
I'vfmutes of the meetings of the school site council and
the school advisory council
Other meeting agendas and minutes, such as those for
department meetings and the school's leadership meetings
School policy statements
Staff development needs assessments and calendar or plan
of activities

Possible Procedures

The school site council researches, recounts, and records the
improvement activities during the past few years through a series
of interviews with teachers, administrators, and students.

The department chairs analyze the current school plan in order to
determine the status of the proposed improvement effort. Each
department discusses its own department-level improvement
process as it complements the school-level process. Each chair
reports to the school site council as a whole.

The school site council discusses the school improvement
process, inclmEng goal setting, planning, implementation of
improvement strategies, and evaluation of the implementation of
the school plan to date.

18

Conducting the Self-Study for-the Culture of the Selma

The-Culture of the schoOl 'criterion deieribes the4one or
atmosphere of the icho91, whiCk refieCtiltinirediyaluenthe sense of
mission,. Wit the doefiinant -gins ind4114;nki 'Ctill:iiihOnfe a
part of lhe sOfiabLorganization. ,ditriti'Aiiiiiiin:Criterion is the idea
that the school. cilttire, Whichis shaped nd pionried by the -leaders
(administrators, faculty, and students) nt the school, in turn *apes
the day-to=day actiVities and interactions of the stddents, the teachers,
the administrative staff, and the parents and community members
who interact with the school.

When gathering and analyring information for the culture of the
school criterion, keep in mind the following major themes of the
criterion:

1. The administrators, teachers, students, and parents believe
that student learning is the primay purpose of the school.

2. School leaders (administrators, teachers, and students)
actively shape ind proMote the culture of the school,
focusing energies so that the school's purpose and vision
guide the everyday behavior of students and teachers in
the classrooms.

3. Students find school a pleasant, safe, and orderly place to
be and the environment conducive to learning.

4. Teachers enjoy the freedom to experiment and be
innovative; they feel a strong sense of efficacy.

5. Administrators and teachers value service to students,
self-renewal, and professional development.

46
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Sources of Information

People

- Students, student leaders, graduates
Teachers, department chairs
Administrative staff
Specialist staff, including counselors
Parents and other members of the commmtity

Documentation

School policy statements
Kmutes and agendas of school site and school advisory
councils, department meetings, curriculum council or
department chair meetings, and student government
meetings
School plan
Staff development calendar and records of training
aztivities

Possible Procedures

The school site council researches the aspects of the school's
culture by interviewing selected people and by reviewing
documents.

A small group of students, teachers, administrators, and parents
interview randomly selected members of their peer groups about
each aspect of the school's culture. Each group reports its
fmdings to the school site council.

19
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APPLYING ME CURRICULUM CRUERIA

TM curriculum criteria have beta developed hi conait with the
state model Marienhiiny.staisdardi,..handbooks, atticEframe*Orks.
These curriculuit Critaiic,n1theWIPecific in &at*, contain a
common; Set of fàtures tin4: rink ..thiongh Out each of the' criteria.
The cOtntlign elesuessM4eltik.the;contenkof,what students leam,
inuluctional praCticwspeeift*lyaigtited to the ootteht, cease
sequence, staff deielopitent, The'aiteria have been
designed to be surnshatiire andirenoi intendet.to be:used to
generate detailed ciokzeortioore a single cumicuhin. They
are intended tO proVideli-gerierillridicator of what' rhigh-quality
program would behice in operation and provide sials toward which
schools should strive.

For the purpose of effective self-study, the quality criteria
provide the common language and' Coheskin4hat leactto iti-depth
analysis. The state. Model .cuiriculum 'stodarda, 'frameviodk: Ind
handbooks should also be used in concert with the, quality Criteria for
cunicultan during the self-study. (Note: In certain subjects, model
curriculum standards do not.exist. For these subjects, standards are
usually available from state and national curriculum associations.)

At tile beginning of the curriculum self-study, it is necessaty to
identify the participants, determine the extert of their patticipation,
and establish the goals for their work. Typically, key self-study
participants are teachers; department chairpersons; program
coordinators; specialism; counselors; school leaders, indluding
academic deans and prirdpals; and other interested personnel. Thf;
school staff may wish to include in the self-study of cumiculinn
areas experts from outside the school, Winding staff from the
district, community and state colleges, and uniVersities. All otaside
teaching staff should be prepared for their roles as curriculum
specialists and mentors.
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The second step in the self-study is a thorough preparation for
participants that includes a review of the model cuniculum standards,
the quality criteria for the cunicular areas, curriculum frameworks
and handbooks, and significant articles related to curriculum. This
reading is meant to provide the background for the review of the
artifacts within each department, such as syllabi; course outlines;
departmental policies, including those for grading and discipline; and
other data collected as part of the self-study.

The basic procedures for conducting the curriculum self-study are
twofold: (1) the self-study participants first review the state model
curriculum standards, fiameworks, and handbooks for their subject
areas, then compare the assignments and activities of their students
with those described in the model curriculum standards; and (2) the
participants compare what is beind taught in their departments to
these documents and the quality criteria, supplemented by district
curdculum guides. Other resources that would be useful in this
analysis of curriculum and instructional practices include:

1. II,' I 1;111:: : irS A 11 'In-; I "I; i. .."..4

&lain Freshmen, available from the California
Department of Education

2. University of California/Me California State University
English and mathematics diagnostic tests

3. School performance report, both state and local sectiorm

4. Curriculum publications available from the California
Department of Education

This analysis of curriculum and instructional practices is the
essential first step in applying the curricular criteria. From this
point, the self-study would follow the steps described for the
schoolwide criteria.

4 9
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Specific ways to implement this pOitial of the self-study are
endleaSt and should be tailored to fit the school setting, the programs,
and the needs of the participants. Regardless of the *die direction
of the self-study, sevend common strategies should be used
throughout:

Collect information from a variety of sources, including
observation of instruction, the thoughts and opinions of
students, reviews of students' work and itrodents'
achievement, and the thoiighti and opinioni of teach=
and other instructional staff membess.

Reinforce perceptions with evicknce of students' work.
The self-study is meant to 'Uncover what die students
actually experience from the curriOulum, not simply what
is offered.

Look for a rich mbt of student assignments designed to
give in-depth experiences in a specific situation or
example within a topic. Look also for coverage of all
the topics.

Consider varying points of view, including those of
individuals, departments, and total staff, to determine
what is the overall effect of the curriculum, how what
one department does fits in with other aspects of school
life, and how the organization as a whole supports and
strengthens the curriculum.

Maintain a broad base of involvement in the self-study.
Included here are good use of teachers, school- and
district-level support staff, counselors, and other staff as
appropriate in gathering information about the program;
and analysis and synthesis of the results of the data
collection.
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Make use of individuals from outside the immediate
school setting to get a long-range view of student
preparation and performance. The use of department
chairs from intermediate, junior high, or middle school
settings as well as staff from institutions of higher
education helps to provide a total picture.

Review all of the model curriculum standards for a
discipline when viewing a single content area. Note
areas of alignment, indicate areas of variation or
disagreement, and analyze which &aor of the program
may have produced the variance. Determine whether it
is an area that may be appropriate as a focus for school
improvement. Outline those aTeas that reflect particular
strength within the curriculum.

THE SELF-STUDY REPORT

Once all necessary information has been gatheted, analyzed,
discussed, and compared with the quality criteria, a summary of the
self-study is developer,. This report should convey a thoughtful and
professional review of the schoolwide program and the curriculum
areas defmed in the quality criteria.

It should not be too lengthy, since a very large document may
be filled with too much detail and may be too cumbersome to be
meaningful to the school community.

The self-study report should include the following:

1. A written record of the result of comparing the school's
program with the issues, concepts, or ideas in each of the
paragraphs of the quality criteria

51
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2. A summative value judgment about the results of the
above comparison

3. Identification of tentative suggestions and a tentative
calendar for their implementation

4. Tentative action plans based on three of the suggestions
developed in the three in-depth areas chosen for review

5. Rezognitions of program strengths, including aspects of
the program in which there has been significant
improvement

6. An analysis of the implementation of suggestions and
assistance/action plans from any previous miews

A summary of the strengths and weaknesses of the
current self-study

The report will include the results of the self-study for each of
the 16 quality criteria. The section that includea the results of the
self-study in the three areas selected by the achool for in-depth
review; that is, two curricular and one schoolwide or three curricular
criteria, should be more thorough than those for the other thirteen
areas. The conclusion reached in the mita areas, however, will be
of great value to each department in planning curricular,
instructional, and organizational improvemews

USING THE SELF-STUDY DURING THE REVIEW

During the program quality review, the school's self-study is
used as a basis for discussion about the school's program in
fveration at the site. It is sent to each member of the review team
before the review so that it can be used to develop review strategies
and ensure that important points are covered. As the review

52



P.41.

114.4

iP Pirkodg.i. co191 Ravma
ligl 'KIII
ffmvs

!!gg
P144r4 FaIR
1421 ff"kfiu;v. niffsk
:11 Ifel4

gle! :!
kg

41b.

1 0 ET4 86.

=ilia.,Yekt'ArVISAto.41-



PART Ill
THE PROGRAM QUALITY REVIEW PROCESS

GENERAL OVERVIEW

A school's program quality review is a process through which
the effectiveness of the curriculum, instructional program, and
schoolwide organizational strategies is analyzed by means of a set of
standards that describes a high-quality school program. This process
allows judgments to be made about the effects of the program on the
student populations at the school. The review, conducted by a team
of educators not employed by the school district, typically occurs
once every three years. Information about the school's program and
its effects on the students is gathered by this visiting team primarily
through observation of instruction; intervi( s with teachers, students,
administrators, other instructional staff, and parents; and reviews of
pestinent documents. The team members then compare the informa-
tion they have gathered with the state's quality criteria to determine
the extent to which the program received by one student matches the
descriptions of a high-quality program in the criteria.

The propram quality review yields information that is essential to
the effective development of the school's curriculum and instructional
programinformation about what is working well, why, and what
should be changed. Program review is a valuable part of the
improvement cycle of planning, implementing, evaluating, and
modifying the planned program.

Purpose of the Program Quality Review

The primary purpose of the program quality review is to improve
the quality of curriculum and instruction; it is a means of developing
and susmining a high-quality education' program for all students.
For the school staff and parents, the review is a period in which to
observe and discuss the effectiveness of the programs received by
the students. The immediate benefits of this process are the
decisions and plans to make specific improvements in the curriculum,
instruction, and schoo?wide organization.

23
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The three major goals for the program quality review are:

Goal 1: Process. Iinprove student outcomes by stimulating a school
community to do an analysis of its program through a self-study; use
this information together with the results of the program quality
review to plan for improvements; and implement the suggestions and
action plans generated by the review.

Goal 2: Standards. Promote a high-quality enrriculum, effective
instruction, and a responsive school organization through the use of
the quality criteria as standards of effective schooling for all student
populations at the school.

Goal 3: Statewide Networkisg. Promote the networking of educators
throughout California for the purpose of sharing successful practices
and problem solving, developing collegiality, and supporting
educational professionalism by providing them a critical role in the
statewide school improvement effort.

The goals are accomplished when a school goes through the
three phases of a program review: the self-study that is carried out
by the school community prior to the visit of an external review
team; an intensive visit by an external review team, including a
review of the fmdings of the self-study; and planning and
implementation of improvements based on the combined fmdings of
the self-study and the external program quality review.

The Scope of the Program Quality Review

The program review described in this handbook focuses on the
extent to which the school's curriculum, instructional methodologies,
and schoolwile organization contribt le toward a high-quality
educational program for each student.
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Pan DI The Program Quality Review Process (cont.)

The quality criteria used in the program review address the two
major aspects of a school's programcatriculum and instruetion and
the schoolwide policies, practices, and procedums that shape and
support the progrnm. Cvericular criteria have been developed for the

following subjects:

English-Language Arts
Mathematics
Science
History-Social Science
Foreign Language
Visual and Performing Arts
Physical Education
English-as-a-Second Language
Career-Vocational Education

The schoolwide criteria are:

Students Paths Through High School
Integrated Skills
Instructional hactices
Special Needs
Student Services: Guidance and Counseling
Improvement Process
The Culture of the School

Tleteihniew Team
The program review team is made of three to seven educators

who have been certified by the California Department of Education
as qualifted reviewers. Reviewers are selected for their knowledge

of curriculum, instructional methodologies, and special programs, as
well as for emir ovestanding ineexpersonal skills. Typically, they are
teachers; resource or specialist teachers; departmental or cenriculum

5G committee chairpersons; counselors; principals; coordinators/directors
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of instruction from school districts, institutions of higher education,
or offices of county superintendents el- schools; or, iihsome Cases,
community hnembers knowledgeableabout the school's-program.
The majority of the team members,. including the kad reviewez, must
be from outside the school district that is requesting the review. Re-
viewers work 'together using 'the quality criteria to guide than in (1)
gathering information about the scheol's program and the effects of

the program on students; (2) fanning a point of view about the
workings of the school as compared to the quality; critesia; and (3)
developing a report to the school that includes findings, suggestions
for increasing the effectivenehs of the program, recognition of the
program's strengths, and action plane outlining the school's
immediate next best steps for improvement.

Review Strate4se

The review strategy is based on the quality criteria contained in
Part TV of this handbook. Through a combination of obsesvations of
the insteuctional program and its impact on students, interviews with
students and staff at the school, and documented evidence presented
to the progeam review team, reviewers develop an undentanding of
the nature of the school's pcogrem and its current effectiveness.
Teen, by comparing this underrsanding with the high-quality stan-
dards of the quality critetia, the reviewers can determine the matches
and gaps between the quality criteria and the school's program.

Establishing an understanding of the school's program requires
an organized effort. The undeeatanding is developed by having a
clear idea of the school cliff/C(11M; by observing ;individual students
through a case study approach; by analyzing a broad sample of
current students' woik; by summing up the commons of the
insmictional staff, the counseling staff, adminishutors, parents, and
the students themseives about their cuerent and past activities; and by
reviewing instsuctiocal and management material used throughout



Pan ifi The Program QnMity Review Process (cont.)

the school. This knowledge forms the basis for the reviewers'
judgments of the effects of instruction on the various student
populations enrolled in the school.

Responsibilities of the Reviewers. The review team is generally
responsible for learning as much about the program as it can learn in
a limited period of time, comparing its perceptions with the quality
criteria, and providing feedback to the school community on the
effectiveness of the program. To do so successfully, the members of
the review team must:

Review thoroughly the curriculum frameworks, handbook
materials, and literature related to the curricular areas to
be reviewed.

Review thoroughly the model curriculum standards for
the areas of concentrated review.

Be fully conversant with the quality criteria and the
process of program quality review.

Conduct the review thoroughly enough to develop a clear
and accurate understanding of the effectiveness of the
instructional program.

Use that knowledge to make workable suggestions for
increasing or sustaining the effectiveness of the program.

Put aside any bias toward a particular program or
method.

Use the school performance report and the self-study
findings to facilitate discussions with the school staff and
parents.
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Be able to inform the school of the team's understanding
of the current effectiveness of the instructional program.

Recognize and support the program improvement efforts
of the school community.

As the reviewers begin to understand what is happening for the
students, they also seek to find out what processes at the school
have contributed to what is occurring. The reviewers seet explana-
tions from the school staff members about why they do things as
they do, how curriculum decisions are made, where the instructional
program comes from, how it is supported and improved, how plans
are implemented, and so on. This analysis forms the basis of the
reviewers' suggestions for improving instruction and guides the
development of the action plan.

As the reviewers complete the review, a report of findings is
prepared and shared with selected staff members and the principal.
These staff members are refeared to as the leadership team. (The
role of the leadership team will be discussed later in this document.)
The report provides two types of findings: (1) the extent to which
the quality of each aspect of the reviewed program matches the
standard of the quality criteria; and (2) identification of areas that
appear to be ready for improvement.

After the initial report of findings is shared, a fmal report is
prepared in conceit with the key planners. It includes concrete
suggestions for improving or sustaining the effectiveness of the
instructional program and recognizes practices of high quality. In
developing suggestions, the reviewers identify areas ready for
improvement and indicate how the improvement process at the
school can be used to enhance or sustain program quality. Local,
county, regional, and state resources are aim considered in the
development of the action plans. High-quality programs and
practices are noted in the section of the report titled "Recognitions
of Program Strengths."
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Part Ill The Program Quality Review Process (corn.)

Responsibilities of the School Community. While the team of
reviewers is responsible for learning as much as possible about the
program within a limited period of time, the school comnnmity is
responsible for making sure that tlx team is gaining accurate and
complete information about the program. A school community
prepares for the program quality review by conducting a required
self-study. A thorough study of the curriculum offered and the
schoolwide strategies that support the delivery of that curriculum will
enable the memIcers to know how well their program is working and
why. With this knowledge the school community will be able to
assist the reviewers in gathering accurate information about the
program so that the findings of the review, especially the
suggestions, will be complete. (Note: For further infannation on
conducting the self-study, see Part II.)

The major responsibilities of the staff, parents, and community
members involved in a program quality review are to:

t)u

Know the curriculum, planned instructional program, and
schoolwide organizational strategies and their effects on
the students and the paths students take through school.

Be familiar with the program quality review process and
the quality criteria.

Be involved as individuals; as members of departmental,
counseling, or administrative staffs; and as a school's
total staff in identifying the program's strengths and areas
in need of improvement in relation to the quality criteria
by determining which activities are working well and
which are not.

Be ready to share this knowledge with the review team
and be able to direct reviewers to the information they
need to fulfill their responsibilities.

26

Responsibilities of the Leadership Team. The leadership team
(formerly called the key school planners), a group of representative
adults involved in the instructional program, is responsible for
establishing a link between the review team and the school
community. The leadership team shares haformation with the review
team in a way that enhances the development of a complete and
cohesive picture of the school's curriculum and instructional
programs.

The principal and the leadership team assist the school
community and reviewers in all aspects of the program quality
review. They aLso serve as leaders in the school's self-study process
and assist the team in its information-gathering efforts during the
meeting held to prepare for the review and in other formal and
informal ongoing meetings. Their responsibilities also include (1)
collaborating with the review team in the development of suggestions
into action plans; and (2) playing leadership roles in the school's
implementation of these plans after the team leaves.

METHODOLOGY

The methods used in gathering information about the program
include observations, interviews, and documentation. Information
gathered through each method is verified by information from one or
both of the other sources. When combined, the data gathered from
the three methods should form a complete picture of the program.
The use of specific procedures should ensure that the review will be
thorough and consistent. This view of the program is then compared
with the quality criteria. From that comparison come the suggestions
or recognitions of program strength.

The criteria used for judging program quality describe the
curriculum, instructional methodologies, and effectiveness strategies
and their effects on the students. Each criterion contains features of

-
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Part HI The Program Quality Review Process (cont.)

a high-quality program. The reviewer's job is to determine to what
extent each aspect of the program being reviewed fits the description
of a high-quality program.

Throughout the process the reviewer will be guided by the
quality criteria that identify areas of the program to be investigated
and provide directions to reviewers for collecting informatica about
the school's program.

The Case Study Approach

As previously mentioned, the high school setting is a complex
one for students as well es staff. To facilitate the formulation of a
clear picture of the students' paths through school, the review team
will include a small sample of students in a case study. Through
studying the activities and programs of the selected students,
reviewers get a firsthand look at how all the elements of the high
school setting come together for the student. From this vantage
point the reviewers can determine what, of all that the programs
have to offer, is actually received by the student. Further, the case
study provides information on what effects the curriculum,
instructional methodologies, and organizational strategiw have on
students' learning. And, finally, through the case study tlx reviewer
will be able to make some projections about how the students' total
program will come together by the time of graduation.

Classroom Observation

Through classroom observations, the reviewers gather information
about how the various instructional methods, the curriculum, and the
effectiveness strategies operate in the classroom setting. This
information is collected to develop a complete understanding of the
program and its effects on the student.

6 2 27

Insight into the effects of the staff development activities, as well
as of instructional support and planning activities, 'also emerges
through clatsraom observations. On entering the classroom, the
reviewers *add spend a few minutes observing what ia happening,
remeinbering that they are putting together m initial picture rather
than making a judgment at this point, that each impression will need
to be verified through further observation and informal interviews as
well as through other sources, and that first impressions may be
influenced by personal bias.

Questions that might be asked include the following:

What are the students doing? Receiving instruction?
Applying skills? Practicing newly acquired siMs?
Synthesizing and evaluating information? Waidng?
Playing? Causing a disturbance?

How is the classroom being managed? Is it task-
oriented? Conducive to learning?

Atat is the range of the activities that are taking place
from accprisition of lmowledge to higher-level learning
skills?

How are students grouped, and how is assistance
provided to individuals?

How much time do the students actually spend on the
assigned activity? Do they know what to do?

How are students applying the skilbt being learned?

How are students with special needs participating and
performing in the classroom activities?

6 3
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Part III The Program Quality Review Process (cont.)

a How are the instructional settings varied in aeccidance
with the needs of the student or what is to be learned or
both?

Is there evidence of balance in the curriculum; that is,
visual and performing art.S, history-social science, and
science?

The information gained through these observations is built on
using the curricular and schoolwide criteria. Classroom observation
includes informal interviews with students and staff, based on what
has been observed, as well as the observation of activities.

Interviews

The basic information gained through reviewing the self-study
and classroom observations is verified, clarified, and expanded
through interviews. Interviews enable the reviewers to learn how the
program came to be the way it is, and helps them to understand the
program better.

By using what is Iwown about the curriculum and instructional
program thus far, reviewers conduct both informal and formal group
interviews. Examples of informal interv'ews include asking questions
of the students and teachers in the classroom, talking with
instructional aides who work with students, talking with teachers in
the teachers' lounge, and so forth. Formal group interviews are
conducted with teachers, instructional aides, cotmcils/committees,
district personnel, support staff, students, and voltmteers. The
interviews serve several major purposes, such as:

a Verifyinq data obtained from other sources

Collecting data that have not been gathered from other
sources

28

Resolving conflicts in data collected

Giving people the opportunity to share experiences,
present conditions, or future *.l-ns that the reviewers
might not have uncoveree

o Offering an opportunity for people to ask quesdons of
the review team

Conversations with snidents who are part of the case study occur
over the course of the review. They begin on the fffst day and
provide an initial glimpse of the school through the languages and
experiences of the students. As more of the program unfolds during
the course of the review, the students will be called on again to
offer additional b:iformation and perceptions to the reviewers. The
object of these interviews is to learn as much as possible about the
students' activities from the time they arrive at school until they
leave, including extracurricular activities. Students are expected to
describe daily activities rather than merely answer questions.

The reviewers will receive a copy of each student's daily
schedule so that they can observe as many of the students' classes as
possible during the course of the review. A general impression of
the effect of the school on the students and the paths they choose
can be formed from these observations. Additional information
should include pertinent background information on these students,
teachers' names, extracurricular activities, and other activities that
occupy the students' time.

After the initial student interviews and during visits to the
classrooms, the reviewers will continually relate what the students are
doing to the program goals and objectives, course outlines,
curriculum guides, and the students' own goals and future plans.
During this process the reviewers will again interview and continue
to observe the selected students to help complete the picture. 65
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Part DI The Program Quality Review Process (cont.)

Coat:ding the School. Consistent V.& consortium procedures, the
lead reviewer will telephone the school's principal to set up the
review. This call, usually made two months before the review,
should cover the following topics:

o Confirmation of the schedule of eventstimes and dates
of visits to the school by the lead reviewer and the full
team

Information the school should send to the reviewers
ahead of time

Information the school will receive ahead of time and
how to get it

Proposal of an agenda for the review preparation meeting
by the reviewers, principal, and leadership team

Curricular areas, selected by the school, on which the
review will focus

o Procedures used by the school in preparing the self-study

o Procedures used by the team before, during, and after the
review

Clarification of any concerns or questions

Discuss the Selection of the Leadership Team. The lead reviewer
should discuss the selection of tlx leadership team with the principal
during the initial call to the school. As part of the school's
preparation activities, the principal selects a group of individuals to
be directly involved with the process of the program quality review
during the self-study and the visit to the school. The most important
criterion in the selection of the leadership team is that the members
be familiar with and play a significant part in the school's curricular

30

and instructional improvement process. These individuals will work
collaboratively with the review warn to facilitate the ease with which
the review is conducted and the MU 1tS axe reported. The
departmental chairpersons of the cunIcalar areas selected for
intensive review must be selected as leadership team members.

Prepariq for the Program Quality Review

A successful program quality review depends on thorough
preparation by the review team. In addition to completing the
necessary arrangements, the team will read, study, and discuss a
variety of materials before the initial meeting with the school
principal and the leadership team. Some of thew materials will be
obtained through the consortium coordinator, while others will be
obtained directly from the school. The basic set of materials
includes:

California Department of Education's Qyality Criteria for
!,11 : !.! ! !!!,

krumplevalittleadrat

o California Department of Education's Erunim_Qua!&
Review Training Manual for fligh Schools

O California Department of Education's ModeLOgficaturn
Standards...9-12

Curricular assessment results, statements of goals,
statements of expectations, books in use, reading lists,
and other items as determined by the school and the
district

School plan

6j

41'



Part Ill The Program Quality Review Process (cont.)

o Summary statements of the school's self-study

Report of fmdings from the previous program qualitsy
review

o School performance report

o Logistic information; i.e., maps, schedules, staff rosters

Study the curriculum materials. The materials prepared by the
California Department of Education include the Model Curriculum

tandards. Grades 9-12 and state curriculum frameworks and
handbooks. These materials will provide the hankground standards
for use in the discussions between the review team and the
leadership team on curriculum issues. In addition, the review of the
curriculum packet will help the team in the analysis of the school's
curriculum and in the formulation of suggestions whose
implementation is likely to have good results for the school.

Stud the school's Self-Studikpmt. The results of the self-study,
along with the curriculum materials sent to the reviewers by the
school, will provide the team a basic understanding of the curriculum
being offered by the school and its impact on the students, as
perceived by the school.

The reviewers will analyze the self-study and the curriculum
materials, comparing them with the quality criteria and the
expectations conveyed by the previously mentioned set of materials.
Tne purpose is to identify the issues that should be discussed at the
meeting to be held to prepare for the review.

31

In preparing for the discussion on curriculum., reviewers 'shank
ask themselves the following questions:

What is the common core of learning taught to every
student?

e Are there major gaps in the cluriculum for some students
or for all student populadons?

o How are the skills of interpretadon, inference, problem
solving, evaluation, and other higher-order thinking skills
incorporated across curricular areas?

o How are the skills of reading, writing, speaking, listening,
calculating, and learning developal and integated into
the curriculum and instructional practices across all
curricula' areas?

What kinds of expeetadons are held for the students?

o How are students guided through coirse offerings so that
their learning opportunities are maximized?

Answering these questions will help clarity some of the issues
and, by providing an indication of strengths and areas of
improvement to be confirmed by observation and interview, serve to
guide the team as it begins its invesdgations.

_Striche schoul performance report. The information on the
school performance report provides an essential context for the
review in that it includes indications of the impact of the nhool's
program on the students prior to and after the review. The data in
the school performance report will help the reviewers make use of
what they are discovering about the school's program. ne school
performance report has two parts. The first part, pmdueed from data
compiled by the state, cove's (1) student enrollment in courses,

71
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Part Ill The Program Quality Review Process (cont.)

giving an indication of the number of college-bound students and the
rigor of the courses they are taking; (2) the results of the twelfth
grade California Assessment Program tests over a three-year span;
and 9) data about dropout rates and absenteeism. The second part,
produced locally, includes information on:

1. The quality of the instructional program

2. The nature of the learning environment

3. Tie amount and quality of writing and homewoRk

4. The number and types of books read

5. The community's support and parental participation

6. Awards and recognition achieved by students, teachers,
the school

7. Students' participation in extracurricular activities

8. The nature and quality of support for students with
special needs

Given the extent of the overlap between the elements of the
local school performance report and the quality criteria, particularly
items 1, 2, and 8 from the preceding list, a substantial part of the
report may be included in the school's self-nudy.

curricular areas selected for in-depth review, helps the reviewers
understand what the school's priorities are, what the planned program
is to accomplish. and how it will be accomplished.

PROCEDURES DURING THE REVIEW

Review Preparation Meeting with the Leadership Team

The meeting held to prepare for the review takes place the day
before the review. The purpose of this meeting is to establish a
common understanding among reviewers, the principal, the leadership
team, and approprige district staff of what to expect during the
review. The meetbag is chaired by the lead reviewer. The lead
reviewer and the principal should discuss in advance their roles and
the purpose and process of the meeting. The agenda should include

or the following items:

The school performance report and the self-study, reviewed
together, will place ine program quality review in a context of time,
set the stage for the visit, and help reviewers understand what they
will be learning while at the school.

Read the school plan. A careful review of the school plan,
including the discussion of the school budget and especially those
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School background. The principal briefs the team on
the historical and social context of the school. Recent
events that have had a significant impact on the school's
life are described.

o Program Quality Review background. The lead
reviewer briefs school staff on the history and purpose of
program quality reviews. The basic review methodology
is explained, and the roles of the team members are
clarified.

Self-Study discussion. This is the most substantial item
on the agenda and usually requires the most time. The
discussion should move through five steps:

1. Discussion of the highlights of the cuniculum 73
documents, the local materials, the model
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curriculum standards, and the quality criteria
provided by the California Department of
Education

2. Discussion of the school's self-study process,
including the results of the self-study in selected
areas of the curriculum and the results of the
previous review

3. General discussion of the curriculum offered by
the school and specific discussion of the two or
more curricular areas selected by the school for
review

4. Discussion of issues identified by the review team

5. Establishment of expectations for the curriculum
focus and strategy of the review

If the local view of curriculum differs substantially from the
view contained in tiv. quality criteria or the model curriculum
standards, the differences should be discussed. From this discussion
should come a shared understanding of how curriculum differences
will be managed during the review. (Note: Because the quality
criteria were developed with the help of major state and national
curriculum organizations, representatives of local districts, and
eminent scholars, substantive differences should be rare.)

School plan. The plan is discussed in order to determine
how agreements about curricular instructional
methodologies, the school's goals, and othes issues were
developed and are expected to be implemented.

School _performance report. The leadership team and
the review team discuss their interpretation of the data
and information in the report, including past trends and
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future aspirations. The analytical values of data are
discussed as to what areas are to be focused on and what
strategy is to be used.

Agreement on strategy and focus. Next, agreement is
reached on the basic strategy the team will follow and
the areas in which an in-depth look would most likely be
productive.

Schedule of events. Final scheduling and logistics are
woliced out.

Introduckwy Meeting with the School Staff

If the principal and leadership team believe it would be
advantageous to the review process, arrangements can be made for a
short, informal meeting of the school staff and the reviewers prior to
the beginning of classes on the Prst morning of the review. During
this meeting the reviewers would:

Share the purpose of the review:

Compare the school program with the quality
criteria to determine the effectiveness of the
instructional program.
Recognize the program's strengths.
Make suggestions for increasing the effectiveness
of the instructional program.

Alert staff members to the procedures that will be
followed:

Observation in each classroom included in the
review, including informal discussions with
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students and staff members and review of
students' work
In-depth review of the instructional program
received by a sample of students
Group interviews with teachers, counselors,
support staff, paraprofessionals,
councils/committees, parents, and the district's
office staff, as appropriate
Review of curriculum materials, the results of the
self-study, student achievement and other outcome
data, schoolwide policies and procedures, and the
school plan
Report of findings and suggestions

Visits to the Classroom

The reviewers work with the school staff to ensure that all
zppropriate classrooms are visited and that resource specialist rooms,
learning laboratories, media centers, and other areas where regular
and special learning activities occur are visited when appropriate.

Through classroom observation, which includes informal
interviews with students and staff, the reviewers gather information
about how the curriculum, instructional methods, and organizational
strategies operate in the classroom setting. Such observation can
also provide insight into the effects of staff development,
instructional support, and planning activities. On entering the
classroom, reviewers should spend a few minutes observing .vhat is
happening, remembering that they are forming an initial picture
rather than making a judgment, that each impression will need to be
verified through further observation and informal interviews as well
as through other sources, and that first impressions may be
influenced by personal bias.
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Interviews

Collecting information requires cross-validating observations,
interviews, and documentation to verify, clarify, and expand
information gained about the school program and how it affects
students. In addition, interviews provide opportunities for distiict
and school staff and community members to ask questions of the
review team and share additional experiencesto form a better
perspective of the school's visions and progress.

Documentation

The use of documents, such as statistical data, school policies,
schedules, and results of the previous review, form an initinl base of
information that can be used to further verify, clarify, and expand
findings throughout the review via observations and interviews.

Application of the Quality Criteria

The reviewers will note that although each criterion focuses on a
specific part of the program, common themes run through each of
the sets of criteria. In applying the curricular criteria, the reviewers
will observe instruction, review students' work, and taIk to students
and instructional staff members to determine for each curricular area
being reviewed:

What constitutes the curriculum, including:

What the core curriculum is and what other
courses are available to the studedts
What is being taught
What students are learning
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To what extent Imons and assignments, including
instructional strategies, materials, media, aluipment, and
so forth, are appropriate to:

The mariculum to be learne:1
The needs of the ancients

To what extent lessons and assignments:

Extend beyond rote learning of facts to the
acquisition and application of the concepts, ideas,
and issues behind the facts.
Use the integrated skills of reading, writing,
speaking, listening, computing, and learning to
acquire km wledge of the curriculum.
Challenge all students io think and communicate
their thoughts.
Enable students with special needs to succeed in
the core program.

To what extent teachers are supported through staff
development activities and their department's and school's
administrators

la applying the schoolwide criteria, the reviewers will be talking
to staff members, observing them at work, observing the interactions
among staff members and students, and observing the operations of
the school's program to determine schoolwide effects on learning,
with particular reference to:

The extent to cri ,h the culture of the school is centered
. on the pleasure and imirtance of learning

The degree of alignment of the allocation of human and
material resources, including staff development effore%
with curriculum and insructional goals
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The extent to which the school is engaged with the
parents and the wider school community in common
support of the school's and community's goals

The presence of an improvement process in the learning
culture that is promoted by management practices and
supported by policies and resources

The quality criteria determine the conduct of the entire program
quality review. The criteria guide the members of the review team
as they observe instruction and other students' and stafrs interaction
on campus; as they talk to students, staff members, administrators,
and parents; and as they review 'curricular materials, students'
records, the school plan, and so forth. Throughout the information-
gathering process, the criteria are used to determine what will be
observed, shape the questions to be asked, and identify the
documents and records to be reviewed.

When the reviewers have learned enough about the program to
know what it is, how it works, and lxyw it affects the students, the
quality criteria become the standards against which the program and
its effect on students are compared. From this comparison come (I)
recognitions of program strengths (that is, elements of the program
that are found to match the description in the quality criterion); and
(2) identiamtion of areas wiihin the program that could be
improved.

The quality criteria are used not only IC, identify the program
areas or elements that could be improved but also to provide a
direction and some initirl ideas for the school's improvement efforts.
To develop suggestions, the reviewers ese encouraged to draw on the
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model curriculum standards and the curriculum frameworks and
handbooks issued by the California Department of Education, in
addition to local curricular resources.

Development of Suggestions, Action Plans, and
Recognitions of Program Strengths

Suggestions for increasing the effectiveness of the school's
program will be framed by the review team members as they
compare what has been learned about the program and its impact on
students to the quality criteria. These suggestions will be reviewed
by the leadership team. Both teams will select two suggestions that
will be developed into action plans. These plans will identify
comprehensive activities that will have the greatest impact on the
program and will lead to improved effectiveness in many areas. In
addition, these plans will include a variety of strategies for
implementation, identification of resources (human, material, fiscal),
designation "of person(s) responsible for implementation of activities,
ongoing monitoring and evaluation, and time frames or completion
dates.

A calendar of inplementation for the remaining sugjestions will
be developed collaboratively by the program quality review team and
the school's leadership team. Activities may or may not be
included, depending on available time at that point in the review.

In developing recognitions of program strength, the review team
will consider the following criteria:

A program or an aspect of a program that reflects the
high quality in the quality criteria

An aspect of the program in which significant
improvement has occurred

36

o A high-quality program that is in place for all students

Collected information that supports and warrants the
recognition

These eh:sada make it possible to recognize outstanding programs
or aspects of prop& that are in place at a school. Tlx term
Leoguitipu_d_p_ramplAnzuglh is used in lieu of commendation and
requires supporting evidence related to the quality criteria.
Individuals should not be singled out for this recognition.

Cautieria
No matter how well designed the procedure or how .well

prepared the reviewer, difficulties in judging prop= quality will
always arise. Examples of errors made by revir liers are as follows:

Too general. The review is limited to a sample of sittiations for
a given period of time, st-Th as curriculum, group of students, and so
on. To conclude that this limited sample is typical is to generalize
incorrectly. To avoid this mistake, the reviewers must also relate
current work to samples of past work. The observed activities and
students' work are discussed with the student or the teacher or both,
and explanations of how the activities or assignments fit in with the
overall program for the course are asked for.

Finally, observations in the various classrooms should be related
to schoolwide programs and plans for programs Reviewers should
discuss this relationship with teachers and counselors, people active
in planning, the depaamental chairpersons, other school leaders, and
the principal. By fitting observation and explanation together in this
way, the reviewers can construct a hinorical picture of tix school's
program and link it with students' experiences. It is this picune and r,
the link to students that provide the framework for generalizing from C I
specific observed data.
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Not considering all student populations. In judging the extent
to which each aspect of the program matches the standards of the
quality criteria, reviewers must consider all sugent populations
affected by that program. When virtually all student populations
receive curriculum and instruction as described in the quality
criterion, that aspect of the program is recognized as one of high
quality. If, however, a specific set of students is receiving
curriculmn and instruction of a lower quality than that described in
the criterion, the reviewing team should recommend ways to improve
the quality of instruction for those students.

Too impressionistic. Although initial impressions are a valuable
guide for pursuing a line of investigation, they should be validated
by careful examination of appropriate evidence. This evidence
should include teachers' and students' explanations, students' work,
or classroom observation. Initial impressions can be based on
situations that are not typical of the school, and reviewers are
cautioned not to let these impressions color the review.

Too analytical. The reviewers should limit their efforts to
gathering information. This approach can lead to collecting data for
their own sake rather than looking for the qualitative effect on the
program. The reviewers should t re the school an opportunity to
disclose itself in its own way. The reviewers should, therefore,
spend some time in contemplating what they observe about the
atmosphere and tempo of life at the school.

Personal bias for or against specific materials or programs.
The reviewers should keep in mind that what works or does not
work in one situation may or may not work in another. The
reviewers should observe how a program works at the school being
reviewed rather than concentrate on how the program might work or
did work at their own schools. That a program succeeded or failed
at the reviewers schools is irrelevant.
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False positive. A false positive occurs when a school staff
doing a poor or mediocre job is noted by the reviewer as doing a
good job. When this mistake is made, the incentives for
improvement are undermined, and the arguments for maintaining the
status qao are reinforce&

False negative. A false negative occurs when a school staff
doing an effective job is noted negatively by the reviewer. Although
this mistake can be most upsetting, it may not be as bad as the false
positive. Schools that are found to be effective but not up to the
quality criteria are often upset that they did not receive all
recognitions of program strengths. In many cases these schools are
strong enough and confident enough in their self-study to brush off
the effect of a false negative. In some cases, however, especially in
-schools that !..ave made progress in developing effective programs, a
false negative rating can be demoralizing.

Reinforcing facades. Overattention to the technology and
procedures of program quality reviews may subvert the intended
effects on education and create a fair but expensive md wasteful
game. Although concern for fairness is very important, it is less
important than concern for the real task of eithwating students. Some
school and districi personnel complain that trying to do well hi the
program quality review forces them to waste time building facades
instead of teaching the students. Reviewers should not reinforre the
building of facades in schools that want to do well. They should
concentrate not on the paraphernalia of instruction but on how well
students are learning

Ongoing Discussion with the Leadership Team

Dining the review, several periods will be set aside for informal
or formal discussions with the school's principal and the leadership
team. These meetings serve to keep everyone abreast of:
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The progress of the review

Areas in which information is incomplete or miising

Scheduling problems

Feedback on what has been learned about the program

In addition, the meetings provide an opportunity for the team to
receive feedback about how the review is being perceived by the
school community and to receive additional information.

Ongoing fvhhe Review Team

The reviewers must meet frequently throughout the review.
Several periods have been found to be most productive for the
reviewers to meet. These are:

o At midday, when reviewers touch base with one another,
sharing what has been learned

Before group interviews, when reviewers determine
questions to be explored and issues to be raised

o At the end of each day of the review, when reviewers
discuss fmdings of quality and suggestions for those
aspects of the program needing no ftuther clarification
and design strategies for collecting additional information
or resolving conflicts in information

Before the development of the report, when reviewers
meet with the principal and leadership team to (l)
preirare findings as to quality and suggestions for
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increasing the effectiveness of the instructional program;
and (2) determine the roles for the report to be made to
the principal and leadership team.

Development of the Re ;`,i_ndiwith the Leadership Team

On the last day of the review, after all observations and
interviews have been completed, the review team will meet with the
princtal and the leadership team to prepare for the review. The
objectives of this meeting are to:

Report findings and general suggestions.

Select which of the suggestions will be developed into
action plans.

o Develop collaboratively the selected suggestions into
action plans by using details specific to the school and
its pinning and implementation processes and try
identifying appropriate resources.

Plan the best way of presenting the findings to the entire
staff.

After the meeting, the report of findings ond suggestions are
presented to the assembled school community. A description of that
report is contained in the following section of this document.

Report of Findings

The information gathered by the team of reviewers at the site,
their best judgments about the quality of the curriculum and
instruction, and their suggegions are communicated in two phases:
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a During the development of the report of findings, the
review team recounts its fmdings, plans the best way to
present these findings to the staff, and collaborates on the
development of selected suggestions into action plans.

The report of findings is presented at an open meeting of
the staff, district representatives, parents, and community
members. It conveys the implementation progress from
the previous review, school data analysis, self-study
feedback, and results of the analysis of the school
curriculum and instnictional program, including a
description of recognitions of program strengths,
suggestions, and action pians.

This two-phase sequence of reporting helps ensure that:

o The analysis of the program's quality will be presented
in such a way as to encourage improvement at the
school.

The suggestions and developed calendars are appropriate
and likely to yield positive results.

The action plans will be complete and fully understood
by the staff and the reviewers.

o The leadership team and school site council will become
actively involved in the review and improvement efforts
so that they may use similar methods when other
curriculum areas are to be reviewed within the school's
self-study process.
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1. What the Report of Findings Includes

The report is both a written and oral presentation and is
delivered at the conclusion of the program queity review. The
report grows out of everything the team has learned about the
school's program and its impact on the students and is shaped by a
discussion of the review's fmdings between the review team and the
leadership team. The report is the means by which the findings and
plans are made blown. It is the most critical element of the entire
process of review.

The report communicates the following major elements:

Written feedback regarding ?Jae school's seff-study process
and program and recommendations for improvement

A summary statement that addresses student and school
performance data and reflects a match between the data
and the ref ort of findings

A summary paragraph addressing the school's
implementation of the action plans and suggestions from
the previous review

The results of the analytical review of the school's
curriculum and instructional program and the effects on
the students

The action plans and suggestions for implying the
effeed mess of the planned program, including the
resources available fir swotting the plans

The review process as a model for collecting and
analyzing information about the planned program in a
way that results in improvements in the effectiveness of
the curriculum and instructional methodologies
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These elements are woven together to provide information to the
school about how the effectiveness of the program can be sustained
or increased.

A successful report of findings is a stimulus for continuing
program improvement. It confirms and extends the knowledge that
staff and parerits have about their program and assists the school in
gathering and organizing resources supportive of the school's plan
for improvement.

2. How the Report Is Developed

The report of findings is prepared while the program quality
review is being conducted because the report is based on all the
information the team and the school planners have gathered through
observations, interviews, and reviews of documents.

Conferences of the review team members, held throughout the
review, form a basis for the report. A picture of the school emerges
from these conferences as the reviewers:

Review what they know about the program, identify areas
that require more information, and plan strategies to
collect it.

Review the school plan, other documented information
gathered during the visit, and results from the previous
review.

Compare the information collected with each of the
quality criteria being applied.

Identify recognitions of program strengths.
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Identify potential areas for suggestions for increasing
school effectiveness while recognizing the school's own
improvement process.

Identify local and regional curricular resources so that
specific suggestions may be developed into and coupled
with action plans.

Decide on the order of die preliminary report to the
leadership team, the manner in which the discussion is to
be guided and by whom, and the responsibility each
reviewer will take.

Dining the development of the report of findings with the
leadership team, the review team presents what it found when the
team compared what it had learned about the program and the
program's impact on the students with the quality criteria. Questions
about these fmdings will be answered, and information will be
verified. In addition, the analytical portion of the report of fmdings
and suggestions will be framed. The collaboration of the leadership
team is essential in producing suggestions that are meaningful and
likely to produce results and in providing a bridge between the
review team and the rest of the school community.

It is important for all involved to iecognize that the meeting
called to present the preliminary report is a working meeting. After
the major findings of review are shared and discussed and the team's
recognitions of program strengths and suggestions are presented, the
main task of the meeting can be addresseddetermining which two
suggestions will be fidly developed into action plans and whkh will
remain suggestions. Then the action plans are developed. Also, a
calendar of implementation for the remaining suggestions will be
developed if time is available during the review. The completed
aztion plans will include proposed activities, strategies for implemen-
tation, resources needed, and ongoing planning and evaluation
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activities. Fmally, these agreed-on action plans are woven into the
report of findings as a working document to be used by the ,chool
to guide further improvement efforts.

The lead reviewer should conduct the preliminary meeting in a
way that elicits involvement from school staff. Many schools will
be knowledgeable about program quality review practices and
procedures and will be ready to collaborate in the process. At other
schools the leadership team will want the team to assume most of
the responsibility for reporting to the school and developing action
plans. It is the responsibility of the lead reviewer and the team
membeis to assess the readiness of the leadership team to participate
in the report of fmdings and to plan activities in accordance with the
abilities of the staff.

3. Delivery of the Report of Findings

The report of fmdings is presented to the remainder of the
school staff, parents, the district office, and community members.
This report should be presented by members of the review team and
the leadership team. Its purpose is to:

Present the findings of the review to the school
community.

Provide the supportinF evidence that contributed to the
analysis of the program.

Recognize the strengths of the progiam, inchiding, where
appropriate, areas of significant improvement

Present the suggestions for improving the effectiveness of
the instructional program and expand on the written
statements by sharing the ideas and recommendations of
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the review team and leadership team on how the school
staff and parents can use the planning/evaluation process
in their school plan and for continued improvement of
the program.

Describe the action plans and resources that suppott the
suggestions.

The fmal, lasting impression made at the school should be that
of a professional, clear presentation that recounts the analysis of the
plannrAl program, reports the findings of the review, recognizes the
strengths of the program, and makes appropriate suggestions to
improve the effectiveness of the school.

In presenting the oral report, the review team and the leadership
team members will:

Emphasize that the review is of the total school program,
with a focus on the selected curricular areas.

Explain what the quality criteria are, how they are used,
and how they relate,to each other.

Recognize the effort expended by staff and others in
implementing or in improving the program and in
conducting the self-study.

Present the findings, recognizing the program's strengths,
sharing suggestions for increasing the program's
effectiveness, and presenting the action plans developtA
collaboratively by the team and the key planners.

Thank the school community for its hospitality.

In addition to presenting an oral report of fmdings, the team vo:il
leave the following written reports:
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Not Pictured:
Premeeting betwren principal
and lead reviewer

THE PROGRAM QUALITY REVIEW PROCESS
REVIEW PREPARATION MEETING

KNOWLEDGE of:
quality criteria, school plan,
school data summary,
curriculum

About our prcgram:
how it's working, for
whom, where we're
going (Self-Study)

pAll. lo_1
'&

School reviews program,
using the quality criteria,
and reaches conclusions
about program effectiveness. Team PREPARES:

ko,
DEVELOPMENT OF REPORT OF FINDINGS:

The TEAM Leadership Team

The TEAM

Summary of findings kor
* Recognitions of program strengths

Suggestions for increasing school
effectiveness

LEADERSHIP TEAM

COMPARE WITH:

REPORT
OF FINDINGS
TO SCHOOL
COMMUNITY

FIND OUT BY:

Observing what's happening

Talking to school community

Reviewing records and documents

Talking to leadership team

Case studies/shadowing students

Reviewing self-study

What comprises the program and how
it Li affecting the students and adults.

0
Self-study compared with
findings and suggestions presented
by the team. Selected suggestions
developed into action plans.
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Report on quality of
program compared to the
quality criteria and
su estions for improving
impact of the program on
all students.
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FOUR STAGES OF PROGRAM QUALITY REVMW PROCESS FOR HIGH SCHOOLS

PREPARING

REVMWERS j SCHOOL STAFF

I. Receive training. I.

2_ Review curriculum
matuialu

Model Csarktchon
Standards
Frameworks and
handbooks
Other rarriculum
materials as
nemssary

3. Study school materi-
als:

School plan
School data
=unary
Self-study report
CAP and the
school performance
repat
Report of fmdings
from previous PQR
Other materials
from the school as

ceuary

Identify leadership
team and others who
have special respon-
sibilities during the
wlf-study.

2- Receive orientation
to program quality
review and self-
study.

3. Conduct dr self-
study, using the
guide for conducting
a self-study.

4. Summarize the
findings of the self-
study and prepare to
share with reviewers
on their arrival.

5. Send copies of the
self-study, school
data :tummy,
school plan, CAP
and the school
performmce report,
and selected other
materials, if
appropriate, to the
reviewers.

Reviewers and leadership team
meet during the week prior to the
review to discuss self-study and
materials received by the team, to
resolve last-minute questions,
and to finalize the schedule and
procedures of review.

REPORTING

-

1. Select a sample of
=dews to interview
and to shadow through
thdr day at schoal.

2- Observe in class-
rooms.

3. Conduct interview;
both formal and
informal.

4. Review pertinau
do:meets.

5. Meet together
regularly to analyze
and synthesize what
students are teaming
and to determine what
other information is
needed.

I. Identify a group of
students available to
the review team fur
shadowing.

2- Cray on with business
as usual.

3. Are prepared to share
their knowledge of the
program and its
impact on dr
students.

Reviewers and leadership
team meet regularly to
discuss the progress of the
review.
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1.

REVIEWERS

Compare their collec-
tive knowledge about
the =Mors program
and its impact on the
=cents to each
quality criterion.

2- Describe the current
quality of the program
in nimmary statements
of findings for each
criterion.

3. Develop recognitions
of program strengths.

4. Develop suggestions
foe increasing school
effectiveness.

5. Provide self-study
feedback.

SCHOOL STAFF

Reviewers and leadership team
meet to review and disruss the
findings and collaboratively
develop suggestices into action
plans.

The entire school staff,
along with interested
students, parents and
conummity members, are
invited to attend the report
of fmdings.

2- Review suggestions
made by the team.

3. Udrig the tentative
calcsdar, plan how
these uggestions can
be implemented, by
wheat, with what
resources, by when,
and so forth .

4. Monitor carefully all
program changes,
modifying tlxm es
necessary for
maximum effective-
nest

The reviewers present the report of
fmohns, sharing their findings,
recognizing strengths, and
sugAsting improvements. The
leadership team may share the
presentation of suggestions.

c 7
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PAM" IV
PROGRAM QUALITT:REVfEW CRITBRIA

This section-contains the criteria for 16 areas to-boeianiined
during the review of a high school program. EachAriterion--
represend.-t high-quality standard for a particular element*or aspect
of tin program.

rne quality criteria address the two major aspects of a school's
Proigram:

The cuniculum; that is, what is being taught and learned:

- English-Language Arts
Mathematics

- Science
- Irutory-Social Science
- Foreign Langone
- English as a Second Language

Visual and Performing Arts
- Physical Education

Career-Vocational Education

The schoolwide policies and procedures that shape and
support il3SMICtiotr
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Students' Paths Through High School
- Integrated Skills

Instructional Practices
Students with Special Needs
Student Services: Guidance and Counseling

- Improvement Processes
- Culture of the School
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SCA

`INTROIAtiTON

1,f
Compete successfully in the,Markettflacej,of the next

-

Contribute as literate citiiens to,the auriival of this-
- demomacy.

Participate fully in the cultural, ethical, and political life
of this society.

The majeuveices-e.of theledWati0414.jef.q,R#91/714,55:7,Ftir!,,,,
Boyer, Iolm
State Supedittendeti.

esini

These leadas, of 'reform,
changes:11EN

Thf:
that ahgh
bow *4hát '
maintam;,iic futilitarian iri!
postsecondasy worleand4tudp -in.':that le* helps 0ach"
student develop itt ohmmeter and citizenry.

:=4!! 340k-gmt ,
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For a sample of the work of these four educational reform
movement leaders, see:

Carnegie Foundation for the Advancement of Teaching Staff
and Ernest L. Boyer. Iligh_BchooLA_Repotigulgcondau
Education_k_Anacria. New York Harper and Row; 1985.

John I. Goodlad. A Place Called School: Prospects for the,
Um. New York: McGraw-Ifill Book Co., 1984.

Bill Honig. "The Educational Excellence Movement: Now
Comes the Hard Part," EhLikitalapplin, Vol. 66 (June,
1985), 675.

Theodore R. Sizer. Haagels_CompmniseLlk_Dilemma_of
the American High School. Boston: Houghton Wain Co.,
1985.

The common themes of reform shaped through the nationwide
movement for excellence in education have been captured in the
descriptions of high-quality education contained in this document.
The themes that are included in the criteria are of three basic 'kinds
and haw, to do with (1) curriculum, or what students are expected to
learn; (2) students and the teaching and learning processes in the
classrooms; and (3) the organization and the culture of the high
school.

The Curriculum

There is a common core of knowledge that all educated citizens
should possess. By opening vistas for students into the broad
achievements and issues of civilization, this core Will empower the
students to participate in and benefit from a higher quality of life.
This core includes cultural literacy, scientific literacy, knowledge of
the humanities, and appreciation of the values that undergird our
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Students and Instruction

Students are engaged * their leguinglasks. There is an
emphasson active, lively 4learning, *.itlr; disPAPTSi-
que.3060ilgi: exchanging ideas, wortng\at creating, Conitructing,
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and the discussions are used as links to othetcuniculk imam.
Teachers recognize the need for students to become-independent



Part IV Program Quality Review Criteria (cont.)

learners; they take into account the knowledge students bring to each
learning situation, build on it, and challenge the students to apply
what they know 'in new situations while they steadily increase each
student's own responsibility for leatning.

Students with special needs, such as limited-English-proficient,
educationally disadvantaged, and gifted and talented students as well
as students receiving win educadon instruction and services have
access to the core cturiUum. The special sesvices that students
with special needs receive support the students' success in the core
curriculum. When remediation is required, instructional strateees are
modified; or alternative learning settings (other than pull-out
programs) are developed so that students are successful in learning
the core curriculum. The core curriculum is not replaced by a
diluted, simplistic, remedial curriculum. Each pmfessional staff
member acknowledges and accepts his or her responsibility for the
students with special needs, including the students at risk of
dropping out of school. Staff members help students build a bridge
to alternative learning settings and back again, as appropriate to the
students' career goal paths.

The Organization and Culture of the School

The principal, vice-principals, and departmental chairpersons are
knowledgeable about and provide guidance in curriculum and
instruction. Their focus is on professional educational issues rather
than the management of the day-to-day functioning of the school.
Time is recognized as a precious commodity, with meeting time
spent on educational issues rather than on housekeeping matters.

The departments work as a collegial organization, with teachers
conferring about students, planning together, and sharing curricular
information and instructional techniques. Teachers find their
experience at school professionally rewarding. Staff development
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activities help teachers expand their curricular knowledge and refine
their instructional techniques through effective adult pedagogy.

Teachers and administrators believe that every, student can
develop.morally, inteileCtually,-,cithurally, and: diotiot,Ity to his or
her patential. They fultheibelievethatanediseited! aociety is the
sine qua ton of a deindaratie These- fondamental fieliefs are
evidenced id how they cue Oak their ittidentiei*.the. students
are and azt not lesiningeand,-Itow they*.e deyietoping;:jio* teachers
and administrators -weit togctheie plan and Condadc inStruetienal
activities, and carry-oat .

and, w-teachers and
administrators Comm Ives.
They are Committed to hi!
populations, wckin at

. collec-
tively, is departmental members, and uatotal
Throughout-the school there is cçen, aMid reconrtiOn ._and
discussion, of the problems of the' icheolead theipattOtestaff
members and collective and colleen-efforts to elintinate die
problems in order to increase the effectiveness of the School's
program. (Now See Sara Lawrence Lightfoo(, The Good High
5chnel: Portraits of Character and Culture, New York: Basic
Books, Inc., 1985).

These themes ot attributes of a high-quality high school program
emerge and teemerge in the quality criteria described in this
document. The 16 criteria include nine curriculum standards and
seven schoolwide standards. The criteria for English-language arts,
mathematics, science, history-social science, foreign language, and
visual and peAcming arts reflect the major foci of the model
curriculum standards for each curriculum area adopted by the State
Board of Education in January, 1985. In the seff-study conducted
prior to a program quality review, sttff members are expected to use
the model curriculum standards in addition to these quality criteria in
analyzing the current effectiveness of each curricular area.
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ENGLISH-LANGUAGE ARTS

The English-language arts progiam plays an important role in
developing the ability of all students to communicate in the English
language and to think critically.

Students gain English language proficiencies by reading a central
core of literary works that focuses on the significant issues of
humanity. The skills of reading, writing, listening, and speaking are
developed in context through a meaningful study of these enduring

works. Students use their language arts skills to comprehend and
develop the ideas and values that these works embody.

Apply this criterion equally to all students, including average
students, limited-English-proficient students, underachieving students,
gifted and talented students, students receiving- speeial education
instruction and services, and *dents who are Members of ethnic
groups underrepresented in colleges and universities.
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EFFECTIVE

Curriculum

PROGRAM CHARACTERISTICS
EFFECTIVE VERSUS. INEFFECTIVE

Significant literature is the basis of the English-language ats
program in which core works from a variety of genres selected
to accommodate a variety of cultural perspectives, individual
tasms, developmental concerns, and personal experiences are
studied in depth by students. Human dilemmas and values axe
confronted, and higher level thinking skills are employed as
students derive and convey meaning in order to clarify their
own understanding of basic human values.

The high school curriculum is part of a sygematic, articulated
K-12 program with outcomes resulting in new insights into the
human condition, knowledge that adds to students' emerging
world view, ability to think critically about ideas and concepts,
independence in using the language arts tools, end pleasure
from reading quality literanue for its own sake.

106
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INEF*ECTIVE

A skill-based, worksheet-oriented program is provided in which
skills are taught in isolation and deal primarily with concerns
of reading levels and superficial treatments of values in safe,
dilumd, or sterile texts dealing with trivial subjects or
condescending themes.

No grade-level continuity is evident. The cuniculum is
fragmenved from grade to grade or school to school.
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English-Language Arts (cont.)

School Environment

:t;;;-10 ;='4
, ",":,- ,

Teachers of all subjects encourage mastery of thalanguage arts
skills. They introduce andmodel the reading, wilting, and
thinking strategies students are to employ.

The entire school community supports and models the effective
use of all the language arts.

Home Environment

The school promotes a home environment in which parents
serve as good models and help their duldren with iheirachool
work by proiiding a safe environment conducive to learning.
Parents are supportive of their children's school work, and
engage in wading, writing, and speaking activities with their
children.

Staff Development

The school in-service education progams address the
development of a broad background in literature, methods
appropriate to a literature-based curricuhun, research on
learning, and resoarces offering help in the design and
implementation of the English-language aits program.

Assessment

The assessment program reflects the ptuposes of the
curriculum. It covers the full range of goals of the English-
language atts program, aligns with what students ate expected
to learn, and provides alternate strategies and forms of testing.
Assessment is based on students' wotit over time and relies on
their written and oral work, not just objective testing during
and following the completion of their worL

Insftuctionhe-Iariguage ii0,-,S1144"iCrolegated.to.the reading
and. EngliSh lekhait IVeicheraiantkOthitiladtilti*/ the, schoel
infoltientiiksiiitre their readineand-writiiii4ithitikieids.

MeMbeis of thaschool commtinitT deMean the importance of
language arts Skills and serve as poor models.

The school dots ifide'tO solicit help:front; parents who are
pastive,*th.reOtal.0, *id
school wock2 i.Taienta:.46:::**:
conducive to deitlaphig g babiti fldMiUthi ze the
hnportince of learning and wheeling.

Teacher in-service education is rare and is focused on
instuctional methodology and the teaching of isolated language
skills. Knowledge of subject matter is not emphasizei

The assessment program emphasizes the testing of narrowly
focused, isolated, or low-level skills. Prominence is given to
objective tests following a period of instruction.
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English-Language Arts (cont.)

CL1RRICULUM

The English-language arts curriculum is comprehensive,
systematic, and developreenta The curriculum is organized around
a central core of literary works selected from among the great
essays, poems, short stories, novels, biographies, dramas, folktales,
and speeches that preserve and embody the diverse. cultund heritage
of the United States. English teachers use literature as both (1) the
medium fcc teaching the ftmdamental human, ethical, cultural, and
political values that underlie our society and connect us as human
beings; and (2) the means for teaching the processes of listening,
speaking, reading, and writing at all grade levels. The curriculum is
developmentally sequenced so that all smdents gain an increased
understanding of the works of literature that are studied and so that
students become better prepared to read and comprehend similar
works on their own.

The literature curriculum has three parts, encompassing a core,
an extended, and a recreational/motivational reading program. The
core program consists of those works that are intensively studied by
all students, including those students with special needs; the teacher
varies the manner in which the works are studied for special needs
students. The extended program consists of additional works which
supplement the core program and are appropriate to students' special
interests and needs. The recreational/motivational reading program
develops positive reading habits of students and the concept that
reading is pleasurable and rewarding. Students who are not
proficient in English are provided the same or, if unavailable,
analogous selections in their primary language, or they experience
the content in other instructional modes (e.g., audiovisual
supplements and sheltered instruction).

54

INTEGRATE'D PROGRAM

Students regularly respond to literature through interrelated
instruction in the processes of listening, speakingoeading, and
writing. These few* processes are integrated in a total learning
program that emphasizes higher order thinking skills. Students learn
to read with understanding, listen with pinhole, write in their own
styles, speak with influence, and handletthe conventions of 'Standard
Englishall within the conteit of shidying:the central Wiles
embodied in literature. Students come, to valde the proceues of
language as tools for clarifying, expressing, and learninr new ideas
in all curricular areas. They use language to help, them acquite and
apply more complex thinking skills across- the curriculum. Language
processes are integrated through direct instruction, cooperative
small-group activities, and independent activities.

READING AS A PROCESS

Students read extensively in a variety of genres. Through the
reading process, students move into, through, and beyond literary
works; they are inspired to interact with the works, explore and ask
important questions, and apply the meanings of the works to their
own lives. Through this process, all andents at all levels are
afforded opportunities to emperience good literature, interact with the
works, and engage in critical thinking and questioning.

WRITING AS A PROCESS

Students learn to write clear, cogent, concise prose connected to
the literary works they study. They experience writing as a process
which embodies several stages, including prewriting, drafting, receiv-
ing responses, revising, editing, and post-writing activities, such as
evaluation. They are encouraged to give attention to developing



English-Language Arts (cont.)

fluency before attending to formal correctness. Students participate
in writing activities which encompass a variety of purposes,
audiences, topics, forms, and modes of discourse. Students show
greater sophistication in their writing as they mature; their writing
reflects their growth in the use of higher level thinking processes,
including analysis, synthesis, and evaluation.

LISTENING AND SPEAKING

Students intenict with teachers and peers, in bath teacher-directed
and student-centered oral language activities, to share their reactions
and ideas about their readings and writings. They learn strategies
for synthesizing and integrating their reflections on what they hear
and read into their own speaking and writing. Teachers direct
students' attention to examples of rich and powerful langtrze and
offer opportunities for students to experience and discuss language
use. Students demonstrate increased facility for oral presentations at
each grade level.

EVALUATION

Evaluation of students' strengths and progress in the language
arts program is systematic and ongoing, and it includes a broad
range of assessment methods. Evaluation reflects the purposes of the
curriculum and includes (1) frequent self-assessment and peer critique
of writing and speaUng activities; and (2) teachers' informal
evaluations of students' participation and achievement related to both
individual and class objectives. Data on students' performances are
collected, along with data on the quantity and type of work
accomplished. Feedback is provided regularly to students and
parents through test scores, grades, conferences, peer critiques,
awards, and other forms of recognition. The performances of
various types of students with special needs are monitored in relation
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to specific areas of the curriculum. Evaluation data support
modifications in the instrtictional program at the classroom,
department, and school levels.

PROGRAM SUPPORT

All students have access to a wide range of literature through the
school's library; they are assisted by a libririanirrselecting and
using an extensive and current collection of print- and nonprint
materials. Students use technology 0.g., computer's:and audiovisual
media) as a resource for,(1) diacrriieringinew linforiti,lion;;,p), storing
inforthation; (3) composing;:(4), prticlng and
sharing information, ideas; and: vt.heirznWn-
expressions with others. CnniseS;.ak offered for : studentawbo want
or need to gaiit genet proficiency:id Bzbahfos poitieCoiidary
e#0catioo or career goals. Supplementary lervices,' inehidinfthose
for students with limited-English pooficiency, provklelanguage arts
instruction which helps ,students 'to comprehend, reSpond'to, and
appreciate core works of literature and helps them to become more
fully aware of human issues.

DEPARTMENTAL ACTIVITIES

Teachers interact with each other regularly at departmental
meetings designed to provide staff development and program
tenewal. Cutriculum and instruction are implemented consistently
across all sections of the same course. -Each teacher is conunitted to
a systematic program' thit emphiliies progressive proficiency in
reading, writing, listening, and speakiag. The chairperson and
teachers periodically evaluate the program to determine how well the
instruction achieves substantial literacy for all students; the
development and integration of writing, comprehension, and
speaking; and the contextual acquisition of vocabtdaty and technical
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English-Language Arts (cont.)

-A-

skills The principal and departmental chairperson often interact to
develop plans and promote activities that support deparnnental efforts
for teachers to grow professionally.

OXVMLOMM0:0/..^:V5456:MWAMMOM VACW400:02krsPYWN*

EXEMPLARS

All students complete four years of English-language arts courses
in which they systematically develop their ability to read, write,
listen to, and speak the English language and become more
knowledgeable about their cultural heritage through reading
literature.

The core program includes works of literary merit that

Have been selected carefully by curriculum planners and
selection committees at the school and district levels.
Are studied in depth by all students.
Are experienced by students through close reading,
hearing them read aloud, or seeing them performed.

The extended program consists of works of literary merit that
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Have been selected by curriculum planners and selection
committees.
Are read by students on their own or in smail groups to
supplement the classwork carried on under the core
program.
Are broad enough to permit teachers to recommend titles
that are appropriate to the special interests, needs, and
abilities of their students.
Are related to the core program through themes,
historical settings, types of characters, locations, curricular
topics, or workg of a particular author or illustrator.
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The recreational/motivational program consists of titles of literary
merit that

Are readily available in classroom, school, and public
libraties.
On the recommendations of teachers and librarians, are
read by smdents on their own for enjoyment and
enlightenment.

Teachers focus attention on the central human issues raised in
literary works' of the world in lessons that

Challenge the students to achieve greater understmling
of the issues and their importance to the human
condition.
Develop the students' maturity in thinking about the
issues and articulating their ideas about there.
Engage the students in a reassessment of their own
values in relation to those values embodied in the
literature.

Original whole works rather than excerpts or watered-down
versions of the works make up the major part of the program.
Students:

Confront the complex issues in the literature through
analysis and summarize the central themes.
Engage in comparing and contrasting activities.
Discuss various' interpretations of the work and make
inferences concerning the author's meaning.
Draw COW NSiotS and make judgments.
Appreciate itie techniques of effective expression in the
literature.
Learn about structural components as well as
characterization and point of view.
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English-Language Arts (coin.)

Instruction guides all students through a range of thinking
processes that are not based on the-aSsiaaption:Ithat4tUdents must
acquire one type of thinking befcre-beiniCable io progrese to
another. All students develop die abiliry tOpiediet, irneiPret,
conipare and contrast, analyze critically,-Synthisi76 information,
evaluate, solve problems, and-integrate meaning Aiuough
comprehending and composing activities.

Students show greeter maturity in reading, writing, listening,
speaking, and thinking as they progress from the freshman
through senior years of high school. Teachers make more
rigorous and challenging demands and elpect more sophisticated
skills from the older students than from the younger ones.

Teachers use heterogeneous cooperative learning groups as a key
instructional strategy in the development of native and nonnative
spAkers' language proficiency and mastery of the curriculum.

INTO literatureBefore students read or interact with a literary
work, teachers employ strategies to evoke the students' interest in
the work and connect them personally with it, such as:

Asking provocative questions about the work
Eliciting the students' related backgrounds of experiences
and prior knowledge
Providng an overview or synopsis of the work
Offering biographical background about the author and
other interesting historical and factual information about
the piece
Doing an oral reading of a lively scene, showing a film,
or using outside resources, such as practicing authors and
other speakers
Beginning with familiar, simpler works that share
common themes with the more complex work

118
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THROUGH literatureStudents explore the work in depth
through:

Reading andAnterzrting with: the work
Disnuisintthe alitia*,:ideas, concepts, and ideals
endo*lerWiiii***
Geneiating-iiiiirrOWit,kterpretadons and responses
FOC** 9,4

ons by assuming the

oniabout ,Whaewill occur in the piece
Iteratare logs

of *OS Or problems

DciSüionstâ
-

BEYOND literatureInteraction with the literary work is
followed by activities that 'help- stiitents pull their' thiaughts
together to refleat on how the work relates to them and to
society, such as:

Discussing and writing their reactions and insights
Reconsidering and reinterpreting their world views as a
result of the work
Developing an illustration showing relationships among
characters
Relating one piece of literature to azother
Dramatizing the work
Reading parallel works among genres
Writing a new preface, a new endinu, a change of scene,
a script for readers' theater, interpretive questions,
summaries, imagned interviews, or sequels
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Eaglish-Language Arti (coM.)

Students write in many different modes of discourse, for
example:

Story, observation, autobiographical and,biographical
incident_and sketch, poeity;'-dialogodi,peOai**say,
reportof information, ,drama,:letter, InernOinndtint,
ne*spaper article, diary, narrative,. legendonemoir,
speculation about results or causei, reinenibered place,
analysis, fable, myth, interpretation, lyrics, and
problem-solution

Students experience a writing program in which they engage in
the following activities:

Prewriting, to select a topic, identify the intended
audience, and determine the mode, tone, and style of the
writing
Drafting, in which the students manipulate language to
suit their meaning and purpose, organize details, and give
evidence
Responding
Revising, to clarify thoughts and ideas
Editing
Postwriting

Students write to develop their own style. They become familiar
with word processing and other computerized writing tools.
Students' writing is published in various ways in the classes,
school, and community.

There are written standards and expectations for student writing
which are known and used by all teachers.

Students develop oral communication skills and regularly take
part in discussions, panels, debates, and speeches on topics

120 related to the central human issues found in the literature.
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Teachers arei***dieige::
primary trait-scoringlruediods for written

A variety of measures is uied in efin"juitictiOn
assessment to determine the quality' of the language arts'program,
such as:

"School Performance Report"/CAP data
Background and frau** of teaching staff
Quality 'and degree Of ise of the library/media center
Attitudes of students
Quality of services Ics- students with special needs

Periodically, English teachers evaluate their programs in order to
determine the extent to which:

Students are becoming culturally literate.
Instruction and aiSignments integrate listening, spealdng,
reading, and writing.
Students ze improving their vocabulary and technical
skills, as evidenced in their writing and speaking. 121



English-Language Arts (cont.)

The school Mary contains an extensive collection of books and
nonprint materials of high quality. Teachers and library
personnel encourage and help students to select and use a variety
of resources.

Students with special needs partHpate in a language arts
program that is conducted in co. -en with the regular language
arts program. They experience and discuss the same material
and ideas as do the more proficient students.

Specialized instruction in language arts is provided to students
with specific interests or needs; the strategies support the core
curriculum and provide (1) different modes of instruction, e.g.,
visual and auditoty, cooperative and competitive, or primary
language and modified or "sheltered" English instruction; (2)
higher intensity expedences involving frequent feedback, practice,
exposure to the teacher, and lower student-to-adult ratios; and (3)
a greater variety of activities and resources than are normally
available.

English teachers meet regularly to ensure that their courses are
coherent and developmental for students progressing through high
school, that the courses meet university requirements for the
college-bound, and that students are developing sufficient skills
in English-language arts, in thinking, and in understanding,
interpreting, and appreciating literature.

The principal actively supports departmental goals and efforts for
professional growth for the faculty.
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The following resotuce publications are available from Bureau of
Publications, Sales Unit, California Deputment of Education, P.O.
Box 271, Sacramento, CA 95802-0271 (phone: 916-445-1260):

&Oak-Loma Arts Framework. K-12, 1987.

Model Curriculum Standards. 9-12, 1985.

Euglish-Language Arts Model Curriculum Guide. KAI,
1988.

Recommended Literature. 9-11 1989.

EttognmittindingainiataltacaU, 1986.

Handbook for Planning an Effective Writing Program.
K-12, 1986.

HandbokigLainaing_zaffoggyg_Lagmall mai
&II 1988.

1987.

Deming a Nation of It' .derg, 1985.

The following resolute publication is available for $10 from the
University of California, Los Angeles, Center for Academic
Interinstitutional Programs (UCLA/CAlP), 405 Hilgard Ave., Los
Angeles, CA 90024:

Litetature for All Students: A Sourcebook for Teachers,
1985.
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MATHEMATICS

The ability to think mathematically is becoming more and more
essential for all members of our highly complex and technological
society. To accommodate changes in the way and extent
mathematics is used, it is essential that students develop the ability
to discern, conjecture, reason, invent, and construct; in short, that
they be able to think mathematically.

The mathematics curriculum helps students gain this kind of
mathematical anility by (1) emphasizing basic mathematical concepts;
and (2) emphasizing higher level thinking skills and problem solving

as a process. Requiring a new intensity of study, the mathematics
curriculum requ!res students to achieve a deptu of undemanding that
enables them to know why as well as how to apply their
mathematical learning.

Apply this criterion equally to all students, including average
students, limited-English-proficient students, underachieving students,
gifted and talented'students,. students readying special education
instruction and services, and students who aremembers of ethnic
groups underrepresented in colleges and universities.
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PROGRAM CHARACTERISIICS
FITECTIVE VERSUS INEFFECTIVE

EFFECTIVE
Curriculum

Students are enrolled in courses that are interesting and
challenging; they are not screened out of "seriou3" courses
because of limited pmficiency with two-digit computation.

Students not in college preparatory courses, including aiapter 1
students, take courses with the character of Math A/Math B.

The college preparatory sequence includes substantial attention
to logic and statistical inference.

The college preparatory courses make substantial use of
computers or graphing calculaton fix generating and displaying
functions.

New concepts are presented in a meaningful context, most
often connected to a real-world situation.
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INEFFECTIVE

Students are tracked primarily on tbe basis of their
computational skills.

Students not in college preparatory causes primarily review
and practice arithmetic, from suaightforward rznediation on
paper-and-pencil multiplication and division of whole numbers
to "pre-algebraic" manipulations with fractions.

The college preparatory sequence includes only the traditional
topics of algebra and geometry and precalculus.

College preparatory students generally plot points by hand.

Concepts axe treated as mathematical abstractions to be
"explained" by the teacher.
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Mathematics (cont.)

Them is frequent use of situational lessons that extend over
several days or weeks.

Assigned tasks often require students to make decisicos on a
mathematical modeling and solutioo approach.

All students have scientific calculators at all times.

Nummical calculatico e'.:curs in context. Students are expected
to pay particular attention to the degree of accuracy needed or
possible in a numerical result.

Instruction

Students' work is primarily on otsestions/problems they have
not seen befose. They are expected to learn frem doing.

Students regulasly use concrete materials, whether in algebra or
in general mathematics courses.

Perseverance is promoted. In most assignments, students have
ample time to ponder, explore, misstep, consi&r, restart press
on.

Students make conjectures or reach conchtsions through oral
interaction with one another.

Students most often reach their own conclusions and give their
evidence/reasoning (sometimes to the whole class). The
teacher seldom acts as the authority saying that a result or
interpretation is correct.

Lessons are expected to generate new or broader questioos
during a class. Students are expected to "wavy with"
questions overnight (or longer), to return to "incomplete"
issues/questions.

i2
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Each day's lesson is self-contained, usually focusing on a
procedural ruk or particular case.

Lessons bait problems of a single type, with little'Motivation
other than learning and practicing a new 'textbook *IL

Only students in some classes are everted to use calculators
on a restricted basis.

Numerical calculation is performed for probkms presented in
symbolic terms, with the assumptimt that an exact result is
aPProPriate-

In most classes the leacher or the bock shows the students how
to do something, and they practice doing it.

All work is done on the chalkboard or with paper and pencil.

For most assignments, the time available for "finishing" is

Students mostly work individually.

The teacher most often tells the students what they should have
gotten from the lesson. Hehte says who is correct and why.
The teacher wraps up for the class.

There is a consistent interest in closure. The teacher brings
completion each day.
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Mathematics (coM.)
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Students' homework generally extends the,Wcak done in class,
with different kinds of cemniPlesorieneralizatioes, or the
gathering of data for present or future applications.

Assessment

Assessment gives primary attention to stndents' larger
understandings.

Formal as well as informal assessment gives major attention to
performance with nonroutine problems.

Assessment relies heavily on students' verbalizations, both
written and oral, during as well as after the work is done.

Assessment is based primarily on students' work over time.

._

Students' totrieviode;C:diabliiiirixily of practicing tbe
pattintar 11411 chi day's ksson.

There are Pleirdberete "les*S:#*Ptives"-$141 draw
attaidoii-awaf (Min studentaY and use of
mathematicainaitiations-

Fomaal. assessmeat la concerned= stentirely- with
perfennance, on Ythblenii snl1i tO OMOS--stisdents have
Praeth*

Assessment is based primarily on the *sowers students get on
test problems.

Each assessment is based on atest given at a specific time and
scored independently of any other -work.

4.00-tzq*Os'Orte",;4.10414:::"3>t $1.

The primary objective of instruction is to develop the students'
mathematical understanding-the ability to discern mathematical
relationships, to reason logically, and to use mathematics techniques
effectively. All students master the major concepts and skills of
each strand of mathematics: number, measurement, geometry,
patterns and functions, statistics and probability, logic, and algebra.
The curriculum is organized to enable all students to learn these
concepts and skills. Teachers in the department are committed to
developing in each StUdt-llt this kind of mathematical understanding.

The curriculum continually reinforces and extends the previously
learned mathematical concepts and skills through peoblem
assignments that require the use of these concepts and skills in a
variety of new situations with real-world settings. The relationships
among concepts and skills, both old and new, are stressed in all
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classes so that students can connect new,nr exteaded donFepta to
vathems4cs 2S a

444 'all' a
ihr9ugh

what they already4know. The .
cumulative, unifiedltubject Stud
process and ezpnrience the rews.09
their own efforts. ThÔ thinkintit
valued by both teachers and: udelS Each' itskësaa active
role in problem solving. tile studczo systernaticaliy develop their
ability to apply matheniaticsd knowledge, skills, and experience to
resolve new and/or perplexing situations.

Estimation is taught as a regular part of the instructimal
program. Students use esthnation as an aid in computatiOn, in
problem solving to evaluate the quantitative aspects of situations, and
to test the reasonableness of their conclusions.
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Mathematics (cont.)

Teachers and students routinely use calculators and computers in
the mathematics classes. Calculators are used to decrease the time
students must spend on computation and increase the tinae they
spend on concepts and problem solving. The use of computers helps
students explore, discover, and create mathematical relationships.

The primary focus in each cause is on each student's ability to
understand and apply concepts rather than his or her ability to
memorize rules and procedures. Instructional methods require
interaction among students and between teachers and students to
communicate mathematical reasoning and understanding Students
experience the fascination and excitement that mathematics provides
through practical applications. Suca applications engage the student
in situations that reveal the way mathematics is used. Students have
practical experiences in applying mathematics in other disciplines.

Teachers use concrete materials and real-world applications to
help their students understand mathematical concepts and relate new
concepts to those already learned. Students' understanding of
concepts is enhanced by their use of concrete materials.

Instruction in each course covers the content planned for the
course and is flexible enough to address the learning needs of each
student. The mathematical knowledge of the students is regularly
assessed so that specific areas of difficulty are identified and retaught
as needed. Students who learn rapidly are given assignments of
greater depth and extent. Students' perfoimance in all courses is
such that later courses in a sequence can be completed without
extensive review of previously taught content.

The mathematics program offers alternative sequences of courses.
There are sequences for students preparing for college, for honors
and advanced placement students, for students ready to go beyond
eighth grade curriculum but not preparing for college, for students
who have not yet mastered the seventh and eighth grade

,.,4110114.4041.44.44.404'
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curricula, and for students who need individualized work in the
elementary curriculum. Placement and counseling of students are
based on thorout. and ongoing diagnosis, with oppornmities for
students to transfer into a more appropriate sequence as their needs
change. Students who need more time to master core content enroll
in course sequences that allow for it.

The mathematics department meets regularly to discuss, plan,
implement, and evaluxe its program. The teachers and chairperson
often interact to coordinate departmental objectives and collaborate
on achieving the objectives.

Staff development activities aimed at improving instruction and
students' achievement are held periodically, and the teachers are
personally involved in the improvement process. Professional
renewal is valued and recognized. The principal and chairperson
often meet to collaborate on ways they will lead and support the
raisinl: of mathematical expectations among faculty, students, and
parents.
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EXEMPLARS

Students are regularly encountering new and unexpected
situations, such as problems that can be solved with previously
acquired skills but are different from and more complex than
problems they have solved before in their mathematics classes.

Students demonstrate their ability to think mathematically by
their competence in constructing and inventing mathematical
solutions to problems. They learn to:

Formulate problems
Fmd solutions
Analyze problems and select strategies
Verify and interpret solutions

1 I
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Mathematics <cont.)

Students demonstrate the ability to use the following
problem-solving strategies:

Estimate
Draw a picture or diagram
Look. for a pattern
Make a list or table
Write an equation
Use models
Guess and test
Act out the problem
Work backward
Solve a simpler but related problem

Teachers create a classroom atmosphere in which students feel
comfortable trying out ideas; the teachers model problem-solving
behavior and encourage students to explain their thinking, during
problem solving. Students are encouraged to solve problems in a
variety of ways and accept solutions in many different forms.

Teachers use concrete materials and familiar experiences to
increase students' understanding of mathematical concepts, to
connect their understanding about real objects and their
experiences to mathematical concepts, and to provide direct
experience with the underlying principles of each concept.

Each student has a calculator available in his or her mathematics
class. Scientific calculators are used for common tables, such as
those for roots and powers, logarithms, and trigonometric
functions.

Computers are used often for creating problem-solving aids such
as geometric displays, organization and graphing of data,
simulations of real-life situations, and numerical sequences and
patterns.
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Teachers 4ssign practical applieation,projects that enable, Students
to solve probIenki,.that;',4eniplify. the Arse OfinathotriatiCk.in,"the
everyday 'World. -APpliCatiOns-are. derived from the areas of
interest to the students, snch as:

Sports
Surveying
Auto mechanics
Navigation
Scheduling
Loans and Credit
Projectiolis onto screens
ArchiteCtnyal opace planning
Retail inVentory and pricing
Voting and elections
Population and census

Instruction in all classes is flexible enough to address the
learning needs of each of the 12 lessons, and assignments are
based on ongoing diagnosis and assessment of each student and
are designed to enable all students to master the essential
concepts of the curriculum.

Classroom instruction includes whole-group instruction,
cooperative learning groups and individualized instruction,
teacher-directed remediation using alterdive approaches, and
horizontal enrichment.

o Hemework assignments are designed to give students the
additional exposure needed to master a concept through
meaningful and creative experiences that supplement classroom
activities.
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Mathematics (cont.)

A program for students of the lowest competency is available
that concentrates on the student's "number seine," his or her
appreciation of the sizes of numbers, and the estimation of
results to be expected from calculations.

Students who are competent in the basics of arithmetic but who
have learned little about measurement, geometry, functions,
statistics, logic, and algebra have available to them a basic or
general mathematics course concerned primarily with these
strands.

Students who were moderately successful in eighth grade but are
not prepared for a rigorous college preparatory algebra 1 course
have available to them an academically oriented alternative
(mathematics A of the framework) that moves beyond eighth
grade in all strands and keeps open the option of subsequent
transfer to the college preparatory sequence.

The first course in the college preparatory sequence is for
students who are strongly prepared and motivated. Students
passing this course are prepared to take further college
preparatory courses with little review or reteaching.

A senior elective is available for average: and above-average
students who will not take college preparatory mathematics as
seniors.

An applied elective course is available for students who have
passed the minimum competencies but who will not take an
academically oriented course.

Calculus, if offered, is given as an advanced placement course.

The development of the weakest students is monitored closely.
They are given individualized help and encouraged to enroll in
regular classes after succeeding in the remedial efforts.
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Regular meetings are used by the mathematics teachess to
develop and coordinate the objectives of the matherhatics
program and'collaborate on the implementation and evaluation of
thoge objectives.

Staff developmental activities are designed to improve
mathematics instruction. Teachers are committed to delivering a
high-quality mathematics program and are supp&ted by the
principal and department's chairperson as they *ork to increase
their skills.
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Because of the increasing technological demands on our society,
the role of science in the academic spectrum is continuay being
expanded, revised, and updated. Science has assumed a new signif-
icance in the lives of Americans, and all students should have the
opportunity to develop scientific literacy. Science students learn
scientific concepts primarily by engaging in the scientific process.
Science aperiments help students internalize the content of science
and give them an appreciation for scientific inquiry and problem
solving.

j

SCIENCE

Apply this criterion equally to all students, including average
students, limited-English-proficient students, underachieving students,
gifted and talented students, students receiving .special education
instruction and services, and students who are members of ethnic
groups underrepresented in colleges and universities.
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EFFECTIVE

Curriculum

PROGRAM CHAR ICTERISTICS
1EFFECTIVE VERSUS INEFFECIIVE

All students take two years of the biological and physical
sciences as pan of their core program. The sdence department
offers other courses for students expressing an interest in
broader, deeper science coursewmk.

The overall science program includes a balance of life,
earth/space, and physical science concepts.

Students participate in laboratory activities awroximately 40
percent of the instructional time. Demonstrations, simulations,
and students' discussion time contribute to the experimental
science program.
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INEFFECTIVE

Students taking a college preparatory schedule take biology and
chemistry. They never receive instruction in earth/space
science.

Some content areas are left out of the cuniculum entirely. For
example, earth science is listed among the strands of the
physical science course but is not actually taught during that
course.

Students have sporadic science activities that engage them in
active learning. Vov-bulary-laden ten reading, noninteractive
software and video viewing, and lectures contribute to passive
science lessons.
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Science (cont.)
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The sequential teaching of the science process skills is a
zegularpart of the curriculum. Teachers.tinderstand the
diffezence between teaching these skills and.asking students to
apply the skills without diagnosis and instrnction.

Students are asked to retrieve and apply concepts learned in
elementary and intermediate schools and are sequentially
reintroduced to those concepts at a higher cognitive level.

Teachers are actively involved in a plan to provide the
articulation needed to make the spiraling concept work.

Regardless of what entry-level science students take, they are
able and encouraged to enter the advanced (college preparatory)
science.

Instruction

By applying the process skills in problem solving, students ate
put in charge of their own learning. The students observe,
record and °Math= data, formulate hypotheses and design
experiments, analyze everimental data, thaw conclusions,
develop alternative solutions, and solve complex meaningful
problems.

The teacher emphasizes experiential learning through activity-
based insnuction. The students perform laboratory activities in
order to understand and verify concepts md natural phenomena.
They demonstrate their abilities to vply a variety of laboratory
techniques and manipulative skills.

Instruction in the science cuniculrm focusas en the content and
process of science through problem solving by experiments and
other means of investigation.
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Students who enroll in general life and physical science are
considered terminal.

The teacher shows the students how to solve the problem, then
the students perform the emperhnent or investigation. Students
axe not encouraged to design their own hypotheses in trying to
solve a problem.

Students learn concepts by tailing the book, listening to the
teacher, watching videos, sad doing worksheets.
Demonstrations are provkled by the teacher, but students do not
participate it hands-on activities. Students use the laboratory
only for verifying concepts andlor learning lab techniques.

Students already know the answers to problems they are asked
to solve in the laboratory. Students vend most of their time
in experiences that only require recall and comprehension.

_
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Science (cont.)

Students have frequent experiences that develop their thinking,
communication, and learning skills in science. These
acvtivities axe open-ended, student-directed, and
interdisciplinary.

Students have regular opportuni6es for analysis and discussion
of the ethical issues of science and technology. The
discussions are based on an understanding of the scientific
concepts and related to issues that students are interested in
and care about

Teachers utilize community resources by forming alliances with
museums, science fairs/expos, organizatioar of science teaches%
educational television, universities and colleges, industry, and
government agencies.

All science teachers are highly knowledgeable about science,
sldlled in the scientific process, and are able to instill in their
students a positive attitude about science and a desire to learn
more.

The teachers utilize staff development opportunities to keep
current with scientific advancement and to refine their
instructional skills.

The department staff works together to evaluate the science
curriculum and instmctional methods in order to ensure
consistency, coordination, and alignment among the causes and
to plan programmatic improvements as needed.

The administration at the school and the district support the
science program by providing the facilities, equipmem., and
materials needed to implement a high-quality science program.
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Problem-solving experiences are scheduled in the cutliculum
only once or twice a year. Most of the experiences'ate teacher
directed.

Lessons follow the textbook. Analysis and discussion of
ethical issues occur only when they are addressed in the book.
Ethical issues ate selected out of context and the students see
no relatienship between the isme and its importance in their
lives. An issue is analyzed aid discussed, but the science
concepts involved in the issue are not inchided in the lesson.

Teachers are not members of any professional orgsnizations
that could be a resource for science. Teachers ate not aware
of what resources are available in their community.

Some of the teachers have limited science bickgrounds, do not
like teaching science, and/or are not interested in learning
more. Several teachers are teaching classes ha science as well
as other subject areas.

Teachers do not attend conferences, extended education courses,
or district/school staff development activities in science or
instructional methods.

There is no plan for regular departmental atticulation. The
science amiculum and instruction ',Ingram sae not evaluated
by the stiff on a regular basis. The program remahis the same
regardless of student needs unless changes are made try the
administration.

The facility does nix have adequate safety equipment, such as
goggles and stetilizer, proper storage for chemicals and
equipment, or adequate water supply. There is only enough
equipment for demonstrations instead of individual student or
group activites. Them is no allowance for the replacement,
upkeep, and repair of equipment
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Science (cont.)

Assessment

Students' performance is evaluated consistent with tM
curricular and instructional codes set for the science classes.
Ibis involves a bslance of items dealing with clink-life, and
physical science (depending on the-course); a coexistent
assessment of the science process skats and shnulatIons; and
perfotmance tests of roughly 40 percent laboratory skill
development.

Grading foams on how well students can awly science
learning to new and meaningful problems or situatioes.

Student perfotmance is regulatiy monitored and fed back
directly to students.

Students help build assessment and grading procedures based
on their interests and abilities in learning science.

67trk.:10,,ZSEICacal.,,; "*.

The primary goal of the science program is scientific literacy for
all students. Students develop scientific literacy by developing
interest and enjoyment in learning how things work and why things
are; learning fundamental concepts of science and how the
application of these concepts affects their daily lives; learning
techniques of the scientific method to validate science knowledge;
developing thinking skills for lifelong learning, and using attitudes
and lmowledge about science to live as informed citizens in a
scientifically developed nation. Students have a posidve attitude
toward science and take an active interest in science.

The science curriculum is comprehensive, rigorous, balanced, and
sequential and is built on the concepts learned in elementary and
intermediate schools. As students progress through the sequential
curriculum, they encounter basic scientific concepts repeated at
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Evaluaticn consists of paper sad pencil assessment that
emphasizes life science conteerknowledge and excludes other
types of informatics& and ways of knowing.

Grading practice emphasizes factual recall and does not require
problem solving in a way that creates a meaningful assessment
fiinctica.

Students are assessed only twice in a semester and little
diagnostic feedback is provided.

St us take tests that do not relate to the projects,
laboratoties, science fairs, and other pesfounance-oriented
aspects of science instruction.

higher cognitive levels. Teachers understand this spiraling nature of
the curriculum and work on the articulation needed to make the
spiraling concept work.

Students learn the facts, terminology, laws, and theories of
physical and biological science by engaging in the processes of
science and problem solving through experiments and other
investigative strategies. Students experience the connectedness of
science content trod the scientific process and are able to integrate
the two.

The cuniculwn emphasizes experiential learning, and instruction is
activity-based. Students learn by hands-on experiments that develop
both the rationale and intuitive thinking inherent in science inquiry
and problem solving. They have the opportunity to explore natural



Science (cont.)

phenomena, formulate experiments to solve specific problems of their
own choosing, and develop alternative solutions to problems. Active
learning is both serious and fun; students are learning in novel,
creative situations.

All students achieve the level of scientific literacy necessary for
them to function in our highly teclmological society. They apply
their scientific knowledge to current situations and to life around
them and discuss the societal implications of scientific and
technological advances. Students have regular opportunities for
in-depth analysis of ethical issues and for discussions of atfitudes and
values as they affect science and technology. They realize that
science is a human endeavor, not a value-free body of knowledge.

Direct instruction, independent and small-group laboratory work,
science projects, and discussion sessions are used to develop the
students' conceptual understanding of major scientific phenomena.
This variety of teaching methods is employed for each major
curricular objective as reinforcement and to take advantage of
different students' learning modalities. Students are frequently asked
to explain their own ideas about natural phenomena and formulate
testable hypotheses in tlir own words. Teachers facilitate such
discussions with open-ended and divergent questions so that the
students expand their views and understanding as they explore the
complex ethical issues in applying science to a technologically
advanced society. The school's library offers a collection of science
matetials that support independent research projects by students.

While concentrating on the essentials of the science curriculum,
teachers foster and maintain students' interest in a wide variety of
topics by using stories of great scientific discoveries, biographies,
and other high-interest science readings. Teachers relate science
concepts to the major ideas of art, literature, history, and
mathematics. They draw on and develop alliances with the science
resources found in the community: museums, universities and
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colleges, educational television, industry, science fairs and
expositions, science teacher organizations, and military and
governmental agencies. Field trips and science fairs are important
parts of the science program and are used to maximize students'
interest as well as achievement. Teachers encourage parents to
provide science experiences for their children.

All students receive at least two years of science instruction that
incorporates a balance of physical and biological sciences. Science
programs are flexible enough for studentS to prepare for advanced
courses in biology, chemistry, physics, and earth/space sciences.
Students planning for careers in science-related fields take at least
three years of science and three years of mathematics. If they are
interested and able, students who take general life science and
physical science are encouraged to take more advanced courses.

science teachers exemplify high standards of scientific
knowledge and teaching expertise. They are regularly involved in
staff developmental programs aimed at personal renewal and
improved competence in science education. Teachers regularly
collaborate on curricular and instructional issues. The curricula of
various courses and grade levels are carefully articulated and
sequenced. Staff is committed to students' mastery of the articulated
curriculum.

Efforts to plan, implement, and evaluate the science program rle
coordinated within the department. Teachers regularly meet to share
instructional and experimental techniques. Tt.; principal and
chairperson regularly discuss the science program and its role in the
school's total program. Administrative support of the science
program is translated into updated and well-maintained science
facilities, equipment, and instructional materials needed for a quality
program.
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Science (cont.)
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EXEMPLARS

e The science curriculum focuses on the content and processes of
science through problem solving by experiments and other means
of investigation. Students demonstrate their ability to integrate
the content and processes of science by their competence in
conducting experiments to learn science concepts. Science
experiments put students in charge of their own learning.

e Students learn the basic concepts of physical science, including
an understanding of:

Atomic structure, molecules, elements, and compounds
and their properties
Phases of matter and the kinetic theory
Defmition of measurement of physical characteristics
Chemkal reactions and nuclear science
Force and motion
Energy sources, tma1ormatic-2, and conservation
Waves: fluid, soimd, and electromagnetic
Heat and heat transfer
Electricity and magnetism
Geological processes
Water cycle, climate, and weather
Astronomy and space exploration
California landforms
Oceanography

o Students learn the bas;- concepis of biological science to include
an understanding of:

Structure, functions, and interrelationships of cells, tissue,
organs, and systems
Categories and roles of organisms in the web of life
Animal and human behavior, growth, and development
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Plant functions, including the processes of photosynthesis
and plant respiration
Reproduction, genetics, and theories of evolution
Ecosystems and ecology
Technological advances in medicine and agriculture

The science teachers Mild on the students' previous science
education. Spiraling of knowledge and skills is evident in the
courses.

The teachers emphasize experiential learning through
activity-based instruction. The students:

Explore natural phenomena.
Organize the data collected.
Formulate experiments.
Develop alternative solutions.
Solve problems.

Students have frequent experiences that develop their thinldng,
communication, and learning skills in science. These activities
are open-ended, student-directed, and interdisciplinary.

Students have regular opportunities for analysis and discussion of
the ethical issues of science and technology. The discussions are
based on an understanding of the scientific concepts and are
related to issues that students are interested in and care about.

Teachers utilize community resources by forming alliances with:

Museums
Industry
Educational televiAion
Science hirs and expositions
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Science (com.)

Universities and colleges
Organizations of science teachers
Governmental and military agencies

a All science teachers are highly knowledgeable about science,
skilled in the scientific process, and able to instill in their
students a positive attitude about science and a desire to learn
more.

All students take two years of the biological and physical
sciences as part of their core programs. Included in the two
years are concepts of earth and space science. The science
department offers other courses for st-dents who want more
scientific knowledge.

The teachers utilize staff development opportunities to keep
current with scientific advancement and to refme their
instructional skills.

The departmental staff members work together to evaluate the
science curriculum and instructional methods in order to ensure
consistency, coordination, and alignment among the courses and
to plan programmatic improvements as needed.

The administrations at the school and the district support the
science program by providing the facilities, equipment, and
materials needed to implement a high-quality science program.
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HISTORY-SOCIAL SCIENCE

The high school history-social science program provides learning
opportunities that challenge students' growing ability to think
abstractly and analytically. Students develop formal thought, which
supports their absnact understanding of historical causality (i.e., the
complex patterns of relationships between historical events, their
multiple antecedents, and their consequences considered over time).
The curriculum is presented in a way that allows students to grasp
the workings of political, social, and economic systems and to
engage in higher levels of policy analysis and decision making
Students deepen and extend their understanding of the more
demanding civic learnings. They understand, for example, political
conflict in a free society and its resolution under law, the
fundamental substantive and procedural values guaranteed by the
Constitutiork, and the close and reciprocating relationships between
society and the law within a nation whose Constitution is a statement
of principles. The study of history transmits to students the political
vision of liberty and equality that unites us as Americans. Students

EFFECTIVE

develop an understanding of the qualities required of citizens living
in a democracy and examine major turning points in modern times.
They continue to be provided with concrete illustrations and instruc-
tional approaches which enable them to understand and relate these
political and historical studies to their daily lives. History is broadly
interpreted to include not only the political, economic, and social
arrangements of a given society but also a society's beliefs, relig-
ions, culture, arts, architecture, law, literature, sciences, and
technology. The curriculum is enriched with literaMre, integrated
with the other humanities, and correlated across the other subject
areas.

Apply this criterion equally to all students, including average
students, limited-English-proficient students, underachieving students,
gifted and talented students, students receiving special education
instruction and services, and students who are members of ethnic
groups underrepresented in colleges and universities.

acv-
PROGRAM CHARACTERISTICS:

EFFECTIVE VERSUS INEFFECTIVE

At each grade level the high school history-social science
program reflects a chronological and in-depth study of
historical events in their geographic setting.

The teaching of history is integrated with the humanities and
other social sciences. History-s- -ial science taachers Wolk with
teachers in other disciplines and with librarians to achieve
correlation acreds subject areas.

Teachers bring the past to life through the use of literature of
and about the period of history being studied, enabling students
to relate to the lives of people in other times and places.

75

149

INEFFECTIVE

History is presented as a series of isolated events or topics,
such as "conflict," and geography is studied as a separate
topic.

History, the other humanities, and the social sciences are taught
as separate courses or units.

Teazhers rely primaxily on the text and their lecture materials
in their presentation of history. Literature is not included as an
integral part of the program.
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History-Social Science (cont.)

Modem historical eras, turning points, and events in United
States and world history are studied in depth through the use
of a variety of nontextbook materials.

The experiences and effects of men and women of diverse
racial, religious, and ethnic groups are included in the
curriculum at every grade level.

Controversial issues are presented from a variety of
perspectives with honesty and accuracy and within their
historical or contemporary context.

Comparative analysis across time and across cultures is used in
teaching the significance of events occurring simultaneously in
different cultures and geographic settings. The concept of
global interdependence is stressed.

The importance of religion in human history is studied and
discussed within the history-social science curriculum.

Students discuss and analyze the rights and responsibilities of
citizens in a democracy, the commitment of a democratic
society to human rights, and the responsibilities of each citizen,
including voting and participating or volunteering in school,
community, and civic programs and affairs.

Ali students use a wide range of thinking strategies in the
history-social science curriculum as they define and clarify
problems, judge information related to a problem, solve
problems, and draw conclusions.

Insttuction reflects a wide variety of content-appropriate
teaching methods that engage students in the learning process,
including reading literature, doing research, writing, cooperative
learning, and participating in debates, simulations, and
dramatizations. Educational technology is used in the
allTiCUitMl.
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The curriculum is organized as a survey of peat spans of time,
with no attention given to understanding the complex patterns
of relationships among events and societies or discussion of the
consequences of events.

The contributions of dive= groups are mentioned in the
textbooks but are not fully developed.

In-depth exploration of controversial issu= is avoided in texts
and in classroom discussions.

The study of the connections and interdependence, past,
present, or future, among the countries in the world is minimal

The role of religion in history is avoided or minimized in texts
and classroom discussions.

Democratic principles underlying the U.S. Constitution are
addressed briefly or only within the government course.

Insuuction for most students focuses on low-level tasks, such
as memorizing dates, names, and places.

Instruction consists of reading the text, answering the questions
at the end of the chapter, and studying for tests. Teaching
methods and resources are not varied.



History-Social Science (cont.)

Primary sources, such as oriOnal documents, newspapers, court
decisions, and speeches, ate used to give an accurate portrayal
of the times, events, and issues.

"
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GOALS OF THE CURRICULUM

All high school svadents learn history-social science within the
context of a full, balanced, and integrated curriculum, which is
enriched by literature and draws upon students' own experiences.
The curriculum incorporates the three goals of (1) knowledge and
cultural understanding; (2) democratic principles and civic values;
and (3) the academie and social skills necessary for effective
participation in a democratic society and the world.

Although many high school students still need concrete
illustrations in order to understand politics and history, the secondary
school curriculum challenges students' growing abstract and
analytical thinking capabilities. Through formal thought, students
develop an understanding of historical causality, social systems, and
policy analysis.

The content of the high school history-social science curriculum
at each grade is aligned with the HignamSssaaLkiguctinunnilit
for California Public Schools. Kindergarten Through Grade Twelve,
(1988).

INTEGRATION OF CURRICULUM

The teaching of history is integrated with the other humanities
and social sciences. Instruction in English-language arts, the
sciences, and the visual and performing arts is correlated with the
history-social science programs. The study of history includes not
only the political, economic, and social arrangements of a g:ven
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Students use the text as their only source material for an
interpretation of historical events.

society but also a society's values, belieLs, religion, culture, art,
architecture, law, literature, sciences, technology, and relationship to
other societies.

THE CURRICULUM 114 THE HIGH SCHOOL

For grade nine, students take two semesters of substantive study
in history-social science electives. Courses may be one or two
semesters long and should include significant topics, such as
California in the twentieth century, geography, humanities and
comparative world religions, culture studies and anthropology,
psychology and sociology, women's and ethnic studies, and law-
related studies.

The tenth-grade world history, culture, and geography course
focuses on major turning points in the modem world (i.e., from the
late eighteenth century to the present). Students study the rise of
democratic ideas and their relationship to the industrial revolution;
specific case studies of imperialism, colonialism, totalitarianism, and
nationalism; and an understanding of human rights and the role of
democratic government to protect those rights.

The United States history and geography course in grade eleven
examines major turning points in the twentieth century. Special
attention is given to the framing of the Constitution as well as to
political, social, and hemispheric issues. By the end of the year,
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History-Social Science (cont.)

f

students are able to place the recent past in historical perspective,
discuss long-term trends and assess their meaning, and be aware of
the influence of the Constitution on daily events.

Each of these courses begins with a review unit, which
emphasizzs major issues or ideas from earlier periods in history,
approached from the perspective of a mature mind.

The one-semester course on American government and civics in
grade twelve is the culmination of the civic literacy strand and
prepares students to vote and participate in community activities.
Students investigate the major concepts, events, personalities, and
issues which formed and enriched our government over the years.
They then compare the system of government in the United States
with other forms of government in the world today.

The one-semester course on economics in grade twelve is the
culmination of the economics literacy strand. Students deepen their
understanding of the economic problems and institutions of the
nation and world through studying economic concepts, different
economic systems, microeconomics, macroeconomics, and
international economic concepts.

INSTRUCTION

Students learn history-social science concepts and skills through a
dynamic process of active involvement as ;ndividuals and as
members of small groups and whole classes. Teachers use various
content-appropriate sftategies that are challenging and exciting and
are related to the lives of the students and to other subject areas.

Activities include research and writing projects; reading and
analysis of primary source materials; the study of humanities and
literature, art, music, dance and drama of the historical periods;
storytelling and simulations; debates, oral presentations, and
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dramatizations; community service activities; cooperative learning,
individual, and group projects; and other intensive student-centered
activities. Questioning techniques entourage student participation,
interaction, and use of higher order thinking skills. Students often
engage in problem solving as well as personal and group decision
making. Students are increasingly responsible for and in contsol of
their own learning. They employ a variety of cognitive strategies to
monitor and adjust their progress and their activities. Technology in
a variety of forms allows students to use and understand the primary
methodological tools of the social sciences. They understand the
influence that information teclmologies have had on the study and
understanding of geography, economics, and the other social sciences.
Students who are limited-English proficient have equal access to the
history-social science curriculum for all students. The teacher uses
strategies in English and the student's primary language, as
appropriate, and works collaboratively with support staff to ensure
that, as a group, nonnative English speakers make normal progress
through the curriculum at a pace and success rate comparable to
native English speakers.

CLASSROOM AND SCHOOL RESOURCES

Teachers bring the past to life through the use of lively texts,
literary works, and primnry source materials such as archival films,
tapes, and other mass storage media. Textbooks and accompanying
materials are aligned with the goals of the state framework. The
school has an established list of literary works which address all
course descriptions and units of the history-social science program.
For limited-English-proficient students, materials are available in their
primary language and in English accompanied by rich contextual
support. Instruction is supported in the classroom and the school
library by a wide variety of equipment and materials. Students use
audiovisual mater!als and technology, including computers with
telecommunications capacities, as resources for discovering and
storing information, analyzing data, conducting simulations, sharing
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History-Social Science (coin.)

information, and developing their own oral, written, and visual
expressions. Teachers and students draw upon the school lixary or
media center, local and national telecommunications services, the
district instructional materials center, community library, historical
and cultural centers, members of the community, and city, state, and
national government as resources to support and extend the
classroom program.

EVALUATION

Evaluation of student progress in history-social science is
systematic, ongoing, and aligned with the state framework and the
Califoruia Assessment Program test criteria for grade twelve.
Evaluative data, both quantitative and qualitative, are regularly
collected and used to improve the history-social science program.
The evaluatioa activities include a broad range of areas, such as the
ongoing assessment of critical thinking and reseaith skills, writing
activities, historical analysis, debate, cooperative problem-solving,
public speaking, and surveys of students, teachers, and parents.
Students have regular opportunities for self-assessment and peer
evaluation. Evaluative feedback is provided regularly to students and
parents through test scores, grades, conferences, peer critiques,
awards, and other forms of recognition. Progress of all students,
including those with special needs, is moniiored; modifications are
made in *the instructional program, but not in the curriculum, to
promote the optimal development of all students.

PROGRAM SUPPORT

Teachers and site attministrators express enthusiasm for the
history-social science program and allocate time to plan
collaboratively for progiam improvement, to coordinate and solve
problems during implementadon, to learn new and effective teaching
practices, to support each `ser in de,n-loping new skills and
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techniques, to coordinate their activities for students they have in
common, and to accomplish intra- and interdepartmental articulation
and intefor-ation.

Time and resources are allocated for levelopment activities
that are based on staff's assessed needs rela..-4 to the curriculum and
instructional strategies described in the framework. Administrative
support for the library ensures a wide variety of reference and
research materials for the history-social science program.
Supplementary services for special needs populations are provided to
ensure that all students receive and succeed in the core curriculum in
history-social wience. The school is successful in its organized
efforts to seek and maintain parent and community support for the
program. Teachers and students take advantage of community
resoinces, such as institutions of higher learning; diverse cultural
groups; senior citizens; primary language resources; historical
societies; museums and galleries; music and perfonniag artists;
hands-on materials; artifacts; visual aids; speakers; sites of historical
and geographic significance; and city, state, and county government.

wowsv.2,00.17,VCOMOSISIMS.647%,

EXEMPLARS

Teachers develop =dents' knowledge and understanding of
history and the social sciences in an interdisciplinary context by:

Employing small-group discussions, debates, and role-
playing to study issues
Developing the ability of students to use literature, dance,
drama, music, the visual arts, and other cultural
expressions in their study of history
Coordinating assignments with other subjects
Requiring projects that utilize specific language arts,
mathematical, scientific, and basic study skills
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History-Social Science (cont.)

Encouraging students to participate in school government
and activities and in local civic and political activities
Using individual and cooperative learning projects
Assigning long-range projects that require students to
research, interpret, and apply h;stoiy and social _nee
concepts
Assigning projects that challenge students to investigate
and participate in current events that clarify historical and
social concepts and theory
Studying the major events, places, and persons in history
and government to gain an understanding of the key
ideas, issues, decisions, and relationships
Using the community as a resource
Usaig computers for simulations, writing, drawing on
data bases, and telecommunications

In studying the basic tenets of the major religions and their
ethical traditions, students understand the ideas about people,
places, and events during the periods under study and in their
own lives.

o Democratic values are modeled and taught in the classroom, in
the curriculum, and in the daily life of the school.

Students are prepared for civic responsibility through observing
and participating in the activities of student government,
community groups, and local, state, and national government, and
by registering to vote at age eighteen.

Problem solving is developed in individual and grow projects,
debates, essays, rolplaying, writing, mock trials, and classroom
discussions and in the application of critical thinking to historical
and related contemporary issues, events, and personalities.
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The school site council, parent committee, or other community
organizations regularly review the operation and effectiveness of
the program.

Teachers encourage parents to assist their students to succeed in
the programs through the following activities:

Reading and discussing =rent events depicted in
newspapers, magazines, and the media
Reading and sharing books of literary merit, including
but not limited to historical fiction and nonfiction
Modeling good citizenship and individual responsibility
for ethical behavior by voting, discussing public issues
and candidates for office, and volunteering for
community service activities

Parents and other members of the community, including senior
citizens, are invited regularly to share information about their
culture and specific areas of expertise (e.g., careers, skills, oral
histories, and so forth).

o Teachers utilize cultural events taking place in the community to
emphasize the variety of religions, languages, and ethnic and
cultural groups in California and the United States.

Students explore and discuss current controversial issues, such as
war and terrorism, global consequences of the destinction of
natural resources, global trade relationships, and government-
produced famine in Africa. At grade twelve, students analyze
major social issues and produce research papers.

o Students develop a concern for ethics and human rights by
studying the ways in which different societies have attempted to
resolve ethical issues and by examining the lives of those who
have led movements for freedom.

I t;
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History-Social Science (cont.)

Students use interviews, role-playing, and simulations to explore
the vaiiety of ways an event such as tlie Jazz Age, the Great
Depression, or the wars affected the lives of people in the United
States and other nations.

Students compare and contrast the political practices of earlier
eras with those of today.

a Teachers introduce and constantly reinforce concepts through the
study of current issues and case studies, which enables students
to compare and contrast the political and economic system of the
United States with those of other nations.

o Students visit and report on school board, city council, and
planning commission meetings.

a Students practice their writing and problem-solving skills in
several ways appropriate to their individual abilities (e.g., college
blue-book essays, assignments requiring short answers, letters to
the editor, letters to a foreign student, a letter to a landlord
objecting to not having a deposit returned, or a letter to a
planning commission expressing support or opposition to a
growth measure under consideration).

RESOURCES

The following publication is available from the Bureau of
Publications, Sales Unit, California Department of Education, P.O.
Box 271, Sacramento, CA 95802-0271 (phone: 916445-1260):

Hisory-Social Science Framework for California Public
Schools, K-12, 1988.
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VISUAL AND PERFORMING ARTS

The visual and performing arts curricula enable all high school
students to study the arts and to realize and value the role that the
arts play in human experience. Students acquire and extend
knowledge, develop and master skills, expand creative abilities, and
develop their potential for lifelong amateur or professional endeavors
in the arts. Students recognize the ssts as an essential part of the
curriculum and an important component in the enrichment of their
lives.

The arts curricula include dance, drama/theatre, music, and the
visual arts. They are planned and address the broad range of
individual differences, talents, and interests of all high school
students and provide balance and enrichment to the total program.
The development of unique intellectual, physical, social, and
emotional responses through both verbal and nonverbal
communication are reflected in the curriculum. These curricula
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reflect the unique characteristics of each of the arts, and they
integrate and interrelate the arts with each other Ind with the core
curriculum as appropriate. Students are taught the content and
techniques that make each of the arts unique and learn to see the
characteristics that the arts hold in common. Aesthetic perception,
creative expression, historical and cultural heritage, and aesthetic
valuing are fundamental components upon which all instruction in
the arts is based.

Apply this criterion equally to all students, including average
students, limited-English-proficient students, underacheiving students,
gifted and talented students, students receiving special education
instruction and services, and students who are members of ethnic
groups underrepresented in colleges and universities.

o "
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PROGRAM CHARACTERISTICS
EFFECTIVE VERSUS INEFFECTIVE

The written visual and performing arts curricula are systematic
and articulated through the grade levels. They include aesthetic
perception, creative expression, historical and cultural heritage,
and aesthetic valuing.

The visual and perfonning arts curricula provide all students
with an understanding of the arts in their lives and in the
world, past and present.

All students are gjven opportunities to express themselves
creatively, both nonverbally and verbally.
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INEFFECTIVE

The visual and perfonning arts curricula emphasize
production/performance with little or no attention given to
aesthetic perception, creative expression, historical and cultural
heritage, and aesthetic valuing.

The arts curricula offered to students have little relation to the
environment, world cultures, history, or the ongoing need for
human expression.

Arts experiences are scheduled only for those who demonstrate
a talent for the subject.
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Visual and Performing Arts (cont.)

All students have the opportunity to participate in the arts
program. Serious students develop proficiency in an art form
before graduation.

Dance, drama/theatre, music and the visual arts are taught as
discrete disciplines as well as integrated in other content areas
to achieve correlation across subject areas.

Students are engaged in visual and perfonning arts activities in
school and the community, including attending a variety of
performances; visiting museums; and participating in
experiences brought to school by artists. arts pmviders, touring
groups, or artists in residence. These activities are part of the
planned arts program.

The school library and other district or local resources provide
students and teachers up-to-date arts reference materials such as
videotapes, instructional films, slides, art reproductions,
cassettes, reconls, scripts, reference books, software, and
published music to enhance, expand, and strengthen the arts
program.

The district and school have a policy in place to provide
support services, staff development, and time for planning the
arts program.

There are storage facilities, adequate materials, and teaching
space at each site for each of the arts.

There are a variety of measures used to assess sthdent and
program success including data collected from attitudinal
surveys, teacher observations of performances/products,
critiques, anu teacher-developed tests.

C1

Participation in the arts program is limited to a minority of the
student body. Serious students are forced to develop
proficiency in their chosen art form outside of school, if at all.

Dance, drama/theatre, music, and the visual arts are taught only
as separate disciplines with no connection to other arts
disciplines or other curricular areas.

There is little evidence that students participate in field trips or
that the community works in pattnetship with the schools to
enrich the arts program.

The school library has limited arts reference materials available
for students and teachers, and appropriate resources are not
identified or made available.

Time for planning and appropriate staff development is not
provided to support the arts program.

The school does not have adequate storage facilities for arts
equipment or materials nor appropriate space for arts
instruction.

Assessment is infrequent and not considered part of the
learning and improvement process for the students.
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Visual and Perfonning Aits (cont.)

CURRICULUM

Comprehensive visual and performing arts programs are
sequenced, well-articulated, and build on the knowledge and skills
acquired at the elementary and middle grade levels. They ate
aligned with the Visual and Performing Arts Framework for
California Public Schools and the ModelExrieuhunitandaLth,
Grades 9-12 for the arts. They emphasize the interests, abilities, and
talents of high school students, enabling them to make informed
personal choices regarding the arts in their lives.

The visual and performing arts programs provide students with
intellectual, physical, creative, social, and emotional experiences that
connect them to a common core of knowledge that transcends
subject areas and demonstrates the relationship of the arts to
students' own cultural heritage as well as to human experience in
general. Students not only gain insights into other cultures but also
understand how the ans reflect historical contexts, and they are able
to recognize universal themes and concepts. The arts programs
identify the interrelationships between knowledge and skills gained in
the four disciplines and those gained in other subjmt areas.

Courses in the arts offer to all students an in-depth study of one
year in one of the four major arts disciplines. Each student has
opportunities to explore and experience other forms as well.
Multiple-level courses are offered by the arts departments for those
students who want more specialized training in and appreciation for
an arts discipline.

INSTRUCTION

Goals and objectives of visual and performing ans instruction are
clearly stated to include the promotion of critical thinking as well as
creativity and cognitive development in the arts. Students'
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acquisition of knowledge leads to the development of skills,
concepts, styles, and an understanding of the unique principles of
dance, drama/theatre, music, or visual arts as well as the
commonalities among these disciplines.

Students describe, discover, write, view, compare, observe,
perform, and/or listen to selected works of artists and/or composers.
Students research and read books that reflect the ideas and values of
artists from their own cultural backgrounds as well as those from
other cultures. Students engage in activities that enable them to
share past experiences and address arts themes in group projects.

Teachers use their artistic abilities to demonstrate, model, ask
questions, and motivate students to high levels of achievement in the
arts. Teachers also create a classroom climate that encourages
students to take risks and experiment.

MATERIALS AND RESOURCES

Community resources are used to enhance the total visual and
performing arts program. The high school arts program provides
appropriate and diversified materials and resources that allow
students to participate in a variety of arts experiences. Students have
access to up-to-date textbooks, ....ripts, published music, musical
instruments, films, videotapes, art reproductions and slides, art
supplies, and equipment Performance and display space is provided
with proper technical equipment, including effective sound and
lighting systems for musical and dramatic presentations. Community
and local higher education resources provide the high school with
access to, for example, guest artists, arts providers, artists in
residence, resource materials, performances, museums, galleries, and
arts or historical societies.
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Visual and Performing Arts (cont.)

EVALUATION

Evaluation of arts courses and programs addresses four
components (1) aesthetic perception; (2) creative expression; (3)
historical and cultural heritage; and (4) aesthetic valuing. All arts
courses with credit for graduation include these components.

A broad range of assessment methods are used to evaluate
students. These measures include teacher and peer observation,
student demonstrations, critiques, oral and written tests,
multidisciplinary presentations, portfolios, exhibits, performances, and
the type and quality of student's questions and responses to teacher's
questions. Monitoring of the high school students' growth in the
arts program is systematic and frequent. Students get daily feedback
on their progress.

There is a comprehensive plan that defines and aligns the
assessment with the goals and objectives of each of the arts. Data
collection and analysis provide feedback to students, teachers,
administrators, and the community about the program.

PROGRAM SUPPORT

A statement of philosophy and written, sequential high school
visual and performing arts curricula, articulated with the elementary
and middle grade programs, are adopted by the school board.
Through in-service training, all staff become more knowledgeable
about the arts, and arts instructors increase their skill in teaching the
arts curriculum. School site administrators provide released time for
staff development, program planning including grant writing, school
visitations, collegial coaching, and evaluation.

The school utilizes both human and material resources to expand
its educational program in the arts. The resources beyond the school
may include professional artists; charitable and service
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agencies/organizations; universities and colleges; museums, art
galleries, and libraries; historical societies and sites; local, regional,
and state arts agencies/organizations; senior citizens; and business
and industiy. These resources are utilized in a spirit of collaboration
so that a mutually beneficial partnership is established between the
district, school, and the community.
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EXEMPLARS

o The cuniculum for each course is based on the Visual and
Performing Arts Framework for California Public Schools as
follows:

Instruction in aesthetic perception emphasizes the
individuals' ability to respond to the aesthetic elements of
a work or event and appreciate it in greater depth. By
the end of the high school years, students learn to
identify accurately, expressively, and confidently a variety
of techniques, styles, artistic trends and movements,
conventions, and characteristics of particular art forms
and artists.
Instruction in creative expression emphasizes creating,
performing, and interpreting. Students expand their
capability for imaginative thinking, which is reflected in
their artistic expression. They use the skills, media,
tools, and processes required to express themselves in
one or more of the arts.
Instruction emphasizes the historical/cultural context of
creative artists, their work, their stylistic development,
and their effects on society in the past and present,
including cultural similarities and differences expressed
through the arts. Students understand the social, political,
and intellectual influences affecting artistic expression.
Instruction in aesthetic valuing emphasizes awareness
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Visual and Performing Arts (cont.)

and response to beauty in many forms. Studenm study
the sensory, intellect:nal, emotional, and philosophical
bases for understanding the arts in order to develop
criteria fo: arriving at personal judgments about their
form, content, technique, and purpose.

o Visual and performing arts credit toward graduation is only
granted for courses that are part of le planned, board-adopted
visual and performing arts curricula. Each course ineIndes the
four elements of aesthetic perception, creative expre&sion,
historical/cultural context, and aesthetic valuing.

o In dance courses, students:

Identify and describe, using the appropriate vocabulary,
dances of various cr ltures and historical periods.
Arellyze various techniques, styles, and choreographic
forms.
Express perceptions, feelings, and original movement in
dance images, improvisations, compositions, or choreog-
raphy.
Evaluate a dance performance.

o In drama/theaire courses, students:

Identify and describe, using the appropriate vocabulary,
different kinds of plays and dramatic forms from different
historical periods and cultures.
Analyze the structure, plot, characterization, and language
of a play, both as a literary document and as a theatre
production.
Evaluate a Meaux .,,roduction.
Demonstrate proficient..., .nd self-expression by acting in
a play, by improvising, by writing a plry, or by directing
or working behind the scenes of a theatre production.
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o In music courses, students:

Identify and describe, using the appropriate vocabulary,
various nnAcal forms and styles from different historical
periods ant': cultures.
Listen perceptively to music, distinguishing such elements
as pitch, rhythm, timbre, harmony, and dynamics.
Read and write music.
Evaluate a musical work or performance.
Know how to express themselves by demonstrating
proficiency in playing an instrument, singing in a group
or individually, or composing music.

o In the visual arts courses, students:

Identify and describe, using the appropriate vocabulary,
various visual art forms and styles from different
historical periods and cultures.
Analyze the structure and composition of a wort of
visual art.
Analyze and evaluate the aesthetic qualities of works of
visual art.
Demonstrate technical proficiency and self-expression in
one or more of the visual art forms, such as drawing,
painting, photography, weaving, ceramics, or sculpture.

o The visual and performing arts support and enrich history-social
science, English-language arts, science, and other subjects in the
curriculum.

o All students take at least one course in the visual or performing
arts curricula as part of their core curriculum. The school offers
a variety of courses in dance, drama/theatre, music, and visual
arts to meet students' interests, talents, and developmental levels.
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Visual and Performing Arts (cont.)

Each course includes the four framework components. Students
who have developed exceptional interests or abilities in the arts
have an opportunity for more in-depth study.

There is flexibility and creativity in the school schedule to allow
for arts classes during the regular school day as well as in other
time frames and at other locations.

All students, in developing a common core of knowledge, learn
that universal concepts are expressed throughout the arts both in
verbal and nonverbal forms of communication.

Students' cultural awareness and literacy are improved as they
gain deeper insights into the rnle that the arts play in the
development and transmission of cultures throughout tL,. world.
Students learn that

The arts in America reflect ideals and values of various
cultures.
The arts contribute to the customs, ceremonies, and
celebrations of all cultures.
The arts reflect what a culture enshrines as important.
Their personal values and ideals can be expressed
through the artistic disciplines.
Culture is transmitted across generations through the arts.

In developing and relming their kinesthetic, aural, tactile, and
visual sensibilities through the arts, students improve their
appreciation for and enjoyment of works of art. They use higher
level thinking skills such as analysis, synthesis, evaluation, and
application as they observe unique interrelationships within and
among the arts.

to,
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Students engage in creative activities that help than:

Learn tO value their own imaginative thouilits through
experiences in the arts.
Transform personal experiences into original artworks.
Engage ir Ictivities directed toward refining and
mastering artistic cirillc and performance/production
techniques.

Students, with feedback from their teachers and peers, exercise
. judgment and discrimination in each area of the arts thiough an
analysis of the criteria for excellence withia that discipline, and
apply these criteria as they evaluate their own ardstic
performances, works, and compositions on a .egular basis.

Students' works of visual art are exhibited for recognition and
appreciation throughout the school's buildings and in the
community. Dance, drama, and music students have opportunities
to perform both in the school and in the community.

e Students engage in activities which promote their understanding
of the arts for lifelong involvement, including the potential for
careers. They can identify the role of the arts in business and
industry, architecture, communications, and so on.

tr, The guidance staff encourages students with special artistic
interest., or skills to include visual and performing arts classes in
their schedule.

e Teachers of the arts:

Teach the arts as academic disciplines as defir ed in the
model curriculum standards.
Use their own artistic abilities to model for and motivate
students to high levels of achievement in the arts.
Employ teaching methods.
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Visual and Performing Arts (cont.)

Use community resources, including professional artists, Visual-and Performing Arts Framework for California
museums, theatre, concerts, and dance performances. Public Schools. K-12, 1989.

o The necessary resources for arts instruction, production, and
perfotmance are secured through the joint efforts of the leaders
in the district, site administrators, and staff. Parents and
community members also assist in securing supplementary
resources. .

RESOURCES

The following publications are available from the Bureau of
Publications, Sales Unit, California Department of Educadon, P.O.
Box 271, Sacramento, CA 95802-1)271 (phone: 916-445-1260):

Caught In the Kddle: Educational Reform for Young
Adolescents in California Public Schools, 1987.

Mcgitl_Qmjs_angp_atandascha-12, 1985.

o Qiity_fritgta_fkr_agnotaty_ScAools
Implementing. Self-Stu and Program Quality Review, .
1990.

Quality Criteria for Mis4le Grades: Planning.
Implementing, Self-Study. and Program Quality Review,
1990.

o SbOlitLedighaisg_ifigh Schools: Planning,
Implementing. Self-Study. and Program Quality Review,
1990.

Technology in the Curriculum. Visual zialtriming
Agi (resource guide and diskette), 1987.
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PHYSICAL EDUCATION

Physical education is a vital element in a comprehensive,
well-balanced educational program. The learning experience offered
in this subject area can be a major contributing factor in the
optimum development of an individual in all phases of lifephysical,
mental, emotional, and social. The exemplary physical education
program focuses on developing in the student the ability to demon
state good sportsmanship and socially desirable behavior as an indi-
vidual and as a member of a group; providing each student with the
knowledge and opportunity to work toward his or her maxim=
physiological development; motivating the student to maintain a high

level of physical fitness and good health throughout life; improving
the student's self-image; and providing knowledge and skills which
can be used by the student in worthwhile lifetime physical activities.

Apply this criterion equally to all students, including average
stalents, limited-English-proficient students, students achieving at a
level significantly below their peers, gifted and talented students,
students receiving special education instruction and services, and
students who are members of ethnic grows underrepresented in
colleges and universities.

, t*T.'301:00;4.:W vek-,
.. -

The physical education curriculum develops each student's
physical fitness, sportsmanship, and self-respect, and the knowledge,
skills, and values that support lifetime participation in fitness and
sports activities. Students actively participate on a daily basis as an
integral part of their secondary school experience. The program is
well articulated; it is built on the concepts and sldlls previously
learned, and as students progress through the curriculum, thcy
encounter concepts and skills repeated at higher cognitive and
physically more demanding levels. As a result of participation in
this planned program, students gain a working knowledge of fitness,
motor skills, and the value of attaining and maintaining a healthy
body. At the same time, the curriculum is a conditioning program
that develops the fitness of all participants.

Physical education activities lead toward achieving and
maintaining optimum fitness. These activitieg are purposeful,
sequential, and proficiency-based. Through direct participation,
students learn and apply the terminology, facts, and theories of
physical activity and Ltness. Knowledge and application of these
fitness concpts enable them to develop effective, personalized plans
for a positive life-style that addresses cardiovascular conditioning,
flexibility, relaxation, and healthful nutrition.

17 91

Students participating in the program develop a strong sense of
self-respect. They are treated and are expected to treat each other
with dignity and respect, encouraged to put forth their best efforts,
and recognized for achievement. Students learn in a nonthreatening
environment in which success is not dependent on athletic ability,
and the characteristics and values of good sportsmanship are taught
and practiced, including the values of fair play, teamwork, striving,
concentration, and winning and losing well. Students who have
exceptional needs, including serious health problems, receive
assistance and counseling that enable them to succeed in an
appropriate physical education program.

The physical education program focuses or the establishment of
lifetime habits and values, including a positive self-image, physical
fitness, and sportsmanship. Students recognize that strenuous
exercise has recreational, psychological, and emotional value and that
healthful play is as important as productive work. Sports and games
are valued by students and staff for the enjoyment they engender and
the character they develop, as well as for the health benefits they
provide.
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Physical Fducation (cont.)

Physical education classes are managed for maximum student
safety and engagement in physical activities. Class periods are
utilized effectively hi order to allow time for purposeful activity, as
well as preparation before and after the activity. Equipment and
supplies are sufficient to allow maximum student participation, with
a minimum of passive observation. Lessons are characterized by
direct instruction, student involvement, skill demonstrations, guided
practice, and pre- and postevaluation. Teachers actively demonstrate
and model the concepts, skills, and values they teach. Assignments
are directly related to the planned instructional program and allow
students to apply new skills and knowledge to what they know and
can do. Teachers utilize a variety of evaluative tecbniques for
determining students' individual skills and needs. Student
achievement is compared to local, state, and national norms, as well
as to the goals and objectives set by the student and the teacher.

Physical education teachers meet regularly to assess the quality
of the curriculum and the effectiveness of the program and to plan
improvements. Changes are implemented as the result of the
ongoing assessment of student needs, student performance, curricular
innovations, and professional research. Teachers participate in staff
development activities that enable them to remain cognizant of and
responsive to recent developments in curriculum and instruction and
are allowed and encouraged to participate in developmental activities
which enhance their professional effectiveness. They also take an
active role in schoolwide staff development activities, both as
participants and as presenters.

EXEMPLARS

Students experience physical education as a regular part of a
balanzed curriculum.

92

Students develop and maintain a high level of fitness and
wellness by:

Regularly participating in activities geared to individual
fitness goals, including muscle strength and endurance,
body flexibility, cardiovascular endurance, and an
appropriate ratio of lean anu fat body mass
Demonstrating knowledge of exercise components and
scoring progressively higher than the 25th percentile of
state or national norms of fitness tests
Learning CPR, basic safety rules, and procedures and
understanding the value of warm-up, conditioning, and
cool-down in injury prevention
Undergoing periodic posture and body composition
screening

Students develop and maintain a positive self-image and exhibit
appropriate social behaviors while participating in physical
education by:

Accepting their physical characteristics, capabilities, and
limitations, valuing their personal identity, appreciating
the performance of others, making humane comparisons,
and supporting the development of their peers
Interacting with teachers and students in a positive,
nonthreatening atmosphere and identifying stressful
situations and dealing effectively with them
Exhibiting democratic leadership skills and abiding by
rules and regulations
Deriving enjoyment from both the struggles and successes
related to participation in physical activity

Students exhibit interest and proficiency in movement skills by:

Observing and participating in a wide variety of physical
activities, including aquatics, dance, gymnastics, outdoor
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Physical Education (cont.)

education, conditioning, sports, and special or modified
activities, where necessary
Utilizing available school and community =sources for
participation in extracurricular physical activities,
including intramural sports and recreational activities
Improving fine and gross motor skill perfoimance
Demonstrating transfer of learned skills and concepts
from one activity to another

Students strive to achieve their highest levels of physical
performance by:

Forthrightly appraising their own progress and
establishing realistic personal goals
Demonstrating perseverance, concentration, confidence,
and cooperation
Expressing a sense of personal satisfaction and self-worth
related to peak physical performance

Intramural recreational actil:fities and interscholastic sports are
available to complement the physical education program.

Academic instruction is integrated with other departments and
includes offerings in:

Biomechanics
Physiology
First aid
Substance abuse
Health and hygiene
Kinesiology

Nutrition
Safety
History of sport
Prevention and treatment

of injury
Anatomy

o Standards for student performance are written and communicated
to all students and parents. Grading guidelines are based on
departmental goals and communicated to all. Student profile
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information, as well as grades, is maintained to record progress
from year to year.

Students participate in physical education classes throughout their
secondary school years.

Instructional groups are flexible and relate to the instructional
levels of the students for each activity or academic area.

Teachers employ community resources such as:

Doctors and hospitals
Educational television
Universities and colleges
State and national parks
Recreation departments

Community leaders
Organizations of

physical educa-
tion teachers

Industry

Physical education teachers are highly knowledgeable about the
subject area, understand learning theory, are skilled in instruction,
and instill in their students a positive attitude about physical
education and a desire to learn more.

41. Teachers take advantage of staff development opportunities in
order to refme instructional skills and remain abreast of recent
developments in physical Aucation curriculum.

The departmental staff works together with administrative staff to
evaluate instructional methods and curriculum in order to ensure
consistency, coordination, and alignment among courses and to
plan improvements in the program.

The school and district administrations support the physical
education program by ensuring that sufficient staff, facilities,
equipment, and materials are available to implement a high-
quality program.
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FOREIGN LANGUAGE

The foreign language program develops students' proficiency in
using the language to gain and give information for personal, soc'al,
professional, and educational purposes. This proficiency also
includes cultural literacy rel ting to the societies that speak the
language.

Foreign language instruction is student-centered and
communication-based, and classroom business and learning activities
are conducted in the foreign language.

EFFECTIVE

Curriculum

Zst

Classroom activities include listening, speaking, reading, and
writing about useful content. The language used is authentic,
reflecting the language spoken and read in a society that uses the
language. Assessment is holistic and competency-based.

Apply this criterion equally to all students, including average,
limited-English-proficient, underachieving, and gifted and talented
students; students receiving special education instruction and services;
and students who are members of ethnic groups underrepresented in
colleges and universities.

gdgatara67415,M
PROGRAM CHARACTERISTICS

EFFECTIVE VERSUS INEFFECTIVE

Experiencing and learning about the world through a foreign
language is the dominant activity in the foreign language
program. Learning activities are organized to develop a steady
growth in communicative proficiency. Ifigher levels of
proficiency are attained by repeated use of language functions
at increasingly higher levels. Communicative practice takes
place in actual or simulated everyday situations.

Students encounter cross-cultural similarities and differences in
their communicative tasks, and culture is an integral aspect of
the language acquisition process.

The language of the teacher and all learning materials are
representative of what is heard and read in societies where the
language predominates. Significant literature serves as the

182
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INEFFECTIVE

Structure drills and exercises are the major student activitim
Language components are memorized and practiced as isolated
entities. Ffigher levels of proficiency are viewed as more
vocabulary, more complex grammar, more difficult texts to
translate, and fewer grammatical errors. Opportunities for
authentic communication are limited.

Culture is treated as a separate issue. Students learn about
customs, traditions, institutions, foods, and social formalities in
separate lessons.

The language used is contrived and out of contut. It is
chosen to illustrate certain linguistic forms and patterns.

183
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Foreign Language (cont.)

CURRICULUM

The foreign language curriculum consists of a core of useful
communicative function3, content, and cultural features. Students
employ the language in realistic situations that include listening,
speaking, reading, and w.Titing in appropriate caural contexts. The
curriculum also includes culairally appropriate gestures, facial
expressions, and voice medulations; social conveZions and evesyday
living activities; academie subjects and literature; occupations; and
current events. Students develop proficiency in getting and giviag
information in the language, expressing feelings, evaluating and
commenting, regulating activities, organizing speech, and ensuring
understanding. They practice these language functions in such
contexts as raveling, shopping, eating, personal affair, education,
occupations, social customs, the arts, science, current affairs, politics,
government, house and home, public services, interpersonal
relationships, and so forth. Specific themes and topics are chosen to
meet students' interests and needs. Languages offered include several
from Europe or the Pacific Rim, classical languages, the native
languages of students at the school, American Indian languages, or
American Sign Language.

INSTRUCTION

Communication-based instruction develops sta&nts who can use
the language to get things done. After initial Language modeling and
input by a native-like model, students engage in communicating most
of the instructional time. Instruction is student centered, involving
much interaction in the foreign language between students, students
and teachers, and students and materials. The teacher serves mainly
as a language model, coach, and facilitator, encouraging students to
use the language freely without fear of constant correction. Small-
group activities are employed often to promote maximum interaction.
Students are motivated to extend themselves beyond their most
comfortable range in all language modes in order to develop higher
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levels of communicative competence. Learning activities are varied
and fast-paced. Teachers provide students with suggestions and
opportunities to use the language beyond the classroom.

MATERTALS

Written and audiovisual materials provide students with authentic
language and cultural encounters for practice ia communicating.
Computers serve as communicative partners or links with partners.
Materials and technologies are used also to stimulate interaction
between students in the classroom. Ccenhop objects, models,
cutouts, drawings, and pictures are used to trigger communicative
activities; students ask questions, express feelings, tell stories, write,
hypothesize, and read in the target language.

SUPPORT

The school district allots sufficient resources to the foreign
language program and provides for a student/teacher ratio that
facilitates communicative activities. Teachers have time to meet and
plan an effective program. The district has an articalated K-12
foreign language program with a ph:Cement procedure based on
proficiency in the language. Only qualified foreign language
teachers are assigned to teach foreign languages.

EVALUATION

Evaluation measures how well students can understand and
produce messages in the foreign language. Criteria include the
quantity of specific functions and vocabulary the students can use in
communicating, the cultural literacy exhibited, structural accuracy,
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Foreign Language (cont.)

fluency, and pronunciation. The major consideration, however, is a
holistic assessment of the degree to which messages are being
understood as intended. The degree of success of the students in
commimicating, using authentic language or real-life situations,
determines the effectiveness of the foreign language program.

STAFF DEVELOPMENT

There is a planned staff development program that supports
instruction for communication-based language acquisition. Teachers
have a role in such planning and have time for peer observation,
peer coaching, regular collegial discussions, and problem-solving.
Opportunities are provided to meet with outside consultants, attend
conferences and workshops, and visit other successful programs.
Teachers are urged to travel or study abroad, participate in teacher
exchange programs, attend university classes, try new teaching
strategies, and share new ideas with their colleagues.

ktIWAMPA(2**221:4'

EXEMPLARS

The foreign language program is guided by a curriculimi that:

Delineates the core communicative functions and content to
be acquired by students at each proficiency level
Suggests effective instructional strategies for attaining
communicative proficiency in the classroom
Describes expected student performances at each successive
stage of proficiency
Prescrilies assessment procedures for determining student
attainment of proficiency objectives
Emphasizes cultural skills and knowledge as integral parts of
language acquisition
Suggests materials and activities for enhancing students'
learning of the core curriculum

99
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Daring the more elementary stages of foreign language learning,
students:

Listen to and comprehend talk about basic objects and
actions.
Follow and eventually give simple commands and
instructions.
Undexstand references to numbers, colors; weather, time, and
so forth.
Emulate basic cultural conventions and formalities, including
gestures-and body language, and learn about cultural
differences. -

Understand and respond to basic greetings,,and leave-taking
expressions, using apprépriate words,:gestifies, and
actions.
Learn about and practice holiday traditions as celebrated in
the target cninge:'
Practice Wiiiing.meisi4es that have been conveyed orally and
read for inforMationin a variety of genres.
Listen to tndmprebend,xtories and Iespond to questions
about the 14:4*0",,OF act ot,:sywis heard
Take, pat*. simulated everyday actwitiãsuch ' as buying
things, e4tini,:vilkmg about the *eat*, preparing:foods,

eiti4MS, enumerating, Playing
games, and identifYing4iitigOnd- people.
Listen to and,,coMprehend.Videotapes*recorded conversations,
stories, and-film excerpts, ind work' with specially-designed
computer programs.
Interact with more advanced students or native speakers.

During stages of foreign language learning beyond the elementary
or novice levels, students:

- Engage in simple conversations about everyday topics with
some spontaneity.
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Foreign Language (cont.)

Narrate simple series of events when cued by a picture series
or other stimuli.
Describe the basic physical qualities of things and people.
Play conversational roles in simulated, unrehearsed, everyday
situations.
Retell simple stories they have heard, read, or seen enacted.
Exchange information, recordings, videos, magazines, and so
forth, with a class in a country where the target language is
spoken.
Simulate telephone conversations, including the calling and
answering routines encountered in the target society.
Work on projects in the foreign language, according to
individual interests, involving various aspects of the culture
and country where the language is spoken.
Prepare short talks on topics of individual interest.

Students in more advanced levels of instruction:

Display considerable evidence of grammatical control when
engaged in conversation.
Engage in discussions beyond basic everyday conversation
that relates to students' personal histories, leisure-time
-cavities, current events, and literature.
Write letters, compositions, and stories.
Read literature appropriate to their age and language
proficiency level.
Participate in activities featuring careers involving or
requiring proficiency in a foreign language.
Work on higher-order thinkafg skills in the target language.
Write longer compositions and essays in the foreign
language, using approaches similar to those in the California
Writing Project.
Write and act in skits and short plays.
Use the language outside the classroom.

100

RESOURCES

The following publications are available from Bureau of
Publications, Sales Unit, California State Department of Education,
P.O. Box 271, 8acramento, CA 95802-0271 (phone: 916-4454260):

Enteign_langnage ,Framework. K-12, 1989.

thuidtivkimphinningjazikathsamign _Loma
krzzam, 1985.

Model Curriculum Standards. 9-12, 1985.

Statement, on Co teciesiji Lannges Other -Than English
Expected ot Eniering Freihinen: Phiii&P-Frefich:Girtnan,
Spanish, 19E8.

Taldnalngyjn_the_flitiolum;_Eami (resource
guide and diskette), 1987.



ENGLISH AS A SECOND LANGUAGE

The English-as-a-second language (ESL),ForPfcram is platincd with
clearly stated goals and objectives for' haying students.acquire,native-
hle communicative competence in English. The.program:,enhances
students' coufidence and promotes language proficiency for personal,
social, and educational purposes. The curriculum moves students
from early to advanced levels of proficiency in listening, Speaking,
reading, and writing. Through both the currieulum and institiction,
students learn to accommodate the sociocultural similaritiei and
differences between the native language setting of the home and the
second language environment of the school.

ESL instruction develop students' abilities to use English as a
means of gaining knowledge, acquiring skills, and communicating
with others. It enhances higher order thinking across the ESL and
core curriculum; promotes academic skills in the content areas; and
strengthens students' abilities to listen actively, speak fluently, read
efficiently, and write effectively. Students engage in both teacher-
directed and student-centered activities which are or simulate
authentic uses of English by native speakers. Teachers and students

approach learning, as develcpmental and do not make unreasonable
demandsgrainmaficaLaccUracy over communicative function and
the naturirstiges of second language acquisition.

Qualified teaching and.support staff are-sensitive to students'
needs.. Materiala accomMedate-stUdenti! interests, bacUrounds, and
levels, of lingnage_PrOfiCiency, IdentifiCatiOnfandiaseganent
practicOf ensure rct.nt-nit* 4,Stti4iiiti,404101, and*stilt in
proper platement. Aiiesiment?Or .;thiefienjent is liOliatic and
competency-based-and is :alignedslosely With the ceident,andlormat
of the ESL cuiriciduin and instruction: There.is active Collaboration
and staff,devekPinent-among-pOessionai; paraprofessional, and
volunteer staff membervin the. program.

Apply this criterion 'aflualVto nOtudenta,inc4ling,av.elAge,
limited-English-prO#eienty
students; stiklirits receiving *cal edubation'infiructionvict services;
and students, who are members of ethnic groups-Underrepresented in
colleges and universities.

-*,ft-tvwfmkoltwoifek: opmegmagwomitmgmammegnmemsouwaii.:,;-agemenspo.m..

EFFECTIVE

Curriculum

PROGRAM CHARACTERISTICS
EFFECTIVE VERSUS INEWECIIVE

There is a written description of what constitutes successive
levels of language competency, and students experience a
smooth transition between levels and schools.

Printed materials with authentic language and situations
correspond to students' ages and English proficiency levels.

101
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lEFFECTIVE

There is little or no articulation between schools and levels for
ESL students.

All students use the same texts regardless of ESL proficiency
level or age; them are no materials for come students,
especially those who are preliterate. Printed materials often
contain overly simplified, connived, or stilted text.
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English as a Second Language (cont.)

speaking, reading, writing, and thinking Strat2gieS that students
are to employ.

The entire school community supports and models effective
listening, speaking, reading, and writing.

Planned curricular and extracurricular experiences facilitate
positive student interactions inside and outside of class with
native speakers of English.

ESL students receive general fund services supplemented by
categorical fimding for enrichment There is a wide variety of
printed, audiovisual,:and manipulative marpriaN for au En
students at all levels of development and in all subject areas.

Home Environment

Parents are encouraged to use their most fluent language when
communicating with their children at home. There is frerlaent,
systematic, and pmposeful communication between the school
and homes of the ESL students.

Resources, both people and materials, from the ESL students'
communities are integrated into the curriculum.

Staff Development

The school's in-service programs frequently address:

Communication-based aural-oral skills development for
ESL gudents
Literature-based cuniculum and methods for teaching ESL
students
The nature of learning and development of higher-order
thinking processes

2u 0
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ESL sturients,do not particiiiaW
are kept.in low-tock. dadèes
from native speaker/Of

ESL student* 4'..0,0*c50010...1
(ChaPtci
distiict
ESL studentS ate-limited
English speakers.

#.1-00410013t-OivIdes and
CM& 04s-separate

s

!,ePtire. Oay.

4nagiCin-nda
"44iiitilt the

y..46)those., .

Paream are told to use only English even when they do not
veak it well themselves. There are few, if any,sseccessful
attempts to communicate with the parents or guardians of these
students.

The school has not acknowledged, identified; or utlized the
community resources or lanpage groups represented in the
ESL program.

There are rare opportunities for teacher training.

In-service prograrns do act address second-language
development or strategies for teaching content to non-native
speakers.

The ESL staff is omitted from literature-based staff
development activities.
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Enklish is a Second Language (cont.)

14110#10',74-14000,0)#434iffe41607:44001;._
0,t00.06141:90,4*niii0d 4414, ificf content
instnic*
Wri.41:00ces*:aPitqAdies
Collaborative ifitPlementation of staff deVelopmem,and new
teaching itrategies, 'Collegial problem-solving, and- co4hing
across curriculum areas

onvilpiffder:000ie

Assessment

Staff members are trained and employ assessment practices
which include authentic holistic measures aligned with the
modes through which students learn the knowkidgoan&skills
being assessed. The evaluation of students' individual and
group work in class over time is as important as formal testing
in assessing student progress.

Credit is granted for wink that meets the district's requirements
in subject-matter classes in the native language of the student
Them are provisions for planing students based on
demonstrated proficiencies. All ESL classes count toward
graduation requiroments in English-language arts.

Auxiliary Support

All adults who interact with ESL students demonstrate high
expectations for these students and frequently recognize these
students' strengths and progress publicly.

The school library contains an extensive collection of materials
which provide access to the core cuniculum for ESL students,
including supplementary and audiovisual materials. These are
available in the native languages of the students as well as in
English at a misty of proficiency levels, and there are per-
sonnel available to assist students in taking advantage of them.

202
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et and
on;:, ,Ian

'

AO*471#:*: '`.
corr0,4441:09041:i*-jOta,fri#1«.4:ii:
act* CanietileiMliee**;:,
coach each other on ite*iftatigiei.

Staff members are prtivided'up ,rwse page
asseisme!lt !Ad ,i0'e
sande ones given tO native Esiguitiiirealia

Graduation credit for English is not grated, for yip*.
TranscripiLfrom othef,conntrimi ie n LiV:49t'*.lect-
matte; credit. ESI, students

,

order *ithofit allo*anio, foi pevlons
their primary laitgvaie or for demateàpCtencià.

ESL students are perceived as slow learners and are placed in
remedinl tracks or instruedonal groups for language and content
instruction.

Few or no books in the students' native Iatiguage,can be found
in the library. Oalyho9lra,foc;,ItailvP Anillif#404els are
available. There-is no..ratigno(Mitterialsr,fotbegninp,
intermediate, and adVatked ESL stiidenti, ñór are there
personnel to assist these students in the librarY.
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English as a Second Language (cont.)

The school's guidance services, health services, and extracur-
ricular activities are accessible to students still acquiring
English.

The special nature of ESL populations in tenns of their refugee
or immigrant status and possible migrant conditions are
addressed by the school to minimize their negative effects on
student learning.

Teachers of other subjects recognize the special needs of ESL
students and adjust their teaching accordingly by providing
sheltered or bilingual instruction.

.

b.;

INTEGRATED CURRICULUM

The program integrates ESL instruction with the instruction that
students receive in the core curriculum. They learn the ethics,
values, customs, and beliefs that are prevalent in the United Stetes
and achieve cultural literacy. The processes of listening, speaking,
reading, and writing are integrated throughout the ESL cuniculLin.
Students learn to recognize and appreciate the interdependence of
oral and written language as they use both for understanding and
expressing ideas in a variety of fields of knowledge. They see
language as a means for thinking and creative expression.

The ESL curriculum is communicative-based and is supported by
materials appropriate for students of prefiterate to fluent English
proficiency. These include literary works from the core curriculum,
provided through nonprint media when necessary for students whose
English proficiency does not yet permit them to experience the
works fully through print. Students are also offered comparable
selections in their native language if they are literate in that

2C4
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little ca no native langnagesupport.,, is aV ' obit, for, gaidance
and $4,0.96; 03'1)1'0
tbiisP1:L

activities.

,4#C, for
myst:Ayart-until

eitiabrnriciilar

The school policies reflect a lack of sensitivity or awareness of
the adverse circumstances of many =ESL studentSand 'the
negative effects these conditions can have on student learning.

ESL students must wait until they have English proficiency
before they can effectively study other subjects., ..Teachers of
these subjects make no modification iii their direct.rnstruction
in English.

.1%.

2.. .4 3.4:1040ng4, 44:44,-NARAWZ

language. The literature available to students in ESL programs
represents cultural and linguistic diversity in a variety of genres.
Intermediate and advanced students in ESL programs read the core
literature available for native English speakers.

ESL AND THE CONTENT AREAS

While they are developing English proficiency through ESL,
students are also acquiring English through content instruction. All
teachers use language in ways which ensure student comprehension,
and content instruction provides opportunities for students to develop
listening, speaking, reading, writingi ancl thinking skills in the
language of all the core subjectslanguage arts, mathematics, science,
history-social science, visual and performing arts, physical education,
foreign language, and other subjects included in the school's
curriculum.

er
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English as a Second Language (cont.)

INSTRUCTION

Instruction is developmental and includes a variety of
communicative, meaning-tr_aed approaches which incotporate a range
of thinking skills. All students receive tew:her-directed and student-
centered instruction which encourages them to respond effectively to
subject matter. Activities promote active individual and cooperative
learning. Instruction includes use of students' home languages and
cultural experiences, promotes self-esteem, and reflects high
expectations for all students. Classroom materials and activities draw
on real life as well as on literature. Students' language proficiencies
are nurtured through a variety of oral and written language
development activities appropriately paced for students'
developmental levels. Instruction addresses language needed for
survival, for specific content areas, for varied social contexts, and for
critical thinking It also addresses pronunciation, vocabulary, and
grammar for refmement of fluency Within the context of meaningful
language and authentic activities. Students in ESL programs interact
frequently with each other and with native speakers inside and
outside of class in both formal and informal activities.

TRANSITION FROM ORAL TO WRITTEN ENGLISH

Oral language development precedes and prepares students
specifically for initial reading and writing activities. ESL lessons
ensure that preparation for reading and writing in English is well
established, both aurally and orally, that expectations for written
language are matched to oral language competence, that lessons are
based on students' prior knowledge, and that opportunities for the
integration of oral and written language skills are provided. The
district or school or both have written criteria and procedures that
guide the decisions of the subject matter and ESL teachers on when
to introduce students to formal English reading.

107
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ESL methods and materials for students who are not literate in
English relytlbeavily oft atudents' backgmund, experiences. With non-
litexateltudenti, teacheri use pictures, re& objects,-gestifris, audio-
visual inatetials, and other wayr to covey meaning as students
develop essential oral language and literacy skills. Flexible grouping
in these aural/oral activities allows literate and nonliterate students to
wcat together.

SCHOOL ENVIRONMENT

The school community accepts students' home languages and
native cultures. Staff members also model the effective nse of
English and encourage students who are ready to use Englh for
social and academic purposes. The school values and suppoos ESL
students' efforts to acquixe English, and all school personnel
conttibute to a climate of acceptance and wekcine for these students
and their families. Planned curricular and extracurricular experiences
with native English speakers promote full access to school life for all
ESL students.

HOME ENVIRONMENT

The school staff maintains frequent contact with the home
through conferences, school events, and home visits. Parents are
encouraged to nurture their home languages and cultures as a means
of enriching their children's knowledge of their heritage and
strengthening their self-concepts. Parents visit clasmooms and share
experiences of their homelands.

EVALUATION AND ASSESSMENT

Student progress is evaluated by means that are consistent with
instniction. Both subjective and objective measures are applied,
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English as a Second Language (cont.)

including 'teacher observations, rating scales, student interviews,
informal .testi, standardized tests, and- apPiniials otstudentf Work.
The 'Students and their parents have the 'Opportunity to review the ata
colletted and to respond.

ESL program assessment consists of multiple mesisties of
program effectiveness, including achievement,gains, itaff and'Partnt
support, and observed use of English both inside and' autaide 'the
context of the ESL program. Based on these data, changes in the
program are made to ensure each student's maximum achievement.

PROGRAM SUPPORT

The principal, teachers, and other school personnel are well
informed about the goals and objectives of the ESL program and
offer their enthusiastic professional and material support. Qualified
teaching and support staff are sensitive to and appreciative of ESL
students' potential and strengths. They take an interest in listening
to and speaking with the students about their interests, backgrounds,
problems, and successes. They offer praise for students'
accomplishments in learning English and in using English to
communicate socially and during ESL and content instruction. The
budget of the school reflects ESL expenditures from both district and
categorical funds for materials, supplies, personnel, and staff training
necessary to carry out an effective ESL program. Appropriate
staffmg ratios, groupings of students, and time to plan for active
student learning ensure student progress.

Materials of many levels of difficulty are available iu the
classroom and the media center. Both print and nonprint media are
used. ESL students use tapes, records, computers, and other
technology as resources for generating and receiving authentic
communications. The room arrangement allows students to work
individually, in pairs, in small groups, or as a whole class. Peer
interaction with native speakers of English is encouraged, occurs
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EXEMPLARS
Currkulum
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* The ESL curriculum includes written standards of expected
student achievement in developing comattmication skills,
including :

- Preproduction levelfollowing simple commaufls2 c9
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- ,ertnediate fluency levelreading proficiency equal to aural
eñtaing

- Advanced leitelkliscutsions- abalt,persotial hiltdry, kisure
activities, core-content snbjeCts, and carrent everils

Beginning E314 students grasp concepts thto. ugh viktitis,
pantbmime, role play, nativelantugeitsei-and otheieaning-
based activities. For the spetial needs, interests, *mai
backgrounds, and abilities of the intermediate and advanced
students, core, extended, and recreational works of literary nwit
are selected.

A student-centered curriculum reflects students' own writings,
projects, and oral and written expressions of personal-opinions,
ideas, and reactions to readings and activities. Students engage in
activities similar to those developed in the California Writing
Project freewriting, drafting, responding, revising, editing, and
postwriting.

ESL and Content Areas

ESL and content teachers are familiar with the students' language
proficiencies and use this knowledge to facilitate students'
language and concept development

Listening, speaking, reading, writing, and thinking are developed
in specific core subjects through such sheltered English
instructional strategies as:

- Extensive use of audiovisuals, gestures, and other context
clues

- Access to native language support
- Cooperative learning and other interactive activities
- Meaning-based reading mut wridng activities consistent with

the California writing and literature projects
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acti4ities, thOlOg4ite e4.#***,:.424*-1.:04041000-4041er
thYtheile techahii*tiOe0Y440-04; JiTele!i..14,"--drat*
reader's theater, games,"affOlite-aCtiititieilelated:to.Onflaent
education and values-clarifiCatiOn, critical thinking-and:problem-
posing, cooperative learning; And-Comptiter-issitted-instriktion.

Students acquire correct pronunciation, vocabular;, spelling,
handwridng, and grammar through comprehensible input,
meaningful modeling,. and *dice in personalized contexts, such
as student-braId stories, individual spelling-dictionaries, and
peer reading/writing response groups for clarifying and expanding
written work
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English as i.SeCond Language Vont.)

Active student learning includes the promotion of cognifive
learning Strategies:

Self-monitoring-self-questioning, predicting
Rehearsal,-repetiiion, coPYi4-.900444lg
Elabomtion-paired,aisociationOnilOgieS, nietaphers
Information organizing-outlini*.m*int,Strin.ntSiizing
Affective-focusing attention, self-rewardS,,self*aise
Personal-relating to prior knowledge; Oetional eXperience, .

and past events

In all classes teachers treat their low achievers in ways
similar to how they treat their high achievers in terms of
opportunities to rcipond, help in responses, and positive
feedback; they create situations where all students' ideas ale
important.

Students are provided an additive language environment in which
they acquire a second language without abandoning their mother
tongue.

Transition from Oral to Written English

Preparation for reading and writing includes aural comprehension
activities and having students read first that which they already
understand and can produce orally (e.g., the language experience
appmach).

Written standards for transition from oral to written English for
ESL and contant areas focus on students' strengths in using
whole language to understand and communicate ideas, whether it
be the language of language arts, mathematics, science, history-
social science, visual and performing arts, physical education, or
foreign language.
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SchOOt EnifirOnment

Students observe classifierrand'certifitateditaft and adtilt
volunteers effectively conimunicating Etiglish with'ESL
students. t

Sttufents ESL;prOgratns:parti te 'range' of
cocumcular *-4; 40t0..0.0ar.: sPi*t,:n1

.public..;ions,; itifil3aen

College preparatory end gified`and-taiiiited programs include a
proportionate niunber of Students in-ESL Prognmis.

Students receive their share of general fund services before
categorical funds axe used for supplemental services.

Home Environment

Teachers encourage parents to assist their students to succeed in
the program by visiting classes,.encouraging homework,
monitoring use of television and radio, and listening to and
talking with their children in their strongesi language.

Initial and frequent home-school links include phone calls, went
conferences, school events, home visits, notes sent with students,
and letters in a language the parents understand.

Information about studmt progress is shared with parents, and
they are given opportunities to collaborate in decisions affecting
their children's education.
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English as a Second Langnage (cont.)

The classroom has a mariety-i3f,print and honks.* materials to
meet the,Ireeds of all,proficiencylevelkpl, stud

stoty files,:nriga*s,,bookaitapejThcarntart4and
nthernOna Da(' gOi*OttRi 411t4PfitiO'7,05*****litifoi,.
interMediate,and advanCed:,gsL, ieScancesinliteratitre.niatch the
EngfisManguage- arts 'curriculuni inlerins of *edit* hi the
native:language, adaptations, and nonprint forms suCh as
videotapes and video disks.

The tables, chairs, and desks are welled to facilitate individual,
pair, small-group, and whole-class activities.

Evaluation and Assessment

Students are placed on the basis of multiple criteria. Progress is
measured through formal and informal means, including
observation, proficiency scales, writing samples in the native
language and English, other student work and portfolios,
criterion-referenced measures, and selected num-referenced
instruments.

All staff who work with ESL student: receive training on
interpredng assessment information, including observation
instruments, rating scales, informal and standardized tests, and
appraisals of student work.

ESL teachers and other teachers meet regularly to plan strategies
and materials which are effective for various populations to
maintain high standards of expected student achievement and
promote student strengths.
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progreaa-lOrcluel thotradr4i: '-'coPP:04,0*Pifkidenti*cti
university lecOirentents, and all Students develo0 cornOetence in
English-language' tuts.

ESL teachers hold appropriate credentials and demonstrate
competencies to work with students in the ESL program,
including:

- Demonstrated proficiency in spoken and written English
- Experience in learning another language
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English is a Sec Ohd Language (cont.) ,
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RESOURCES

The.following resource publications are available from the
Buteau of Publications, Sales Unit, California Depirtment of
Education, P.O. Box 271, Sacramento, CA 95802-0271 (phone: 916-
445-1260):

Becoming a Nation of Readers, 1985.

English-Language Arts Frameworlc. K-12, 1987.

English-Language Ms Model Curriculum Guide. K-8, 1988.

EirgiviLanglifigtimmotial 1989.

Handbook for Planning an Effective LitersiVeirsam
Jc.-12, 1988.

Hand 1.1;gg_SDIting_prggrsina_12C- ,
1986.

Migelfigthulmitaiglant,,2:12 1985.

EgaticalldeaLicEleadas_a_Erxess, 1987.

Recommended Literature. 9-12, 1989.

112

Thezzonowmg.resotnre,publication- availableldv 10.from the
for"'Unwprsi!nteoxons CLA/CAIPV 2' 44111:iii: Los-

Literatuifor-All indents: 'A SouitebOoli for' telehers,
1985.
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CAREER-VOCATIONAL EDUCATION

The career-vocational education curricula are designed to ensure
that a broad spectrum of the student population appreciate the value
of work and develop a combination of competencies and Wits
necessary for employment and lifelong learning.

Career-vocational education is a continuum of well-planned,
coordinated, sequenced, and articulated courses in the program areas
of Agriculture, Consumer and Homemaking, Health Careers, Home
Economics Related Occupations, Industrial and Technology,
Marketing, Office, and Work Experience Education. Each program
reinforces and builds upon the student's core academic knowledge
and skills. Students apply critical thinking and proiilem-solving
skills through applied learning in simulated and actual work
environments.

f"4:V.MWOMMW''sx",";Ww.A.sx.'r

EFFECTIvE

Quietism

Career-vocational education staff participate in professional
development activities that address the needs of the enrolled student
population and the goals and objeciives of the career-vocational
education programs is well as those of the school. Interagency,
business, and'industry linkages ensure that career-vocational
education programs are current, relevant, and based on standards of
quality acceptable to employers.

Apply this criterion equally to all students enrolled in a career-
vocational education continuum, including avenge students, limited-
English-proficient students, thoie students aihieving at- a level
significantly below their peed; gifted'anci talented students, students
receiving special educeon instruction and services, and students who
are members of diverse ethnic groups.

aka,f1ZA,...4t,wta.7"-9. 4443, .

PROGRAM CHARACTERISTICS
EFFECTIVE VERSUS INEFFECTIVE

Students acquire employability and entry level occupational
skills, reinforce core academic competencies, and develop
critical thinking and decision-making skills by participating in
career-vocational education progamskourses.

The curriculum is competency-based and organized and
sequenced to assist students with their career/occupational
objectives.

113

INEFFECTIVE

Students learn occupational skills with little reference to
academic and critical thinking skills or employability potential.

The program is out of balance with a heavy emphasis on
learning about work as opposed to hands-on work experience.
Program components have little or no sequential relationship
with each other.
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Career-Vocational Education (cont.)

2

Students are provkled with competencies that:_rellect, Current
terhziolovj and practices in business, industrir; and-the home
enviiiinnents.

InatPantiial

Students have the opportunity to develop leadeAtip *ills:
through a yariety of plinne4 activitierauch
student organizations md other coopetati*actiVitiesTor
projects. Stndents.eagage lir real-or Skidded Waik and
community-based learning experiences that enable them to
integrate knowledge and skills:

Staff

Professional development opportunities art provided for career-
vocational education teachers to learn effective instructional
methodoloezes appropiate to the career-vocattornd education
curricula, to study research on effective career-vocational
education, and to leam about resources that support the design
and implementation of the career-vocational education
program/course.

Teachers have the appropriate occupational proficiency and/or
professional preparation and credential.

Room
Students use high quality materials, equipment, and resources
that reflect current technology.

Career-vocational education programs/courses are planned in
cooperation with and regularly reviewed by representatives of
business, industry, and the community.

114

,

The conical* has not recently been revised or modified.

in'teck-iteP,
effaatr focus

simulated

-

-orslosoilia Iif the
in real or

Opportunity for teachers to paziicipate in professional'
development activities is limited to occupational wrnkshops.

Teachers are often assigned to career-vocational educational
programs/courses for which they do not have appropriate
experience and/or credentials.

Equipment and materials are outdated or obsolete and not
properly maintained.

There is litde evidence that the curriculum is reviewed by
anyone outside of the school community.
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Career-Vocational Education (cont.)

community-based learning and hands-on activities. These practical
experiences are combined and coordinated with the claswoom
instruction.

STAFF

All career-vocational education teachers ate competent and
qualified. They have the appropriate occupational proficiency and
work experience and/or professional preparation and credentials for
the course(s) they teach. Staff members are ilvolved in the planning
and design of an on-going program of staff development

RESOURCES

Facilities, equipment, instructional materials and supplies coral:K.,
with health and safety standards, reflect and/or simulate current and
emerging technologies and applications, and are of sufficient quantity
and quality to allow all students to meet the instructional objectives.

Representatives from the community, business, industry, student,
parents, districts, ROC/P staff, postsecondary agencies, and labor are
consulted in the design, development, operation, evaluation, and
support of each program area.

GUIDANCE AND PROMOTION

Career guidance services are provided to assist students in
making informed decisions. The goal is emollment in and
completion of a career-vocational education program consistent with
students' aptitudes, interests, abilities, and career goals.

There is a systematic plan of program dissemination and
promotion to inform students, parents, community members, and

2Z4 116

business and industry, of options, advantages, quality, accountability,
and availability of career-vocational education courses and programs

EVALUATION AND PLANNENG

Career-vocational edudation program accountability is carried out
by means of an annual evaluation which ensures that the program
scope, design, content, instruction, and administration we meeting the
program objectives.

The annual internal program review assists in planning for
immediate and long-range administaation and operation of career-
vocational education Fograms._ :Planning is based upoe: 1) the
anstysis cf current and -Projectedjob Inaz*V42; 7) required
occupational competency and skill levels; 3) subject matter advisory
conrnittee recommendations; 4) input from community and school
reprtz.mtatives; 5) student follow-up studies; 6) Program Quality
Review, WASC or WASC/CDE Riming Excellence reports and
action plans; and 7) other career-vocational education program teview
activities.

,34-3

EXEMPLARS

At the end of each of the following exemplars is a reference to
the career-vocational education-specific quality criteria. These are
being used by the Career-Vocational Education Division of the
Calg'ornia Deparmtent of Education for program certification within
subject areas.



Career-Vocatonal Education (cont.)

glaigulani

The curriculum is current and includes:

Course description(s), outlines, goals and
objectives
Student expectations and standards
Direct career and employment applications
A plan for course and equipment/material
evaluation and revision
(Comprehensive program design and content)

General employability skills and concepts are interwoven
throughout the entire career-vocational education
curriculum. Students leant job interview techniques and
on-the-job interpersonal relationships. In all courses,
work ethics, such as punctuality, accuracy, neatnws, and
efficient and effective use of time, are learned and
reinforced. (Comprehensive program design and content)

Courses of study demonstrate a planned, logical and
articulated sequence of learning experiences. (Sequential
courses leading to completion of a career-vocational
education program)

Students whose career goals include immediate
employment on leaving high school have access to
specific occupational skills training programs. The
occupations for which the training is provided have a
prelent or projected demand for new employees.
(Sequential courses leading to completion of a career-
vocational education program)

Skills and concepts learned by the students are identified
by practitioners and representatives of business, industry,
and labor as those currently required for entry into the
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occupation; these skills and concepts are eV:eased in
terms, of Performinci objectives. (Currentand'relevany
instruction)

Inatruction

Vocational student, Organizations or altetnative leadership
activities are integral ni'instinction and arc, aupPorted- by
school initructors in the Career-
vocational educatiOn department(s). (Leadership and
citizenship development)

Career-vocational education programs include classrdom
simulations. at wOrklita #041e:tages or Paidttumpaifi-jOb-
site experiences dire* related tO, and:cobidinated with,
regular classrooni inatinetiort. These eXperiences may
include, but are not liraited, to:

Community classroom
Vocational work experience
Cooperative vocational education
Classroom simulation
(Practical application of occupational skills)

S.taff

o Career-vocational education instructors hold a valid
California teaching credential authorizing the teaching of
the assigned vocational course(s), and have occupational
proficiency in the insnuctional area of the courses(s)
assigned. (Qualified and competent teachers)

o All career-vocational education instructors regularly
participate in related professional organizations and staff
developmeM activities that are designed to enhance or
expand their knowledge of subject matter skills,



Career-Vocational Education (cont.)

Resources

2Z8

technology, instructional strategies, or effective teaching
techniques. (Professional development)

The administrations of the high school, district, and the
adult education and ROC/P programs support career-
vocational education by:

Providing adequate vocational guidance and
counseling services.
Allowing comparable career-vocational education
units of instruction to meet some of the core
academic graduation requirements.
Scheduling enough periods per day in the school
for students to have time for career-vocational
education.
Providing necessary support services for special
needs students in career-vocational education.
(Facilities, equipment, instructional materials,
supplies and other resources)

Facilities, equipment, and instructional materials are
comparable and/or simulate those currently utilized by
business and industry as verified by the vocational
education advisory committee and are of a quantity and
quality needed to accomplish stated instructional
objectives and the individual needs of students.
(Facilities, equipment, instructional materials, supplies
and other resources)

Career-vocational education advisory committee
membership includes representatives from business,
industry, community organizations, parents, students, staff,
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and otherindividualshOng qlctlfr::at4*Tyk4ge'-.0f,!he
occutyroit or: 'OcCUPatiaiiitfield frii*hielOiStrtietiod. is
proiiided. (Ceiiiinunitydiushiesrand.indri 'thy
inVolVenient)

The career-vocational education advisory committee
provides advice, support, counsel, written
recommendations, and verification pertaining, but not
limited, to the following:

Instructional content
Protraln plaOing
Program proinotion
Job placern,ent
Student recruitment
Class size
Facilities
Supervised practical experience
Equipment and materials
Vocational students organizations
Articulation
Proficiency standards
(Community, business, and indumy involvement)

Guidance and Promotion

Career-vocadonal education staff, with the cooperation of
guidanc:. -ounselors and other resource personnel, provide
career guidance activities which include:

1) Recruitment, publicity, and other promotional
activities

2) A systematic process to ensure student enrollment
in programs consistent with their career goals
(Career guidance)
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Career-Vocational Educaticn (cont.)

Maximum use is made of die SB 813 tenth-grade
guidance program for informing students f how career-
vocational education programs can support their post-
high school plans. (Career guidance)

Public relations activities are planned and conducted
during the year to inform targeted groups of the
achievements and merits of career-vocational education
programs, including:

Promotional activities and materials to publicize
each career-vocational education program and the
benefits and opportunities for students, parents,
and the community
Promotional activities designed to improve
articulation with feeder schools and to advance
training/education
(Program promotion)

Eva1uationand Planning

The quality of the scope, design, content, and
administration of the career-vocational education program
is aligned with the Career-Vocational Education model
curriculum standards and program frameworks. It is
revised according to an annual assessment and
comparison of the program with the Quality Criteria for
ffigh_kholi. (Program accountability)

Student evaluation procedures such as criterion-referenced
tests are used to assess the effectiveness of the career-
vocational education program. (Program accountability)

The program plan includes an annual assessment by
teachers, supervisors, counselors, students, advisory
committee members, and other pertinent staff of available

119

230

facilities, equipment, materials, resources, curriculpm,
staffing and student,demograplrics. Adequate _time is
made available for program group representatives to
annually review and modify program plans. (Program
review and planning)

RESOURCES

Although the exemplars in the above narrative are common to all
career-vocational education programs, each career-vocational
education subject area has unique characteristics. Criteria that are
unique to each subject area are identified in the following Career-
Vocational Education model curriculum standards and *gram
frameworks and related documents. 'They should all be.available in
1990-91 from the Bureau of Publications, Sales Unit, CalifoMia State
Department of Education, P. 0. Box 271, Sacramento, CA 95802-
0271 (phone: 916-445-1260):

Blueprint for Excellence - Agriolnrre Education, in
progress.

Criteria for Excellence in IndustriAl and Technology
Eduratim, in Progress.

Curriculum Guide. Industrial and Technology Education,
in progress.

igieling..aniaftceadliglikil in Progess.

klegh_raggadirdifign_momSigtohlla_ataidalda. in
progress.

HtaitkraanasLtKatio-Etggram Frarnewolk, in
progress.
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STUDENTS' PATHS THROUGH HIGH SCHOOL

During high school each student takes his or her own path
through the courses offered. This criterion describes how these paths
are constructed and the impact of the path taken on students'
learning. Two fundamental curricula issues are:

Does each student's path take him or her through a core
of learning expected of all high school graduates?

Does each student's path go beyond this common core
through the courses and learning that enable the student

at.Nocl::k

All students achieve a core of common learnings that enables
them to understand, participate in, and carry on the civilization in
which we live. Beyond this common core, electives and specialized
courses of study give all students the opportunity to prepare
themselves for higher education and/or the workplace. Students are
enrolled in the most challenging and engaging sequence of courses
that suit their different talents, needs, and aspirations; programs for
honors, advanced placements, college prepaiation, vocational-
technical education, general education, and remediation are available.
Taken together, the core .and the specialized courses provide a four-
year path for each student to develop to his or her greatest potential
and be prepared to achieve postsecondary goals.

The curriculum experienced by each student as he or she
progresses along his or her path through high school is broad-based
and balanced. In addition to the core curriculum of English, history-
social science, mathematics, science, the fine arts, and foreign
language, snidents are guided to take the courses that will prepare
them fully for entrance into higher education and/or employment for
their chosen careers. Each course selected along the student's path
challenges him or her to be an active learner, to apply what he or
she is learning, and to synthesize new ideas and concepts with those
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to meet his or her goals and prepare the student for success in
higher education and/or the work place?

Apply this criterion equally to all students, including average
students, limited-English-proficient students, students achieving at a
level significantly below their peers, gifted and talented students,
eldents receiving special education instruction and services, and
students who are members of ethnic groups underrepresented in
colleges and universities.

previously learned. Students have alternatives for acquiring core
skills and knowledge; there are different courses with comparable
core content.

The students learn about a wide range of careers and what they
must do to prepare for careers of interest to them. They are
encouraged to set career goals and plan paths through school that
will prepare them to achieve their goals.

Students are able to move from one path into another by way of
bridges that invite them to cross over to more challenging paths The
school has definite procedures for identifying potentially capable
and/or underchallenged students at the lower and average levels of
instruction and has developed support systems that help these
students to achieve in bigher-level classes. Where appropriate,
transitional classes are designed to help students to be successful in a
more challenging environment. The scheduling procedures facilitate
transfers into more challenging paths. Regular classes are being
made more challenging so that all students will be better prepared to
lead productive and satisfying lives after high school.

All students have equal opportunities and experience widespread
access to quality instruction. Attention to equity and access is
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Student's Paths Through High School (cont.)

apparent in the design and implementation of the cmriculum and in
the scheduling process. As a result, all students have access to, and
receive support for, success in the core's program. Students from
groups underrepresented in college are encouraged to enroll in
college preparatory courses. Regardless of gender, ethnicity, or
handicapping condition, students have access to vocational-technical
education programs related to their career interests.

Parents, teachers, and counselors help students set paths that aim
toward their highest, most realistic goals. Students are able to
discuss their programs of study, life goals, and career ambitions with
their teachers and/or counselors. A schoolwide system of guidance
facilitates such interaction and emphasizes the collaborative nature of
the processes of course selection. Parents are actively encouraged to
participate in the processes of course selection as part of the
established procedures. The timeliness of taking certain critical
courses is emphasized in the counseling of students and is known to
the parents. Teachers, counselors, and students regularly evaluate
each student's path to ensure that it is both comprehensive and
balanced. Information gained from these evaluations is used to make
needed changes in course offerings and scheduling Students'
placements are based on standard criteria, not just on personal
judgments.

Students and parents are given timely, accurate, and clear
assessments and advice concerning the students' learning progress.
These evaluations are given to improve performance and encourage
each student to attain his or her highest potential.

Students are encouraged to develop a four-year perspective and
to clarify their goals accordingly. They understand and experience
how what they are learning is interrelated. They feel that what they
are learning is important to their lives now and in the future.
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EXEMPLARS

Students and parents are aware that there is a common core of
knowledge that the students will be expected to master prior to
graduation. They see the value of this core of studies.

This core covers the *ilia, knowledge, and values each student
needs to be an active and productive member of our society.

Each student, has access to courses that fulfdl his or her needs
and talents, enabling the student to meet his or her goals for
high school and beyond.

Students experience a program that is continuous in concept and
development of skills:

The contents of the courses are not unnecessaiily
duplicated.
The contents of the courses are part of a continuum of
learning; no gaps in learning exist.
Successful completion of the courses leads students to the
azquisition of the identified base of knowledge of the
core curriculum.

Students and parents are encouraged to consider more challenging
alternatives that will promote broader career opportunities on
graduation.

The school has a process that enables students to take advantage
of bridging into more challenging paths

Transitional courses are readily available.
Students have high expectations for their careers and
maximize the educational options available to meet these.
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Student's Paths Through High School (cont.)

-

Programs are offered to encourage the students to explore
expanded opportunities.
Students are encou,raged to consider career goals that are
nontraditional for their gender or background.

Transitional classes enable students with lower skill levels to
access higher-level content.

Students and parents have been made aware of the various
options and paths available to them, based on the students'
strengths and unique interests and abilities, and parents are
actively encouraged to participate in the course selection process.

Students have and take advantage of regular opportunities to
discuss their various educational paths, life goals, and career
ambitions with their teachers, counselors, and role models from
business, industry, and labor.

The paths fulfill students' needs and meet students' goals.
Students are assisted by trained, interested, and concerned
school-site staff.

Teachers and counselors regularly review with the student his or
her educational plans and progress toward them.

o Students understand how each course is an integral part of their
own four-year program, and understand and experience how what
they are learning fits together.

o The school's personnel and programs focus on the students'
personal and academic successes. Students feel that what they
are learning is important to them now and in the future.
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LNTEGRATED SKILLS

Integrated skills are those skills that students must develop and
employ in order to master the content of the courses they take
during high school. Skills and content are integrated by both
instructors and students to achieve learning outcomes. These skills
have departmental and schoolwide agreement, and skill acquisition
and development are integral parts of all coursework. Consistent
application of these integrated skills enables students to master the
contents of the courses.

Students are developing and using the skills of thinking, learning,
listening, speaking, writing, reading, and calculating. Written
schoolwide policies and departmental implementation plans ensure
that these skills are developed in nil students regardless of the paths
the students take through high school. Uniform expectations for
development of skills are practiced departmentwide and schoolwide.
All departmental plans specify the skills developed in each course
offered by the department and describe iv the skills are integrated
in each subject-matter area. Departmental plans set up a system that
enables progressive and developmental skill training Faculty
members are implementing the departmental plans in each course
syllabus.

As a result of this focus on these integrated skills, students at
the lower and average levels of achievement are able to move into a
more demanding curriculum. An emphasis on integrated skills in the
core courses in the first two years of high school gives these
students both the skills and content ueeded to succeed in the more
demanding curriculum. At the same time, strengthening the skills of
the students in higher-level courses chalktnges them to excel
continually.
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The continued development and use of these integrated skills is a
significant objective of the school, which recognizes the need of all
students for lifelong learning.

Apply this criterion equally to all students, including average
students, limited-English-proficient students, students achieving at a
level significantly below their peers, gifted and talented students,
students receiving special elucation instruction and services, and
students who are members of ethnic groups underrepresented in
colleges and universities.

;. , *.t.=

All students are expected to increase their thinking skills.
Assignments require students to regularly use higher-level mental
processes that include analysis, interpretatice, evaluation, problem
solving, application of principles, and creativity. Faculty members
continually model such skills, and the materials of instructdon, the
learning and teaching processes, and the methods of testing reft,,nt
this emphasis on higher-level mental processes. Schoolwide support
for raising expectations for students' thinking is present; and parents,
students, and community members understand and support the
commitment to developing the thinking skills of each student.

Students receive regular feedback on their skill development
progress. Time and effort are taken to extend the students'
proficiency levels in each of the integrated skills.

Students receive instruction and assistance in library and media
use and learn how to access and use a range of information sources.
The library offers ample collections of books that support extension
of students' interest in the priority curricular objectives of the school,
thus enabling students to explore and research in an in-depth manner.
Libraries are open before and after school to encourage the
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Integrated Skills (cont.)

maturation of students as independent learners. Libraries offer support
services for teachers to integrate library use in regular assignments.

The faculty's in-service programs address the training needed by
the faculty to become increasingly proficient in planning and
executing objectives of skill development in their courses.
Administrators and faculty members continue to raise their own
levels of skills through both in-service programs and personal
development programs.

EXEMPLAR

The specific skills integrated into the curriculum include:

ReadingStudents extract meaning from printed material.
The process requires decoding, comprehension,
interpretation, and learning.
WritingStudents communicate ideas effectively in
written form, with correct usage and spelling.
SpeakingStudents effectively communicate ideas orally
in different situations: one-on-one, small and large
groups, public speaking, and dramatic presentations.
ListeningStudents understand both the content and
emotional meaning from the oral language of other
people. Attending behaviors and active listening are
necessary components of this skill.
ThinkingStudents reason and reflect and use judgment
to make effective decisions. Thinking involves knowing
facts, comprehetding the data, applying infomiation to a
particular issue, analyzing, synthesizing, and evaluatitg.
Thinking engages the higher mental processes of problem
solving, the application of principles, and creativity that
enable students to relate what they are learning to the
problems of day-to-day life.
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CalculatingStudents use numbers, arithmetically and
algebraically, in both conceptual and practical applications
and to undexstand the relatiunships and logic of
mathematics.
LearningStudents gain knowledge and understand
information in some systematic order and then use what
is mastered in both an academic and practical-life
context. Learning is the continue. discovery of better
ways of acquiring biowledge x.4 the ability to assess
and use the knowledge. Learning requires the effective
use of study skills. Students are encouraged to examine
the organizational and conceptual strategies they use to
learn and are helped in becoming-more effective learners.

A schoolwide agreement that all students need to develop the
skills of reading, speaking, listening, thinking, calculating, and
learning and the teaching of these skills is part of every teacher's
curriculum and instructional strategies.

The leaders at the school ensure that these skills are integrated
into the courses both in the instructors' plans and in the
students' work.

Each teacher within each department infuses these skills into all
aspects of the curriculum, building on skills learned in a variety
of other contexts. A cumulative advancement of all students'
skills is present.

The development of thinking skills is central to instruction:

Instructional materials include an emphasis on the higher
mental processes.
Instruction includes observations, reflections on
observations, use of firsthand information and daily
experiences, primary source material, and experimentation.

241



Integrated Skills (cont.)

Students learn the nature of the subjects and the ways of
thinking they represent along with factual content.
Instruction tends to be based on inquiry with higher
mental process questioning.
Testing includes formative tests with feedback and
corrections on higher mental process questions.

Emphasis on these skills is especially evident within the core
curriculum required of the students during the fust two years of
high school. A schoolwide plan organizes this effort.

Students needing specific help in the basic skills of reading,
writing, speaking, listening, and mathematics receive help in
special classes or at special times in regular classes.

Transitionai classes enable students with lower skill levels to
have access to higher-level content and place special emphasis on
the integrated skills to facilitate students' mobility between
courses.

The library's services and hours and teaching practice encourage
students to explore and use the library for assigned work _ad
their own interests.

In-service programs on development of skills enable faculty
members to receive appropriate and timely instruction on
integrating each of the skills into their instructional programs and
on refming their own skills.

In all courses at all grade levels, sn. mts receive regular
feedback on their development of skills in each skill area.
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INSTRUCTIONAL PRACTICES

The instructional practices criterion focuses on the teaching and
learning that is taking place in every classroom in the school. It in-
cludes methods for teaching content and design of methods of
thought and communication of a discipline; design of lessons to
promote students' learning; methods and materials used in instruc-
tion; students' assignments and classroom activities; student-teacher
interaction in the classroom; and teachers' expectations for the stu-
dents' success.

Teachers know the central issues, the major works and people,
and the primary methods of thought and communication associated
with the subject areas they are teaching. They model genuine
interest and enthusiasm for the subjects, show the students what is
interesting, and excite in them a desire to learn more about the
subjects. Learning time is concentrated on the important priorities of
the particular subject, and students are taught how to learn the
subject and how to evaluate the relative importance of its varied
content. School leaders support staff members' efforts to improve
instruction and are knowledgeable about cuniculum and instructional
practices.

Students engage in the methods of thinking and communicating
characteristic of the discipline. Classroom activities encourage
ctudents to develop and elaborate ideas, to synthesize new knowledge
with their own previously acquired ideas, and to express these ideas
orally and in writing. Students periodically explore selected topics in
an in-depth manner as part of projects completed over extended
periods of time. The proportion of learning time allocated to such
projects and the average length of time per project increase over the
duration of the course and over the grade le7els.

Lessons are designed so that students experience a complete
learning cycle. Students are prepared for the new content; the
content is introduced, then taught to the students; the students apply
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Apply this criterion equally to all students, including average
students, limited-English-proficient students, students achieving at a
level significantly below their peers, gifted and talented students,
students receiving special education instruction and services, and
students who are members of ethnic groups underrepresented in
colleges and universities.

. s .

the content fast with guidance and feedback, then independently;
fmally, they transfer the content to new situations in synthesis with
other content. Throughout this cycle, more frequently in the early
phases, the teacher monitors the understanding of the students,
adjusting and reteaching as necessary. Teachers employ a wide
repertoire of teaching methods to match the kind of learning desired,
style of learning, style of teaching, type of content, and resources
available. The instruction the student receives provides him or her
with the skills and knowledge necessary to develop the capacity to
think and learn on her or his own.

Students have frequent opportunities to employ their strengths
and interests in learning activities. Variations in assignments and
teaching methods are utilized when needed to match students' needs
and ways of learning; help is given when students need it. Pace,
depth, and focus are adjusted to keep students of every ability level
engaged in learning common topics. Students understand the
purpose of their assignments and what they are expected to do; they
know what they will learn by completing the work; and they have a
good chance of doing so successfully. Students with language
difficulties engage in guided language development activities
appropriate to each subject taught. Students' .aotivation to learn is
recognized and encouraged throughout the school.
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Instructional Practices (cont.)

Classroom discussions are used to help students recognize the
central issues of the subject and to analyze, synthesize, and evaluate
what they are learning. Students of every level of ability are asked
questions of appropriate difficulty. Classroom discussions stimulate
students' interest in the subject. All students feel free to participate
in classroom learning activities; each student takes an active part in
the class. Teachers respond frequently and informatively to students'
responses.

Expectations for learners' behavior are clearly defmed and
consistently mamtamed. Grading policies and standards are known
to students and parents; they are applied fairly. Students are alerted
to their progress and provided specific suggestions for improvement
at regular intervals. Students receive prompt feedback on their
completed assignments.

The alloadon of the teacher's attention to groups and individual
students is balanced, timely, and fair. Positive verbal and nonverbal
support encourages learning effort and progress. Interactions are
guided by the evident belief that all students can and will learn.
Time is managed to maximize learning. Students' attention to the
learning activity is not disrupted by other students, announcements,
or other noninstructional events. Nor do they have to wait for
directions, clarifications, or required materials. Excellence in work
and assignments is exhibited by students at all levels of achievement,
the craft of learning is taught and nurtured in day-to-day activities.
Students are taught to help each other learn.

EXEMPLARS

Teachers in each curricular area are thoroughly knowledgeable of
the subject. They know and are able to teach the central issue;
they are familiar with the major works, know the roles and
impacts of the major people associated with the works, and are
able to use these works and people in assignments that give life), 245
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to the subject for the students. They know the primary methods
of thought and communication of their disciplines and are able to
teach those methods to their students.

Teachers' knowledge of their subjects enables them to
concentrate instruction on the important priorities of the subjects
and to teach students how to evaluate the relative importance of
the ideas, events, works, and people by using knowledge of the
subjects.

Teachers are interested in and enthusiastic about their subjects
and are able to instill a like interest and enthusiasm in their
students.

Teachers design classroom activities that require students to
develop and elaborate the ideas of their disciplines, to combine
these new ideas with their own ideas, to write regularly about
them, and to discuss them.

Individual and group projects are assigned to allow students to
explore areas of the discipline in depth. These projects are
extended over time and become more frequent and more in-depth
as the students progress through the discipline.

Lessons include all the steps of the learning cycle:

Students are prepared for the new content by a review
for continuity with previous learning and a check for
knowledge of the prerequisites to the new content.
Advance organizers, such as the purpose and objectives
of the lesson, some ideas of what will be learned,
activities and assignments to be used, and so forth,
further prepare the students for the new content.
The content is introduced.
Students participate in interactive learning activities suited
to the content.
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,Instructional Practices (corn.)

They use the new content with guidance and feedback.
They work independently with the content.
They transfer the content to other knowledge and skills.

Teachers monitor students' understanding, giving feedback,
adjusting the activities and assignments, and reteaching as
necessary. These feedbxk-corrective procedures occur at regular,
frequent intervals.

Teachers have and use a wide repertoire of teaching methods to
ensure students' learning.

Instruction emphasizes the students' capacity to think and learn
on their own.

Lessons are designed to engage students' interest and employ
their strengths; and pace, depth, and focus are adjusted to keep
each student engaged in the lesson and motivated to learn.

Students know what they are expected to do and what they will
learn, and they expect to succeed.

Students with limited-English proficiency, those using
nonstandard English, and those with underdeveloped language
skills are provided guided language developmental activities
appropriate to the subject being taught.

Class discussions regularly are used to help students identify the
major issues, ideas, and events; to analyze, synthesize, and
evaluate what they are learning; and to stimulate interest in the
subject.
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In class discussions:

All students participate.
Students at all levels of ability are asked questions of
appropriate difficulty.
Teachers direct questions to keep all students involved.
Students who are stuck or answer incorrectly are cued or
coached to a correct response.
Time is given to allow students to formulate an answer.
The questions help the students analyze, synthesize, and
evaluate what they are learning.
Teachers respond by acknowledging, supplying additional
clarification and illustration, modifying, applying,
comparing, and summarizing students' responses.

Class time is used for learning activities that benefit most from
teachers' interaction; homework time is used for assignments
suited to independent work.

Students know what is expected of them as learners; they
understana grading policies and standards, and they believe the
policies and standards are consistently and fairly applied.

Students receive regular progress reports in addition to prompt
feedback on assignments, including homework, and specific
suggestions for improvement.

The teachers' attention to groups and individual students is
balanced, timely, and fair.

Instruction is managed to maximize learning.

Students know how class time is organized, what they
are supposed to be doing, and when assignments are to
be completed.
Time commitments are kept.
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SPECIAL NEEDS

Special needs programs in secondnry schools are those that
provide services for educationally disadvantaged students, limited-
English-proficient students, gifted and talented students, and students
receiving special education services. The services provided to these
students support their acquisition of the cere curriculum ann weir
participation in the school's total program and enable them to
become successful learners. Students with special needs are not iso-
lated from their peers; they enjoy access to this core of common

The special services the students are receiving support their
acquisition of the core curriculum, and each student with special
needs is expected to master, to the extent of his or her ability, the
core curriculum provided to all students. The total curriculum
experienced by the students is comprehensive, balanced, and
appropriate to the students' career goals. Special services help
students complete and learn from the assigned work of the regular
curriculum, rather than displacing the regular curriculum. Students
are experiencing success in learning the skills and concepts of the
curriculum commensurate with their highest potential and are feeling
positive about themselves as learners.

The methods, materials, and assignments used in the coursework
are appropriq te. to the special needs and activities of each student
whether those needs result from a handicapping condition, a primary
language other than English, or achievement levels significantly
above or below those of the majority of students. Special services
provide access to the core curriculum by providing comprehensive
instruction that promotes normal progress. Beyond the core
curriculum, students with special needs have access to vocational and
college preparatory programs that fit their career goals. Students
develop their potential by means of challenging coursework,
appropriate course placements, mentorship, and advanced placement
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learnings and participate fully in those activities that compose daily
life at school.

Apply this criterion equally to all students, including average
students, limited-English-proficient students, students achieving at a
level significantly below their peers, gifted and talented students,
students receiving special education instruction and services, and
students who are members of ethnic groups underrepresented in
colleges and universities.
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whenever possible. For the high-ability or high-achieving student,
special services remove ceilings, raise the conceptual level, and
extend the breadth and depth of the core program.

vox'

The school environment encourages academic success for special
needs students. Each adult working with the students is
knowledgeable about their needs, capabilities, and learning progress
and expects them to be successful in school. All adults
enthusiastically assume the responsibility of helping the student with
special needs realize his or her potential as a learner by planning and
coordinating efforts to provide a coherent and well-articulated
program. Work with students is supported by appropriate staff
development activities relating to special needs and is focused on
curriculum, instruction, assessment, and students' achievement.

Connseling and personnel services for students provide a strong
link between special needs students and core classes. Personnel
practices for students ensure access to, and support success in, this
core by coordinating the students' schedules to maximize
participation in the school, facilitating the ease in which students
move from one path to the next, and focusing students' attentions on
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Special Needs (cont.)

choices likely to lead to a strong foundation in the skills and
knowledge necessary for postsecondary education and/or a career.
Students regularly use the services available in addressing a wide
range of concerns and feel comfortable doing so.

The schoolwide policies and procedures reflect equity in
providing opportunities that maximize the students' potential and
create an environment where all students realize success in learning.
The academic success of the students with special needs is actively
supported by the administration, staff, parents, and community.
Ongoing communication and collaboration among teachers, specialist
staff, counselors, and parents have resulted in an integrated program
for each student, allowing him or her to experience a continuity of
!earning.

EXEMPLARS

Students with special needs have equal access to the core of
common learning provided for all 'students.

The curriculum received by students with special needs is
well balanced. It includes literature, mathematics,
history-social science, science, and visual and fine arts.
The student's primary language is used as a vehicle of
instruction to the degree necessary for him or her to have
access to the regular core of common learnings, to make
noimal progress through the curriculum, to experience
success, and to sustain adequate psychosocial adjustment.
Opportunities exist for gified and talented students to take
challenging courses and move rapidly through the core
curriculum.
Students with individualized education programs (JEPs)
participate in the core curriculum to the full extent
permitted by their handicapping conditions.
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The special services received by each special needs student
support his or her participation in the core curriculum.

Special services focus on provittng students with the
skills they need in order to be successful learners in the
regular cinriculum.
Special services instruction is coordinated with regular
instruction through the use of textbooks and other
instructional materials, as well as through articulation of
the skills and concepts being learned in each curricular
area. Special services instruction includes the major
concepts being addressed in the regular cuiriculum.
The curricular materials, methods of instruction, and
assignments in each course are appropriate to the
student's needs, abilities, and language proficiencies.
Learning activities in each course build on and extend
the student's current level of knowledge. Initial and
ongoing assessment of students' learning is timely and
employs a variety of modes as appropriate to the learner,
including assessment in the student's primary language.
Students with special needs work on cooperative projects
and assignments with other students; when they need help
with a specific skill or concept, it is provided in class by
the teacher, a peer tutor, a volunteer, or a
paraprofessional.
Special services are provided with minimum disruption to
the student's participation in the core curriculum.
Special services supplement the quality of the instruction
students would receive from the core curriculum.

The lessons and assignments received by the students with
special needs are as rigorous and challenging for their diagnosed
levels as those received by al/ students.

253



:Special Needs (cont.)

Lessons and assignments challenge each student to
exercise creativity and to develop the critical thinking
skills of inquiring, analyzing, solving problems, and
evaluating situations.
Students use information and ideas from several content
areas to solve problems.
Students are expected to reason and reflect and use
judgment and problem-solving strategies to make effective
decisions.
Staff and students expect all students to be successful
learners and to achieve their highest potential.
Gifted and talented students are encouraged to use the
integrated content areas to investigate, design, and create
beyond the expectations of the regular curricula. They
are encouraged to develop learning and inquiry habits in
order to become producers of knowledge.

o Students' work shows that students are experiencing success in
learning skills and concepts of the curriculum, and it is evident
that they feel successful as learners in each curricular area.

Students master the skills and concepts of each
past of the curriculum before moving to new
material.
A variety of materials and activities are used with
students who need additional time on a given concept or
skill.
LEP students are moving at paces and at success levels
commensurate with their diagnosed abilities, and English
is not an impediment to normal academic development.

Academic success for students with special needs is
enthusiastically supported by administration, faculty, and
specialist staff.
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Faculty and specialist staff work together to plan and
coordinate efforts to provide a cohernt and articulated
program for students.
Both initial and ongoing assessment data are shared
between the regular faculty and specialist staff.
Ongoing opportunities exist for regular faculty counselors
and specialist staff to meet and share information about
the student's progress and to plan instructional and
support services for him or her, such as through team
teaching or a student study team approach.
Parents are kept fully informed of the student's progress
and participate in discussions with the student, counselor,
and specialist staff regarding his or her program or
courses.
Adults working with students model effective thinking
behaviors, including withholding judgments, searching for
alternatives, striving for clarity, and other strategies that
reveal the valuing of thinking skills.

Administration, teaching staff, and counselors are trained to
understand the varying needs of students with special needs and
are aware of learning opportunities appropriate for these students.
They are trained to:

Interact with students and provide opportunities to
enhance students' status in the school and in the
classroom.
Provide comprehensible instruction in English to
nonnative speakers for second-language acquisition and
subject matter.
Emphasize the importance of the role of the primary
language at school and at home in support of academic
achievement and psychosocial adjustment.
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STUDENT SERVICES: GUIDANCE AND COUNSELING

This criterion describes how services for students help students
succeed in school. The term student services refers to a
comprehensive program of guidance and counseling for all students
in support of their academic studies and their participation in school
life. The guidance and counseling program helps students develop an
academic plan that ahns at their highest goals and determines unique
personal paths through high school; supports a positive school
climate for success in school; helps students overcome behaviors dis-
abling to learning; and removes barriers to equal access and equity.
The result of high-quality student services is that all students learn
how to plan effectively, deal with societal and educational change,
and take personal responsibility as independent 'Lifelong learners.

INTEGRATED PROGRAM

Clearly articulated policies and procedures ensure that every
student receives an integrated program of services which facilitates
personal and academic success and includes academic counseling, a
guidance curriculum, individualized student planning, and systems of
student support regardless of the number of counselors at the school.
Students experience a schoolwide system of guidance in which they
are able to discuss their own paths through high school with their
teachers and/or counselors. All students are encouraged to pursue
the most rigorous course of Judy at which they could be successful.

GUIDANCE CURRICULUM

Students are systematically taught the guidance curriculum
through classroom and group activities, thereby acquiring necessary
and timely decision-making information. They learn that the primary
purpose of schooling is the acquisition of knowledge and skills.
They receive knowledge of self and others, develop positive mental

Students receive academic counseling, a guidance curriculum,
individualized student planning, and delivery systems of student
support. The goal of the program of these services is to enable
students to understand their growth and development and to acquire
the knowledge and skills needed to make decisions on their
educational and career paths.

Apply this criterion equally to all students, including average
students, limited-English-proficient students, students achieving at a
level significantly below their peers, gifted and talented students,
students receiving special education instruction and services, and
students who are members of ethnic groups underrepresented in
colleges and universities.

health, and acquire and use life skills. In addition, students learn
and apply planning and survival skills to academic, personal,
prevocational, and precollege problems and decisions and develop
personal visions of their futures and what they want to be. Students
experience a rewarding learning environment based on the
cooperative involvement of guidance and counseling staff, teachers,
students, and parents.

INDIVIDUALIZED STUDENT PLANNING

Timely guidance, counseling, and referral services enable students
to address educational, career, personal, and social concerns and to
engage in careful planning, programming, and monitoring of their
learning and development. Through individualized planning, students
are assisted in appraisal and placement so that they can plan,
monitor, and manage their academic learning and their personal and
career development. Students receive timely and regular counseling
services to meet their immediate needs and concerns. Through these
services and individualized planning, students are able to remove



Student Services: Guidance and Counseling (cont.)

barriers and to pursue effectively their unique paths through high
school. Administrators, guidance and counseling staff, and teachers
actively identify, encourage, and assist minority students who are
underrepresented in college to pursue paths that will lead to
admission to a four-year college or university.

STUDENT SUPPORT SYSTEMS

Student access to support systems within and outside of the
school enhances learning and successful participation in school life.
Student services are clearly defmed and widely known, and the total
school community understands its specific role in these services. The
school's student services, including student health care, psychological
support, and services for students with special needs, are
comprehensive and well integrated. Administrative leadership and
guidance and counseling staff members coordinate and conborate
with the community in prevention and early intervention programs
for students at risk of dropping out of school and provide
educational alternatives and opportunities for minority students who
are underrepresenteo m college.

ASSESSED STUDENT NEEDS

Assessed student needs are addressed in priority order through a
written scheduled program of activity which includes academic
guidance, challenging educational programming, character
development, individual and group counseling, group guidance, peer
counseling, and student and parent advisement. The use of
appropriate technology and computerized guidance systems enables
students' easy access to information. The program of services,
which includes a guidance calendar, is well publicized.
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PROGRAM SUPPORT

Administrative leadership in the area of student services is
evident throughout the school. Leadership promotes the integration
of counseling roles and guidance strategies into the total school
curriculum and program. Communication between counselors and
teaching staff is open and productive. Staff development activities
are designed to help guidance and counseling staff members and
school staff efficiently deliver support services in order to meet the
identified needs of students. An ongoing review is made of the
services provided, which are evaluated in a timely manner by
students, parents, and staff. As a result of the evaluation, the
alloceion of resources, including time, is examined and changes are
made to improve the quality of services to students.

Ps...4. :. : 4.:.i

EXEMPLARS

The guidance program consists of support services provided by a
number of school staff, including counselors, administrators,
teachers, paraprofessionals, and others, to help students:

Gain understanding of their social, intellectual, and
emotional development.
Become knowledgeable about educational, career, and
social opportunities.
Learn decision-making, problem-solving, and
self-management skills.
Combine these insights and skills in becoming
independent, active learners.

The counseling program is an important and central focus of
guidance. It ensures communication between school counselors
and students about issues that facilitate or inhibit personal
growth, academic achievement, and planning and decision r. ,
making. k.'"D



Student Services: Guidance and Counseling (caLt.)

A program of services is comprehensive. It includes academic
counseling, curriculum guidance, individualized student planning,
and support systems within and outside of the school.

Students acquire regular and timely information to enable them
to make informed choices as they plan and select their programs.
They are provided with curriculum guidance, advisement,
individual and group counseling, computerized guidance systems,
guidance handbooks, newsletters, bulletins, workshops, and
mentorships.

Students develop planning and survival skills through guidance
and counseling activities:

Guidance curriculum units and activities
Student advisory groups
Shared activities between and among counselors, teachers,
parents, students, and outside resource people
Individual and group counseling

Planning and survival skills inc'...de:

Self-esteem
Goal setting
Study techniques
Dec ision-making
Stress management
Conflict management
Effective conununication
Multicultural understanding
Interpersonal skills planning
Educational and career planning
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Students experience a rewarding learning environment that is
characterized by:

A clear sense of the school's academic purpose
Rewards for academic success as well as success in
extracurricular and cocurricular activities
Contact with supportive caring adults
A sense of community
Student and parent involvement
A balanced curriculum
Clear academic objectives
Team problem-solving
Monitored academic
School-community cooperation progress
An orderly and safe campus

o Students acquire assistance in removing barriers to equal access
and equity and overcoming disabling educational, career,
personal, and social problems through cooperative schoolwide
guidance and counseling approaches:

Regular encouragement to pursue more rigorous courses
of study
Systematic monitoring of students' academic progress
whereby students and parents are informed when a
student is performing below potential before the problem
becomes chronic
Early identification and establishment of programs for
academically able students from groups traditionally
underrepresented in colleges and universities
Early identification procedures by teachers and counselors
for students with poor attendance or pool study habits,
dropout potential, and other at-risk factors
Timely and regular counseling
Individual and group counseling
Peer counseling
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Student Services: Guidance and Counseling (cont.)

Identification and referral process to outside social
agencies and community-based organizations for prcIdems
involving alcohol, drug abuse, suicidal tendencies,
pregnancy, eating disorders, and other life-threatening
situations
Student study-team approaches to review individual
student profiles
Multidisciplinary approaches by means of student support
service teams
Affective curriculum and programs that increase feelings
of self-esteem and combat social isolation and alienation
Cooperative strategies to build peer, cross-age, and/or
adult tutorial and mentor programs

Guidance and counseling are acknowledged by and reflect
priority needs as a result of:

School board policy statement
Guidance and counseling program goals and objectives
Student outconks and competencies
District pin for guidance and counseling services
Guidancz; calendar for service delivery

L.eatiership roles within guidance and counseling are evidenced
by:

A systematic program of activities to support students'
educational process, such as grade-level cuniculuxn
guidance, timely and regular counseling, and community
mentorships
Coordinalion oi school and community resources to meet
emotional, physical, .t1 social needs of all students
Consult-aon with parents, staff, and community through
individual meetings, workshops, seminars, large-group
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discussions, and other means directed to the educational,
career, personal, and emotional/social development of
student§
Presence of proactive (prevention) services, such as'
dropout prevention programs; developmental services,
such as affective curriculum; and reactive (remediation)
services, such as drop-in or crisis comseling
Assistance to curriculum specialists, teachers, ?lid staff in
formulating instructional practices which ensure equal
access, instruction, and opportunities for all students
Articulation and collaboration with institutions of higher
education, business and industry, and professions to
encourage and support underrepresented minority students

Staff development activities are designed to help guidance and
counseling staff and school staff deliver support services
efficiently to meet the identified critical needs of students.

Student services are evaluated continually and annually by means
of:

Administration, analysis, and reporting of needs
assessment data
Analysis by an outside consultant
Interviews with students, parents, and staff
Evaluation of individual guidance and cotmseling
activities through questionnaires
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IMPROVEMENT PROCESSES

The improvement processes are all those activities that involve
the school and its staff in continuous organizational, curricular, and
personal development in order to improve the quality of the instruc-
tional program, the environment and culture of the school, the skills
of the staff, and students' learning. The criteria for assessing the
professional and institutional renewal efforts at the school revolve
arotmd the extent to which the activities promote a high-quality
educational program. A key goal for the school as an organization
is the establishment of an effective and meaningful improvement
process.

Apply this criterion equally to all students, including average'
students, limited-English-proficient students, students achieving at a
level significantly below their peers, gifted and talent xl students,
students receiving special education instruction and sei-rius, and
students who are members of ethnic g.oups tmderrepresented in
colleges and universities.
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The school's decision-making processes are clearly defined and
widely known, and ail persons involved understand their roles in
these processes. The processes emphasize broad-based colla,ration
and include parents, students, and the community at large. The
school site council is integral to the school's decision-making
process, and it plays a central part in the decisions made to improve
the school.

lmpnvement goals reflect a strong academic orientation
:aroughout the school, and the school's improvement processes focus
on preparing students to lead productive and satisfying lives.
Changes in the larger society as well as the local community,
demographic changes, intellectual and cultural transformations,
technological changes, political movements, and changes in the
expectations people have for schools are considered in the setting of
improvement goals.

The school's leadership promotes and supports improvements in
the schools' program consistent with the school's and district's goals.
Time is allocated to a regular process of analyzing and evaluating
data about students' performance and motivation, staffs performance
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and morale, and implementation of the instructional program.
Through discussion and understanding of what cat .es the results
evident in these data, plans for improvement are made and
implemented.

The goals and objectives of the program are clearly defined, and
standards and expectations for students' achievematt and behavior
are known and shared by staff members and students throughout the
school. The allocations of resources, including time, and the
working relationships of everyone at the school are focused on
achieving these goals and objectives. The school's plan provides a
focus of alignment of curricuhrin, instructional practices, and
evaluation. The coordination between the regular program and
services for students with special needs is maintained through
ongoing planiiing efforts by teachers, specialist teachers, the
principal, and other administrators.

An open and trusting rapport is evident among teachers and
administrators. Administrative and faculty leaders recognize that
teachers are the primary decision makers in their classroom., and
actively support their efforts to improve instruction. Teachers readily
participate in the development and implementation of improvement
efforts throughout the school.
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Improvement Piocesses (cont.)

Staff development activities are ongoing and are planned, carried
out, and evaluated for the purpose of improving the job-related
knowledge and skills of principals, teachers, instructional aides,
classroom volunteers, and other student support personnel, including
parents, who regularly interact with students. Commitment to
continued participation in staff development activities is obvious.
Time allocations reflect the importance attached to personal and
organizational renewal by individual faculty members and
administrators and collectively by the school commtmity. Adult
interaction at the school sustains high interest in professional growth
and improvement.

Supervision of instruction is ongoing and systematic. The
procedures are understood by all staff members; the process is
clearly aimed at instructional improvement and the results
demonstrate the efforts of the entire staff to make supervision
effective and purposeful. Teachers receive feedback that facilitates
instructional improvement as it is related to their teaching methods
and students' leanings. The feedback is based on data collected in
classroom observations, students' work, and discussion. Principals
and other supervisors receive feedback about the process and their
skills used in making the process work.

EXEMPLARS

Teachers, administrators, parents, students, and community
members work collaboratively to plan, implement, provide
follow-up, and assess the school improvement efforts.

k:Ci)

The improvement efforts are designed to involve the
school and staff members in continuous organizational,
curricular, and personal development and to affect
students' learning outcomes.
A regular assessment of staff and school improvement
activities helps promote better student learning.
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The schools' staff is knowledgeable about the decision-making
process:

Who is responsible fo what
What kinds of evaluation data are routinely collected
How those data are analyzed, by whom, and how they
are used in planning programmatic changes
How to use the ongoing planning process to institute
yogrammatic changes

The school-site council is at the center of the improvement
efforts at the school:

Council members participate in the assessment of
schoolwide needs and establish priorities tor improvement
efforts.
Council members, working with others at the school,
establish improvement goals and objectives and design
strategies to achieve those goals and objectives.
Council members determine how resources, including
school improvement funds, will be used to achieve the
goals and objectives.
Council members periodically monitor the implementation
of the improvement activities and at least annually
evaluate their effectiveness.

The improvement goals and objectives focus on enabling students
to lead successful and productive lives. They address concerns
beyond the immediate school, such as:

Changes in society
Demographic changes
Political movements
Technological changes
Expectations for the school
Intellectual and cultural transformation



Improvement Processes (cont.)

-

The improvement efforts of the school are consistent with the
district's and school's goals.

Administrators and faculty organize, manage, and support an
ongoing improvement process that has broad-based staff and
parental participation and commitment. This process includes:

Evaluation of students' and staff s performance
Evaluation of the curriculum and its implementation
Analysis of symptoms and determination of cause
Plans for action
Strategies for implementation

Time is regularly allotted for collecting, analyzing, and evaluating
data about the school's program and students' learning and for
discussions about probable causes and solutions in areas in need
of improvement.

A broad-based collaborative planning process results in the
following:

Standards and expectations for students' achievement and
behavior are known and implemented throughout the
school.
The efforts of everyone at the school are focused on
achieving the goals and objectives of the plan.
Alignment exists among curriculum, instraction, and
evaluation in each department.
Services for students with special needs are coordinated
with the regular instructional program through the
ongoing planning efforts of those providing the services.
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The teachers demonstrate commitment to the school's ongoing
improvement process:

A trusting and open rapport exists among teachers and
between teachers and administrators.
Teachers are recognized and supported as the primary
decision makers within their classrooms.
Teachers are motivated by their sense of efficacythe
belief that what they do makes a difference in students'
learning.

Staff development activities are teacher-directed, experiential, and
problem-centered.

Staff development is school-based and addresses
individual and schoolwide goals and specific student
needs.
The assessment of students' progress in relation to the
curriculum determines the instructional areas requiring
either individual or whole staff instruction and support.
The assessment of the participants' strengths,
competencies, interests, and needs determines the content
of the staff development program.-

o The staff development activities are helping staff members refme
existing skills, as well as learn new skills, attitudes, and
behaviors that are more effective in the classroom setting, and
gain knowledge necessary for effective implementation of the
curriculum.

The staff development activities use effective teaching practices,
including:

Modeling
Guided practice
Coaching

Peer observation, support,
and assistance
Follow-up support for staff



Improverncut Processes (cont.)

S'.aff are directly involved in planning and evaluating staff
development activities and are committed to continued
participation.

?
The administrators actively support the program through partici-
pation, allocation of time, and use of fiscal and personnel
resources.

Instructional supervisors give timely feedback to teachers based
on observations of classrooms, students' performance. and discus-
sion. Feedback and coaching include:

Implementation of goals and objectives of the curriculum
Management of the classroom, including maximum use of
time for instruction
Interaction with students
Design and presentafion of lessons
Development of thinking and communications skills
Opportirnities to express creatiVity



THE CULTURE OF THE SCHOOL

The culture of the school relates to the impact of the school's
total environment on those who are parts of the organization and
those who interact with it. The school's culture affects not only the
faculty and students but the parents and the community at large as
well.

Culture is a tone, an atmosphere that is apparent throughout the
school. The culture reflects the school's shared values, its sense of
mission, its dominant ideas, its philosophy. Culture identifies what
is important; it provides meaning to staff, parents, and students; it
integrates the several objectives of the organization into a sensible
whole.

Culture is communicated by symbols, ideologies, language,
and stories. While the culture is primarily shaped by the
school'sleaders, it is communicated most effectively by the people

'

The school's culture is directed toward students' learning.
Principals, faculty, parents, and others working with the students
demonstrate a shared purpose to develop each student's cultural,
moral, intellectual, and emotional character to its greatest potential.
There is evident belief that this purpose is primary for the school
and possible to achieve for virtually every student. The school's
goals, policies, practices, and attitudes reflect the primacy of this
purpose.

The school's leaders (administrators, faculty, students) actively
shape and promote the culture of the school; they build purpose into
the social structure of the school; they shape the vision of the
school; they promote and protect the school's values; they strive to
develop the school into an institution that responds to the highest
academic, moral, and social standards. The school's leaders initiate
activities that focus the creative energies of the organization so that

271
145

who make up the school. The more that the students, faculty, and
parents speak of what is really important to the school, the more
pervasive are the shared values that make the school what it is. A
school's culture that is well articulated by its storytellers is effective
in enabling the school to achieve its mission.

Apply this criterion equally to all students, including average
students, limited-English-proficient students, students achieving at a
level significantly below their peers, gifted and talented students,
students receiving special educatiod instruction and services, and
students who are members of ethnic groups underrepresented in
colleges and universities.

the school's purpose and vision shape the everyday behavior of
teachers and students inside the classrooms.

The environment of the school is safe, orderly, and supportive.
Students find school a good ,ce to study and a pleasant place to
be. Schoolwide standards for students' behavior are perceived by
students and staff members to be fair and equitably enforced.
Instances of vandalism and/or violence on campus are very rare;
students absenteeism and dropout rates are maintained at a minimum
level. The faculty's and students' expectations of students' behavior
help make the school's environment conducive to learning.

Leadership is shared among administrators, faculty, and students,
and collaboration among the leaders is evident. Departmental
chairpersons provide leadership in their departments and throughout
the school that promotes high standards of faculty professionalism.
Teachers' and students' organizations and their leaders contribute
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The Culture of the School (cont.)

significantly to the promotion and protection of the school's vilture,
including the school's mission and purpose.

A climate of innovation and experimentation allows faculty
members the professional freedom to pursue the school's mission
with greater accomplishments. The teachers feel a strong sense of
efficacy, and they believe in their own ability to attain high levels of
students' learning. They are inspired by the vision of the school's
educational mission and work to translate that vision into reality in
their classes.

Administrators and teachers continually seek to develop
themselves as professional educators and as human beings. Peer
relationships include frequent informal discussion on educational
issues, mutual help, mentoring support, training, and retraining; they
help in defming and redefming school values; they support the
notion of educating and reeducating. Problems and weaknesses are
openly recognized, and there is a candid search for improvements.
The values of serving students, professional development, and
self-renewal are integrated in the school's culture.

EXEMPLARS

o The school's focus on learning is commonly shared by
administrators, teachers, students, and parents.

The educational mission of the school is easily identified by
people who visit the school.

The school seems vibrant, healthy, successful,
businesslike, and effective.
The atmosphere evidences the learning that is taking
place.
The behavior of the people in the school reflects the
learning mission.
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The academic achievements of students and faculty are
evident.

Faculty, students, parents, and administrators communicate the
scnool's culture by:

Recounting the tales of its heroes
Acting out its myths
Participating in its rituals
Developing its imagc
Clarifying its metaphor

The school's focus on students' learning is reflected in:

The school's philosophy .and policies
Daily decision making
The school's climate
Attendance and discipline policies
School and classroom management practices

The values of the school are known to all. Administrators,
facuhy, and students are able to articulate the values and are
comfortable sharing them with outsiders.

The leaders are known to protect and promote the
enduring values of the school.
The values affect the behavior of the people in the
school.

The school's leaders promote transcending values that motivate
faculty, administrators, students, and parents to raise themselves
and the school as an organization toward higher ethical and
social purposes.

These transcending values are clearly articulated in lie
school's philosophy.
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The Culture of the School (cont.)

.fustice and epity are evident in the interactions of
tewhers and students, adrninistrators-and-fkiilty, and the
school's staff and parents.
tEgh expectations of behavior promote an environment
that bespeaks the transcending moral and social.values.

Standards and expectations for students' behavior have been
established schoolwide and are equitably and consistently
enforced. The consequences for violating schodwide rules are
well established, widely known, and fairly enforced.

The school's culture places a high priority on a safe and orderly
environment.

Disruptive behavior is at a minimum.
Personal safety is not a problem in the school.
The classes, library, corridors, and lavatories are
monitored to prevent discipline problems.
Students are motivated to exert self-discipline and to
develop high expectations of behavior for themselves and
other students.

A clear system exists for recognizing and rewarding outstanding
students' and faculty's accomplishments.

Absenteeism of both students and staff is not a problem at the
school; established procedures exist for maintaining attendance at
a high level.

Violence and vandalism are rare occurrences.

The students' dropout rate is minimal.
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to deveIo the coinmnnity's consciousnms nf the
school's niiision.

The school's leaders, inclixling leaders of teat-hers' and students'
organizations;-efigage othori tO improve themielves and their
school dontinuniisly hy:

InfluenOing others toward personal-and orga*atiOnal
improve**.
Intefidirig With. otherS to develop muthal goals for the
schnotond theniselves.
Caring abotirtrotheri,, their professional- deVeinpment; and
the-_;cavatile-aPPliiitiOn of the school's purpose to their

InstruCting O&M'S in-the school and then iiork with them
closely over a period Ortime.

Teachers enjoy a large degree of professional.autonomy, they are
encomaged to use their best professional judginentin carrying
out the school's mission of achieving high levels of student
learning.
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Publicat:ons Available troth the_ beiatttherif otEdlidation

There we almost 700 publications that are available from the California Departnrnt of Educitidn..inme of the other More recent publications or.thosenyrt yridely.usedare the following:

ISBN Titie (Date o( palliation) Price

0-8011-0883-7 The Ages of Infancy: Caring for Young. Mobile and Older
Infants (videocassette and guide) (1990) ....------- S65.00

0-8011-0783-0 California Private School Directory, 1988-89 (1988)---- 14.00
0-8011-0853-5 California Public School Directory (1990) -------....14.00
04011-0748-2 California School Acemmting Manual (1988) ---......-...... 8.00
0-8011-0715-6 California Women: Activities Guide.K-12 (1988) ---.-..........330
0-8011-0488-2 Caught in the Middl= Educational Reform fue Young

Adolescmts in California Public Schools (1987) .-. 5.00
0-8011-0760-1 Celelxating the National Reading Initiative (1989)
0-8011-0867-5 The Changing Langusge Arts Curriculum: A Booklet

for Parents (1990)t -10 for 5.000-8011-0777-6 The Changing Mathematics Curriculunn A Booklet
for Parents (1989)-f .-.......... 10 for 5.00

0-8011-0241-3 Computer Applications Planning
0-8011-0907-8 Coordinated Compliance Monitoring Review

Manual, 1990-91 (1990)......._.-----.-......._-_-_- 6.75
0-8011-0833-0 Directory of Mkrocompmer Software for School

Business Administration (1990)
0-8011-0489-0 Effective Practices in Achieving Ccmpensatory

Education-Funded Schools II (1987) 5.00
0-8011-13041-0 English-Language Arts Framework for California

Public Schools (1981) 3 00
0-8011-0731-8 English-Language Arts Model Curriculum Guide,

K-8 (1988) 3.00
0-8011-0786-5 Enrichment Oppormities Guide: A Resource for Teachers

and Students in Mathematics and Science (1988). 8.75
0-8011-0710-5 Family Life/Sex Education Guidelines (1987).................... - 4.00
0-8011-0751-2 Fust Moves: Welcoming a Child to a New Caregiving

Setiing (videccassenes and guide) (19 :9* 65.00
0-8011-0839-x Flexible, Fearful, or Feisty: The Different Temperaments of

Infants and Toddlers (videocassette and guide) (1990)* 65.00
0-8011-0804-7 Foreign Languege Framework for California Public

Schools (1989) 530
0-8011-0809-8 Getting in Tune: Creating Nurturing Relationships with

Infants ars1 Toddlers (videocassette and guide) (1990)* 65.00
0-8011-0320-7 Handbook for Planning an Effective Literature Program (1987) 1 00
0-8011-0290-1 Handbook for Planning an Effective Writing Program (1986) 230

ISBN

0.8011,08244-
0-80110680-x
0-8011-1M9i-Z
0-8011-0825-x
0-8011-0250-2

0-8011-0737-7

0-8011-0734-2

0-8011-0735-0

0-8011-0712-1

0-8011-0782-2

0-8011-0878.0

0-8011-0880-2

0-8011-0877-2
0-8011-0879-9

0-8011-0876-4

0-8011-0750-4

0-8011-0828-4

0-8011-08694

0-8011-0209-x
0-8011-0358-4
0.8011-0664-8
0-8011-0725-3
0-8011-0252-9
0-8011-0762-8

Tide (Dye cubliciticin)

Handbaok fort
HailbockforThtclung '119

Eft T (1
(1989)

HindboOk

Here Thsiciiiiti_iteiVot, NO ti=ficep04-Orifie:.School
ReactrilearTailiFneci ----.2.00

Here They Cnc:IReiiiirsir Not the School
Readiness Tisk Fceria:(Ftill Rt-9:(l988) 425

HerenCy Cir*::,.14444"60,14-APi*ift* !o,thi Full
Reponif teidinekilialiFnree

Ilist°4`"Sif t"i-aqlic fO1ifniaPublk

Imag_ E*Pc-Ins-41,112.0.11-#.1.r)39tqg"Outer-PI'
Infatircla1er:CL*4041.4:A.P.**10 9010=4

Partatishisivitligireig,(1999) 8.25
Infantraddlei0iiiiiiiiii:W#iiiile 63 Language Diveloiment

ariecoihthz61:41i.0.1 (199.9) 8.25
rnrantiroalreiciajOini:-A on.* io totaifies (1990)
InitiWro.fild4ei Cakievii!8:_APilide19-$ett!n8

Infant/rOddler catiiirng: A Guide to Social-Emotional
Growth aiid

CarE Guide to
Media Training

Instructor's Behind4*Whee1 Guide for California s
Bus DriViiis Traininir'Oniiiie"(1989)

It's Not Just ROth*-Feiclini, Diapering, and NapPing
Infants aialTridrBers:(videocisiettAand guide) (1990)* --.... 65.00

Martin LutheiKing4r..71929-74968(1983)
Mathematics Franiefriii for California Public Schools (1985) .....3.00
Mathematics Miidel.,Ciiiiculum Guide, K-8 (1987) ..........---- 2.75
Model Ciiiiculuifforinizian Rights and Genocide (1988) ..........315
Model CinriculuM Standards: Grades 9-12 (1985) ....... ..........-5.50
Moral and-Civic EdUcation and Teaching

About Religion (1988) 3.25
*Videocassette also available in Chinese (Cantonese) and Spanish at the same price.
tile price for 100 booklet. is S30; the price for 1,000 booklets is $230.
flhe following editions are also available, at the same price: Armenian/English, Cambodian/English, Hrnong/English, Japanese/English, Koman/English, Laotian/English, Pilipmo/Enzlish,Spanisb/English,andVietnamese/English.
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ISBN Title (Date of publication) ISBN Tule (Date of publication)

0-8011-0228-6

0-8011-0229-4

0-8011-0303-7
0-8011-0671-0
0-8011-0309-6
0-8011-0817-9

Nutrition EducationChoose Well, Be Well: A Curriculum
Guide for High School (1984)--..............--------.........S8.00

Nuzition EducationChoose Well, Be Well: A Curriculum
Guide for Junior High School (1984) .......----.-------8.00

A Parent's Handbook on California Education (1986)
Practical Ideas for Teaching Writing as a Process (1987)...............6.00
Program Guidelines for Hearing Impaired Individuals (1986) .......6.00
Program Guidelines for Language, Speech, amd Hearing

Specialists Providing Designated Instruction

0-8011-0682-6 Suicide Prevaition Program for California Public

0-8011-0778-4 Survey of,ACiiiernic Skilli; Grade 12 : Rationale
and Coni:eitifor grig1ish4arigifitie Ai4,(1989) ....-------.2.50

0-8011-0785-7 Survey of-AciaerniCSkills;Grade 8: goi;iiate and
Contenifor Mathekt4iiii,(1989)

0-8011-0808-x Survey or AcadeiniCS'Icills;-Grade 12; Rationale and
Content-for Kailiernsaxics ......2.50

0-8011-0739-3 Survey of Acideliie Skills, Grade 8: Rationale andContent
and Services (1989) 6.00 for Scienite (1988)

0-8011-0684-2 Program Guidelines for Visually Impaired Individuals (1987)....... 6.00 0-8011-0827-6 Technical AsiistanceManual for the California Model
0-8011-0899-3 Quality Criteria for Elementary Schools: Planning, Imple-

menting, Self-Snidy and Program Quality Review (1990) ..... ...4.50
School AticAlintalmlitYRepOrt Card (1989).------ ---.3.75

0-8011-0846-2 Toward a StitelOf -- 4.00
0-8011-0906-x Quality Criteria for High Schools (1990) _4.50 0-8011-0192-1 Trash Moiir7Einiruinnental Edmeation Kit (for grade six) ....
0-8011-0905-1 Quality Criteria for Middle SchoOla (1990) -..-...-..-.. ...... -.-.--4.50 0-8011-0758-x
0-8011-0815-2 A Question of Thinking: A First Look at Students' Performance

on Open-ended Questions in Mathematics (1989) 6.00 0-8011-0805-5 Visual 'eld Pe:rforitiiniAits.Fralieiorkfoi California
0-8011-0831-4 Recommended Literature, Grades 9-12 (1990) - 430 PubEe
0-8011-0311-8 Recommended Readings in Literature, K-8 (1986) 2.25 0-8011-0670-2 Work Experience EduCationInsaultional Guide (1987) --.---- 12.50
0-8011-0863-x Recommended Readings in Literature, Kindergarten 0-8011-0832-2 Writing Achiaveneninf Ciliforniat:Eighth

Through Grade Eght, Addendum (1990) 2.25 Graders: YeiliTwn (1989)
0-8011-0745-8 Recommended Readings in Literature, K--8, Annotated 0-8011-0686-9 Year-round Education': Year-romnd OpportunitiesA Study

Edition (1988) 4.50 of Year-round Education iriCilifoinia (1987). 5.00
0-8011-0753-9 Respectfully Yours: Magda Gerber's Approach to Professional 0-8011-0270-7 Young and Old Together: A Resource Directory of

Infant/Toddler Care (videocassette and guide) (1988)* .65.00 Intergenerational Resetgees (1986) 3.00
0-8011-0765-2 School-Age Parenting and Infant Development

Program Quality Review Instniment (1988) 2 00 Orders should be directed to:
0-8011-0870-5
0-8011-0665-6

Science Framework for California Public Schools (1990) 6.50
Science Model Curriculum Guide, K-8 (1987) 3.25 California State Department of Education

0-8011-0803-9 Secondary Textbook Review: Biology and Life Science P.O. Box 271
(1989) 10.75 Sacramento, CA 95802-0271

0-8011-0738-5
0-8011-0677-x
0-8011-0781-4

Secondary Textbook Review: English (F88) 9.25
Secondary Textbook Review: General Mathematics (1987) 6.50
Selected Financial and Related Data for California

Please include the International Standard Book Number (ISBN) for each title
ordered.

Public Schools (1988) 3 00 Remittance or purchase order must accompany order. Purchase orders without
0-8011-0752-0 Space to Grow: Creating a Child Care Environment for checks are accepted only from governmental agencies. Sales tax should be added

Infants and Toddlers (videocassette and guide) (1988) 65.00 to all orders from California purchasers.
0-8011-0855-1 Strengthening the Arts in California Schools: A Design for A complete list of publications available from the Department, including

the Future (1990) 4.75 apprenticeship instructional materials, may be obtained by writing to the address
0-8011-0318-5 Students' Rights and Responsibilities Handbook (1986) 2.75 listed above or by calling (916) 445-1260.

*Videocassette also available in Chinese (Camonese) and Spanish at the same price.

150

90 81157

280

90.04 913-0111 tI-90


